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Abstract

The purpose of this paper is to examine the concept of the

I!well-educatedll person as theorized in the literature of the

e.igh teerrth-ccerrtury , Novels and periodical essays by writers such

as Henry Fielding, Samuel Johnson, Philip Dormer Stanhope, Fourth

Earl of Chesterfield, Daniel Lef'oe , Sir Joshua Reynolds , Joseph

Addison, Sir Hichard Steele, Anthony Ashley Coooer, Third Earl of

Shaftsbury, Oliver Goldsmith, John Locke, Fanny Burney and [,:ary

�Jollstonecraft are referred to as sources for various eighteenth­

century v i.etrs on the characteristics of the ideal "well-educatedll

person and his duties to society.
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The theme of education and the character of the rtwell-educated"

man are striking features of much eighteenth-century English

literature from satiric novels to polite essays.

All, All of a piece throughout:
Thy chase had a beast in view,
Thy wars brought nothing about;
Thy lovers were all untrue.
'Tis veLl, an old age is out,
And Time to begin a new.

1
(1689) John Dryden

"Time to begin a new" could be called the battle-cry of eighteenth-

century English writers, mr they were rejecting the seventeenth-

century cynicism concerning the nature of man, which can be found

in the writings of Thomas Hobbes (1588-1679). John Dryden (1631-

1700), foreshadowing eighteenth-century writers, picks up on the

new philosophical trend which begins in the late seventeenth-century

and which held major significance for the theories of how human

character is shaped.

Perhaps tltrend" is not exactly appropriate in connection with

the ideas which predominated eighteenth-century English literature.

A trend is an idea which comes quickly and disappears quickly and

in retrospect, may seem ridiculous. However, the "trend" in

philosophical thought in eighteenth-century England has profound

influence on the writers and consequently, the literature of the

time reflects the "new philosophy!' of man and life as Dona.l d Greene

points out in The Age of Exuberance: Backgrounds to Eighteenth-
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century English Literature, the authors, like all great artists,

"did not think of themselves as 'neol-anything: they were attemping

to do something new, something never done before.,,2 This "new

philosophy" was highly contagious and it soon permeated every

aspect of life, including education. Before delving into the

concept of the "\-Jell-educated" person in eighteenth-century English

Iiterature , it is necessary to explain the "nev ph.iLosophy ," when

it began and how it differs from the seventeenth-century Hobbesian

view of the nature of man.

In the late seventeenth-century there was a tendency to

believe that man was inherently evil due to the full of Adam. In

other "lords, philosophers were greatly influenced by the belief

that because of Adam's sin, all mankind was born in a state of sin

and therefore he must be restrained by an authority such as the

church or government. Hobbes shared this belief in the evil nature

of man. Greene states that Hobbes created a scandal v ith the

publication of Leviathon, in which Hobbes says that man is depraved

because of his nature to survive at all costs.3 Thus to Hobbes,

var was a natural condition:

Hereby it is manifest that during the time men

live without a common power to keep them all in
awe, they are in that condition which is called

war; and such a war as is of every man against
every man. For war consisteth not in battle only,
or the act of fighting, but in a tract of time
wherein the will to contend by battle is sufficently
known, and therefore the notion of time is to be
considered tn the nature of war, as in the nature
of weather.
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Hobbes goes on to say that this is neither right nor wrong; it is

just the way it is. The only solution is to create laws vhi.ch

strive to keep society from falling apart. This entails having a

strong central authority to enforce the laws of the land.

IIobbes' view \las in contrast to the later views of the

eighteenth-century 1,Jriters, for the eighteenth-century philosophy

was that man is not inherently bad. In 1693, John Locke (1632-1704),

a philosopher who believed that Hobbes' philosophy was inaccurate,

wrote Some Thoughts Concerning Education, in which he says a child

is like a "tabula rasa,11 or a blank slate upon which one writes.5
This accounts for Greene's assessment that Locke believed that man

was capable of altruistic as well as egotistic behavior.6 However,

instead of saying that these conditions were innate, Locke believed

that they were learned. This idea is not to be attributed to Locke

completely, for he was influenced by a philosophical movement called

Benevolism.7 Basically, this philosophy maintained that man is

Hnaturallytl inclined to act benevolent and not wicked. Locke's

extension of this idea included his alteration in the belief that

man is innately good. Instead, man is simply born and his character

is determined by his education. F.W. Garforth states in his

evaluation of Locke's Some Thoughts Concerning Education, that !lin

a sense, the whole theme in Thoughts is 'education of a character.fll8
Thus Locke places a greater emphasis on society and its role in

shaping an individual. In turn, this individual will either be
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beneficial or destructive to society.

However, Locke's concern rests even more with "the individual's

development than society's role. In An Essay Concerning Human

Understanding (1689), Locke attempts to explain the vo.rki.ngs of

the mind. In Books and their Readers in Eighteenth-Century England,

John Valdimir Price states,

Locke "las far more interested in the contents of
the mind, in discovering how it worked, how

knowledge was acquired, how experience enabled
us to make inferences, and how we were affected

by our perceptions and �ur reflections derived
from these perceptions.

This observation is important to realize when one reads Some Thoughts

Concerning Education, for Locke was concerned with how individuals

learn. This becomes a major issue of debate in the later chapters

of this paper which concern the theories of learning.

Yet, even though Locke's ideas were extremely influential to

uriters such as Joseph Addison (1672-1717), his philosophy is not

very comforting to those people who sought to prove that Hobbes was

10
wrong and that man is innately good. Locke moved away from the

idea of the innate depravity of man, but it was Anthony Ashley Cooper,

the third Earl of Shaftsbury (1671-1731), who espoused the philosophy

which "Ion many followers.

Hhether one calls it Benevolism or Latitudinarism, Shaftsbury

believed that man is innately good: II Trust human nature and all v.i.Ll

be well.1I11 Latitudinarism, as nartin Battestin explains, is a

"r'eactd.on against the cynical moral relativism of Hobbes, the strict
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rationalism of the neo-Stoics.n12 It was a philosophy which stressed

the perfectability of the human soul and this was directed to the

amelioration of society. Battestin sums up this philosophy:

Good nature, or rather its specific manifestation
in a comprehensive and energetic charity, became
the core of latitudinarian Christianity which has
as its goal the practical betterment of soci1�y no

less than the salvation of individual souls.

Thus, Battestin hits upon the major motivation behind the creation

of the II new philosophy. II The security of the nation vas the main

concern of eighteenth-century writers and this security rests on

society's ability to influence individuals to sacrifice their desire

in order to benefit the whole of society.

However, Shaftsbury says that the philo?ophy becomes a paradox.

Society is the natural state for expressing benevolent feelings, yet

society also works against their development. How? Shaftsbury says

it is "from the force of custom and education in opposition to

nature. II 14 Perhaps this paradox explains the waves of didactic

literature which flooded the eighteenth-century literary world.

Shaftsbury had thrown a pebble into the calm pool of latitudinarianism

and the resulting ripples surfaced in the works of such writers as

Samuel Johnson, Henry Fielding, Joseph Addison, Sir Henry Steele,

Oliver Goldsmith, Daniel Defoe and Sir Joshua ReynoldS. In other

words, the works of these authors used Shaftsbury's suggestion that

there was a need for an improvement in society before society could

develop individuals which will benefit it. Like Locke and Shaftsbury,
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many writers believed that this goal could be achieved with education.

The time vas right, as Greene believes:

The increase in the dissemination of knowledge, in
the production and distribution of newspapers,
magazines and books, was phenomenal, and men like
Addison and Steele, Johnson and Goldsmith1�ereleaders of the movement of enlightenment.

Men vere seeking answers and the writers were only too happy to

provide them for the men who desired to be more Ilenlightened.!! Yet,

this did not apply to all classes of men.

Even though social mobility was more flexible in the eighteeth-

century, as John Barrell asserts in English Literature in History,

1730-80: An Equal, l-lide Survey, this does not mean that the traditional

position of the aristocracy was threatened by the middle class.16
He states,

••• that there was a change in the conceptions of
how the organization of society could be described­
how various elements that compose a society could be

identified, and hov they could be represented as

sharing a common 90ncern for the unity and stability
of that society.

1

Thus, every element of society is recognized as having a duty in

establishing a sound society.

If stability is the goal, then vhy not adhere to a tradition

which has proven its worth by its longevity? Such a tradition is

the role of the aristocracy as the leaders of society. Hence, it

is within this class that the writers look for examples of good men

to point out to the young men who aspire to become !!well-educated.!!

The older trgentlemenll of the upperclass of English society, were
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the guiding lights for the young gentleman to be. These young men

we r-e the future leaders - the backbone of the nation. hfhy were

these elder gentlemen of the aristocracy considered to be the best

examples of virtuous men?

These men of wealth had much more leisure time than say, the

average working man. Thus, the gentleman had time to attempt to

comprehend everything. He was able to exhibit a form of virtue

unavailable to those of lower rank. John Barrell says,

The virtues of the gentleman were defined not by
the fact that to be 'bred a gentleman' was as

Fielding remarked, to be 'bred up to do nothing':
the wisdom of the learned man cometh by opportunity
of leisu:e: ��d he that hath little business shall
become Wlse.

What Barrell seems to be saying is that even though there was a

philosophy which said that all men are innately good and have the

ability to become virtuous and thus, a benefit to society in the

eighteenth-centu�J, some men seem more innately good than others.

1\11 men have innate goodness but the lower classes lack the

opportunity to cultivate and expand it. The circumstances are not

as favorable for vir.tue and education to flourish. The higher up

one is, the more virtuous he has the opportunity to be and thus,

the more influential in society. This logical belief was held by

many eighteenth-century writers. Their concern was with the proper

cultivation of the young men of the upperclass.

This is where the concept of the tlwell-educatedtl person enters

Just what does being tlwell-educatedtl mean? Locke attempts to explain
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the rearing of a young gentleman in Some Thoughts Concerning Education.

Addison and Steele concern themselves with education in many of

the Spectator essays. Actually, most eighteenth-century writers

saw education as essential to the development of virtuous men worthy

of emulation. The debate is over what kind of education is conducive

to such an aim. How does one raise a child to be !lwell-educated!!?

Using literature as the source, this paper attempts to present

the characteristics of the t!"lell-educatedtt person as depicted in

the. novels and periodical essays of the eighteenth-century •.. Also to

be discussed are the different methods of education espoused by the

philosophers to be the "correct" education ror cultivating the

"well-educatedlt person who, in turn, will contribute to the benefit

of society.
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Chapter 2
The Gentleman

In order to characterize accurately the "well-educated" person

in eighteenth-century English literature, it is necessary to define

one of the key terms associated with such a person - the "gentleman."

This term spawns a list of implications such as upper class status,

wealth in the form of land, and a sound education. Each of these

general terms can be further subdivided and defined. Hence, ambiguity

surrounds the meaning of a "gentleman.f! One thing is evident though:

in the views of eighteenth-century authors such as Locke, Fielding,

Addison, Steele and Chesterfield, the two terms, !I \.rell-educa 'te d''

and I' gentleman" seem to become synomous. In the eyes of society, one

term implies the other; a "gentleman" is Ilwell-educated" and a "well-

educated" person in most likely a gentleman.

Even though everyone agrees that there are certain character-

istics necessary for a gentleman, there is no single, universal

definition of one. The definitions vary from writer to writer. Some

are more concerned with the outward graces of a gentleman. Others

consider the graces of the mind to be of utmost importance. However,

they all agree that the gentleman should be the best representative

of English society. This traditional view of a gentleman is

important for understanding some of the implications attached to the

term. They keep the same type of men in the catergory of gentlemen

vhi Ie preventing the ascent of the unconventional yet perspective

gentleman from the lower classes. Society holds that a gentleman
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must be from the upper classes. Thus, a man born into a wealthy

family inherits the title of a gentleman. In Henry Fielding'S (1707-

1754) J,9seph Andrews, Hr , Wilson says, IISir, I am descended of a

good family and was born a gentleman.,,1 This is an idea which

pervades the eighteenth-century.

On the other hand, a man born into the working class can labor.

diligently to prove himself to be good enough to be a gentleman. At

best, he will only be second rate to the gentleman who is born into

the upper class, but his children may ascend the next step of the

ladder to continue the cultivation. The working class "gentleman"

can associate with his peers only and thus he is barred from mingling

with the "best" of the gentleman. In the Tatler No. 48, Sir Richard

steele (1672-1729), speaks of a young man who was bred a mercer yet

later inherits some money from an uncle. This young man tells

steele that he would rather make the money in his own trade than

on trying to become a fine gentleman. Steele commends him for his

choice: "
••• 1 could not but admire the young gentleman's prudence

and good sense; for there is nothing so irksome as living in a way a

2
man knows he does not become." What seems illogical about this is

that the young man has the vea.l.th to make Steele consider him a

gentleman, yet Steele thinks the man is right in not trying to become

something with which he is not familiar - a fine gentleman or a IIwell-

educated" gentleman. On the other hand, the man born into a wealthy

family has no real income until he receives his inheritance. How is
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it that the man with no real income is considered a gentleman, while

the man from the working class in not considered to be a fine gentle­

man? The key lies in the traditional system based on inhorited

money/land.

�Jhen one considers that the t.Iri ters of the eighteenth-century

endeavore d to live by the rule s of reason and stability, it is only

logical to believe in the permanent forces of the family. Thus, if

a young mlli1's father was considered to be a fine gentleman, then it

is easier for the son to achieve the same status. The characteristics

of a gentleman are passed from one generation to the next through

the blood. This leads to the insinuation of good breeding being

necessary for a fine gentleman. In The Compleat English Gentleman,

Daniel D:lfoe (ca. 1660-1731) says, "Our modern Acceptation of a

Gentleman is this, A Person Born (for there lies the essence of the

Quali ty) of some known or Ancient family whose Ancestors have at

least for some time been rais I d above the class of mechanicks. ,,3 This

system applies to the eldest son only. The other sons, although

gentlemen because of their family name, must go into occupations

befitting a gentleman.

Some of the occupations of a gentleman have already been

mentioned but it is necessary for the full definition of a gentleman

to relate the main occupations. Historically, the gentleman was a

member of the social class called "the gentry. II Greene asserts that

these men we re "landowners occupying in a rank between that of baron
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4
and yeoman." Thus, a gentleman would usually have an estate to

run. Along with land came the right to sit in Parliament. The land-

owners may also have the advantage to become a member of the justice

system, such as being a Justice of the Peace. All these priviledges

were passed from the father to the eldest son. The younger sons

had various options for their careers.

In Jose:eh AndrevlS, Fielding makes a case against this system

of inheritance: "�Jould it not be hard that a man vho hath no

ancestors should therefore be rendered incapable of acquiring honor;

vlhen we see so many vho have no virtues enjoying the honor of their
t:

forefathers?!':> Yet, in the end, Joseph, who displays all the

characteristics of a gentleman but is a footman, is in reality, the

son of tvlr. \{ilson who was "born a gentleman."

If one is born a "gentleman," therefore, one has certain

obligations. Fielding's complaint against the men who have the

reputation of a gentleman but have none of the virtues, is voiced

�J other literary writers of his time, In Joseph Andrews, Fielding

fictionalizes this misconception' of a gentleman in the form of the

wealthy Squire. This man had been "educated" by what was called

"travelling" and secures a county seat in the government. By all

appearances, the Squire was "in common opinion one of the finest

tl f ho ,,6
gen emen 0 lS age ••• However, in reality, he takes pleasure in

making his fellow man look absurd by stooping to play ridiculous

prarucs on him. Philip Dormer Stanhope, Fourth Earl of Chesterfield
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(1694-1773), says in Letters To His Son, "
••• never yield to that

temptation, which, to most young men, is very strong, of exposing

other people's weaknesses and infirmities. 117 Steele also says in

the Tatler, "The appellation of a Gentleman is never to be affixed

to a man's circumstances but to his Behaviour in them••• "S Thus,

even though the Squire has the appearance of a gentleman, this in

no way reflects his attitude tovard others, which is not of a gentle-

man; his behavior makes him no gentlemen.

An explanation of what does constitue a@ntleman's character is

presented in Letter To His Son, by Chesterfield who goes through

great pains to advise his son on how to be a gentleman. His letters

carry on the tradition of the courtesy book, the function of which

was lito define the ideal gentleman and to suggest the education

necessary for his highest development.,,9 Chesterfield does his best

to relate the gentleman's physical graces as well as his mental graces.

He defines these graces in a person:

A pretty person, genteel motions, a proper degree
of dress, an hal'monius voice, something open and
chearful in the countenance, but withoug laughing;
a distinct and properly varied manner of speaking:
all these �h�ngs, ''t5d many others are necessary in
the C omposat.Lon•••

All these things seem logical enough but the difficult part, as we

have seen, is how to ech.Leve them. A man may be born with the title

to be a gentleman, but he still has to be cultivated.

This is where judment is important. Chesterfield says to imitate

established fine gentlemen. He says of choosing which people to
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emulate: "Your ovn good sense and observation will teach you more

of it than I can.,,11 However he does offer this advice, "Observe

carefully what pleases you in others.,,12 He is advising his son

to imitate conduct which pleases him, for more than likely, this

conduct will please others.

All this advice which Chesterfield gives seems to suggest a

bland conformity. However, conformity was not seen as bad, but

natural. This is not to say that rules are not followed today. How­

ever, in the eighteenth-century there was more emphasis on the upper

class to provide the model which embodied the rules. Chesterfield

says, "It is certain, that we seek our own happiness in everything

we do; and it is certain, that we can only find it doing well, and

in conforming all our actions to the rule of right reason, which

is the great Lau of Nature. ,,13 The concern of Chesterfield and other

vr i,ters of the eighteenth-century writers is that the gentlemen are

going to be running the count�J. Therefore, they must be sensible,

knowledgable and virtuous.

Locke says in Some Thoughts Concerning Education, that the

education of a gentleman should begin in the home and at a young age.

He believes that I!self-denial must be learned when young so it will

be familiar as a man.1!14 Thus, if a man learns at an early age that

he must sacrifice his desires in order ilJ benefit society, then he

will be more receptive to sacrifice as a leader of a nation. This

prepared leader 'vlill be a gmtleman who is Ifwe ll-fashione d••• and has

that decency and gracefulness of looks, voice, words, motions,
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gestures and all the whole outward demeanours which delights company

and makes those "lith whom we may converse, easy and well pleased.1I15
Locke's idea of the education of a gentleman is for the sons of a

gentleman only since he wrote Some Thoughts Concerning Education, in

order to advise a gentleman how to educate his son properly. After

an early education at home, the father might send the eldest son

to school to be cultivated and since it takes money to attend the

universities and colleges, the young man would be among his peers.

They can imitate one another or observe the conduct of the dons in

social situations. Thsy will learn by detecting the failures and

successes of each other.

Besides imitating a real gentleman, the young man can look in

fiction to find a�ntleman worth imitating. The opening paragraph

of Fielding's Joseph Andrews says,
1I
••• examples work more forcibly

on the mind than precepts ••• A good man therefore is a standing lesson

t 11 hi
.

t ,,16o a lS acqualn ances ••• The key is to discover the fine

gentleman, to have the ability to recognize his character. In

Joseph Andrews, Mr. vJilson emphasizes the need for some kind of

example to follow: "And to this early introduction into life, without

a guide, I impute all my future misfortunes ••• 1117 Hilson's mistake

was that he did not have foreknowle(�e before he jumped into the

real world. He went full-steam ahead and without a rudder.

Consequently, he fell in with the wrong company. IIGood company,"

says Chesterfield, is 11
company which all the people of the place cal],
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and acknowledge to be, good company ••• It consists chiefly 01 people

of considerable birth, rank, and character ••• n18 The way to learn

discernment then is to have knowledge, from books and real life,

of good company. If one has an idea of what to look for, then

the characteristics of a gentleman will be more apparent. With the

acquirements of a&ntleman's graces, a man is ready to fulfill his

vocation in life.

Being a gentleman could and was made into a full-time occupation

by some. There were social events to attend, coffee-ho.uses to

frequent and sports outings to watch. Sons not fortunate enough to

be alloted an allowance, had to seek real jobs. Some chose the clergy

as a profession. This would require a degree from a renowned univer-

sity, such as Oxford or Cambridge. A gentleman could decide to

remain at the University and teach, thus becoming a role model.

Another avenue would be life in the military. Only gentlemen could

be officers. Whatever the occupation, there was the sense of duty

to one's country. They made the laws, set the conventions and carried

them out to unify England and keep her safe and secure.

Thus, this duty falls to the "well-educatedtl person who has

the characteristic of a gentleman. The class which ruled in the

past continues to rule. There are some additions from the middle

classes but they were not completely accepted by the fine gentlemen

of the upper class. These characteristics are further strengthened

by one's family name and financial status. However, the writers

cry out against the imposter who only appears to be a gentleman.
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Hany writers believe that men of the middle class are capable of

being gentlemen, especially over the high-bred imposter. Fielding

says in Joseph Andrews, "The best men are but little known, and

consequently cannot extend the usefullness of their examples a great

vay ;."
19 At best, "gent.Leman" is an ambiguous term to define. Ilouever ,

it does relate directly to the idea of the "well-educated!! person

in eighteenth-century English literature, the notion that it is in

his actions, his treatment of others that the gentleman is most

clearly seen.
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Chapter 3
Learning From Books

Even though the definition of a gentleman is not completely

clear, one thing is certain - a gentleman must be educated. The

question is which type of education, book-learning or real experience,

is more likely to produce an individual who is virtuous. The answers

are as numerous as those to the question of what constitutes a

gentleman. Each writer has evidence, whether in the form of an essay

or novel, to support his opinion. Since both components of a "well-

educated" person are so complex, it is better to analyze them

separately, beginning with book-learning.

Oliver Gold$mith (c.1730-1774) says in The Bee, No. VI, "As few

subjects are more interesting to society, so few have been more

frequently written upon than the education of youth.1I1 The interest

stems from a concern over producing young men who will benefit

society. Everyone had a view on this issue. The roots of this

debate can be traced back to Locke's Some Thoughts Concerning

Education.2
Locke emphasizes that there is more to book-learning than grammar

and rhetoric. He lists subjects which are necessary for a young

man to learn if that man ever hopes to become a "veLl.e-educat.ed''

gentleman. Some of the subjects are Latin, Geography, Arithmetic,

French, Astronomy, Geometry, History, Ethics, Civil and Common Law.3
Such subjects can be learned only from books. While the subjects

of Geography, French, Astronomy, History, Ethics, Civil and Common
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Law can possibly be learned without book reference, the concepts of

the subjects must be learned before being applied. Furthermore,

an in-depth study of any of the subjects must include the use of

written material such as text books. Geography and Astronomy are

necessary to a "well-educatedll person because one needs to know the

world and his place in it. French is necessary because of England's

proximity to France.

Of Latin, Locke says, IfLatin I look upon as absolutely necessary

to be a gentleman; and indeed custom, which prevails over everything •••

Custom serves for reason, and has, to those who take it for reason, so

consecrated this method••• ,,4 Hence, the teaching of Latin is

dictated by custom rather than relevancy. It seems as if the writers

were trying to return to an age which they thought was superior to

their own. Yet, due to custom, Latin is highly relevant to the

scholar as Fielding illustrates in the embodiment of Parson Adams in

Joseph Andrews: "Hr. Abraham Adams - excellent scholar; perfect

master of Greek and Latin language ••• ,,5 Adams excels in the ancient

languages but he is stuck in the past and consequently, weak in the

contemporary world. Yet, Adams, a good man, looks back to the

ancients for examples of great men. Therefore, the writers feel

that the classics are a good place for young men to learn virtues by

imitating good men from the past. Joseph Addison agrees with this

in the Spectator, No. 337:

To this end, whenever they (students) read the
lives and actions of such men as have been famous
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in their generation, it should not be thought
enough to make them barely understand so many
Greek or Latin sentences, but they should be
asked their opinion of such an action or saying,
an obliged to give th�ir reasons why they take
it to be good or bad.

Thus, the classics do have a proper and useful position in the

education of a young man, especially if virtue is the aim of

education.

History is extremely important for education because so many

lessons are found in the past. Thus there are lessons to be learned

and avoided in haat.ory , History also gives a man a sense of who

he is and where he has been. There is also the idea that history

repeats itself. Therefore, knovLedge of it would be useful if a

similiar situation ever occurs again. In Joseph Andrews, Adams

says, "I am not much travelled in the history of modern times, that

is to say, these last thousand years; but those who are can, I make

the question, furnish you with parallel instances.117 In this sense,

one can say that the best way to study the present is to study the

past because nothing happens which has not previously happened.

Hand-in-hand \-lith Ilistory go Civil and Common Law. Knowledge

of these subjects is of utmost importance to the "veLl-se ducat.ed''

person. In order to be a benefit to society, a man has to knov the

laws of that society, social as \,1811 as legal. In the Spectator, No.

)]1, Addison says, IIHe (the student) might at the same time mark

what was moral in any speech, and how far it agreed with the character

of the person speaking. This exercise would soon strengthen his
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judgement in what is blameable or praise-worthy, and give him

an early seasoning of morality.1I8 Thus, a student can learn from

books what to expect in the real world.

Even more important than spe echcs is knowledge of the English

constitution and government. In evaulating the Common Law, the

subject of ethics comes into use. The application of ethics to law

requires an organization or method of thinking, one which Sir Joshua

Reynolds (172]-1792) calls" discernment." How does one know vhat.

is @od or bad if one has nothing against which to measure a law,

To be serviceable to his country, a man must be capable of distinguish-

ing between truth and falsehood.

Thus far, only academic books have been discussed in relation

to education. ��at about fiction? Do novels offer any lessons?

Fielding would say "yes." In the opening chapter of Joseph Andrews,

Fielding says, 11In all these, delight is mixed with instruction,

and the reader is almost as much improved as entertained." 9 Houeve r-,

Goldsmith does not agree with this. In The Bee, No. VI, he says,

Instead, therefore, of romances, which praise
young men of spirit, who go through a variety
of aJventures and at last conclude a life of
oissipation, folly, and extravagance in riches

and matrimony, there should be some men of wit
emplcyed to compose books that might be praised
for having resisted allurements when young, and

how he at last became lord mayor; how he was

married to a lady of great sense, fortune and

beauty; to be as explicit as possible; the old

story of \·Jhittington, were his cat left out,
might be more serviceable to the tender mind
than either Tom Jones, Joseph Andrews, or an

hundred others, where frugality is the onl�O
good quality the hero is not possessed of.
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Hence, Goldsmith sees this mixing of vice and virtue in a hero as

counterproductive rather than constructive to the impressionable

young reader.

Perhaps such a student would be able to read a novel such as

Joseph Andrews, and yet be aware of what is good and bad in it, if

he (the student) has a guide/tutor to aid him. In Joseph Andrews,

Hr. �Jilson says, ItI stayed a very little while at school after his

death; for, being a forward youth, I was extremely impatient to be

in the world; for vhich I thought my parts, knowledge, and manhood

thoroughly qualified me. And to this early introduction into life,

without a guide, I impute all my future misfortunes.,,11 If Hr.

�lilson had remained in school and finished his book education, he

may have been better prepared for the real world. Thus he might

have avoided the troubles he had.

However, knowledge of books is not enough on its own. One

needs an experienced tutor to point a young man in the right

direction. Locke says a tUDor should have "the character of a

sober man and a scholar.1l12 He goes even further to say, uTo form

a gentleman as he sho1ud be, it is fit his governor should himself

be well-bred, understanding the ways of carriage and marriages of

civility, in all the variety of persons, times and places; and keep

his pupil, as much as his age requires constantly to the observation

of them. II 13 Contrast this with the type of II guidance" given to the

country squire in Joseph Andrews:
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He had been educated (if we may here use that

expression) in the country, and at his own home,
under the care of his mother, and a tutor who
had orders never to correct him, nor to compel
him to learn more t2an he liked, which it seems

vas very Iittle •••

Without strong guidance, the squire never learned to abide by the

proper rules of conduct. The bulk of his learning has been through

travelling which is helpful only after a young man has been exposed

to life in books. But, he still needs a tutor or schoolmaster's

aid. Goldsmith says in The Bee, No. VI, nOf all the professions

inmciety I do not know a more useful, or a more honorable one

than a schoolmaster ••• n15 Goldsmith believes that an education is

only as good as the teacher who administers it.

This is where the importance of school emerges. One of the

debates in education was over the question of public vs. private

schools. \�hich kind produces an atmosphere which is more conducive

for educating young gentlemen? vJhen Adams and Joseph are discussing

the misfortunes of Hr. Hilson in Joseph Andrews, Adams says, "l

have discovered the cause of all the misfortunes which befell him.

A public school, Joseph, was the cause of all calamities which

he afterwards suffered. Public schools are the nurseries of all

vice an immortality." Joseph disagrees and offers an example to

the contrary: "You know my late master, Sir Thomas Booby, was bred

at a public school, and he was the finest gentleman in all the

neighbourhood•••Besides, I have often heard my master say that the

discipline practised in public schools was much better than that in
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.

t '116
prlva e. I Thus, it depends on the individual. Houever , Locke

sees this as being bad for a youth's development:

Schoolmates often bring boldness of spirit
which has a mixture of rudeness and ill­
turned confidence vh.ich must be unlearned•••
Virtue is har91r to be got than a knowledge
of the world.

Thus Locke argues in favor of private education in the home before

a young man is sent to school.

The overwhelming indication is that determining the subject

matter in which to educate a young man is easy; it is controlling

the outcome which is the difficult part. One never knows which �Iay

a youth will go. There are a number of ways to influence the out-

come as much as is possible but nothing is certain. Joseph says

in Joseph Andrews,

I remember when I was in the stable, if a

young horse was vicious in his nature, no

correction would make him otherwise; I take
it to be equally the same among men••• if a

boy be of a mischievous, wicked inclination,
no school, though ever so private will ever
make him good; on the contrary, if he be of
a righteous temper, you may trust him to

London, or wherever else you please18 he will
be in no danger of being corrupted.

Guidance, then, is always necessary, whether through books or real

experience, because one can learn vice as well as virture.
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Chapter 4
Learning From Experience

The mind is but a barren soil; a soil which is soon

exhausted, and will produce no crop, or only one,
unless it be continually fertilized and enriched
\Oli th foreign soil.

Sir Joshua Reynolds, Discourse VI1

There is no doubt that all eighteenth-century writers agreed

with Reynolds on the point that the mind must be IIcontinually

fertilized. I! This has already been established in the preceding

section on learning from books. The issue in this section is not

whether experience is a better method of education than book-learning,

but rather, this section analyzes what is meant by real-life

experience or, as Locke prefers to label it, !!real education.1I This

alternative method of eduoation or fertilization, is the issue

which is debated in periodical essays and novels. Hriters such as

Reynolds, Johnson, Chesterfield, Fielding, Goldsmith and I�foe, all

had opinions on the method of real education.

In the most general sense, real experience means socializing

and socialization, whether at school, parties, operas, coffee-houses

2
or on the popular and fashionable "Crand Tour. If James HO'vJ81l, an

eighteenth-century writer, speaks of travel: "
••• the Genius of all

active and generous spirits /is/ ••• a desire to Travell, and not

to be bounded, and confined within the shoares and narrow circum­

ference of an Island••• ,,3 vlhat Howell describes is a desire to see

and experience more than one's immediate environment. Travelling
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is a way to incorporate all types of socializing while learning

concurrently about foreign cultures. One of the most vocal proponents

of real education vas Chesterfield. In his Letters To His Son,

Chesterfield advises his son to become a great gentleman, admired

by all. As in the section dealing with book-learning, imitation

is also the key to education by real experience. The difference is,

as Chesterfield points out, that one should imitate the men of the

real world, not the men of the academic vo r-Lds

A company wholly composed of men of learning,
though greatly to be valued and respected, is
not meant by the words, good company: they
cannot have the easy manners and fournuse

(cultivated add£_E?ss) of the world, as they do
not live ih it�

Thus, to find gentlemen vor-thy of emulation, one must venture into

the real world. By Chesterfield's definition, the It real wor-Ld" is

the world outside academics and the academy. His advice on books

is to "recommend them as the best general maps to assist you in

your journey.,,5 Barrell sums up what Chesterfield means by, books

being "general maps": tiThe theoretical knowledge of the world he

requires vi.Ll, come to him from books; the practical knov.Le dge will

come to him in the assemblies of those 'qui ont du �!, from

6
studying to imitate their manners, and to understand their characters.1I

The idea is that books are only as a preparation for the real world.

Exposure to the world is thus one way to observe men worthy of

emulation but where does one look for such men? Chesterfield calls

them "good company" and defines them as "company which all the people
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of the place call, and acknowledge to be good company ••• It consists

chiefly of men of considerable birth, rank, and character ••• II? Thus,

a young man must seek and choose a man who is generally agreed to

be a II good man" by society. To make such a selection requires

what Reynolds calls tI discernment. If Chesterfield also uses this

term in his Letters To His Son: "Em.it.ate , then, with discernment

and judrnent, the real perfections of the good company which you

may get into. tl8 It follows that this ability to discern must be

based on some kind of knowledge of what to look for in a man worthy

of emulation. The choice hinges on the perception of the young man.

Fielding says in An Essay On the Knowledge of the Characters of r·1en:

"As good-nature requires a distinguishing faculty, which is another

word for judgment, and is perhaps the sole boundary between wisdom

and folly; it is impossible for a fool, who hath no distinguishing

faculty, to be good-natured.1I9 Ivlen must be taught to judge or

"reason" in order to be properly cultivated. Being cultivated is

a process which has a logical order; the ability to judge comes

before making the right decision.

Once a young man has learned the art of discernment, he must

select a gentleman to imitate but where does one look? It has

already been mentioned that Chesterfield advised his son to keep

"good company.1I Yet this is a contradiction to experiencing the

"real world. It If a young man does not frequent places where there

is both good and low company, then how else will he develop a full

knowledge of the world? He must experience every aspect of life
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and if he is able to discern, he will make the best choice. Once

a decision has been made, Reynolds says in Discourse VI: "He

should imitate the conduct of the great artists in the course of

their studies, as well as the works which they produced, when they
10

were perfectly formed.fT Thus, imitation goes beyond copying

gestures and manners. It must include an analysis of the total man.

Granted, Reynolds was speaking of art, but imitation of a great

artist is analogous to imitation of a good man, for the end result

is a product of originality. Reynolds says in Discourse VI:

Whoever has so far formed his taste as to be
able to relish and feel beauties of the great
way in his study; for, \.[ith an inward pride,
and is almost as powerfully affected, as if it
had itself produced what it admires. Our
hearts frequently warmed in this manner by the
contact of those whom we wish to resemble, will
undoubtedly catch something of their way of

thi��ing; and we shall receive in our bosoms
some rac.lia:r+on at least of their fire and

splendour.

This advice to observe the mental workings of the chosen model is

the same advice Chesterfield gives to his son: "Seek for their

particular merit, thei:r predominant passion, or their prevailing

k ,,12wea ness •••

Yet would this discovery always be used for good? Samuel

Johnson is inclined to answer this question in the negative. He

says in Rambler No.4, II
••• for that observation which is called

knowledge of the 'World, will be found much more frequently to make

, 13
men more curming than good. II This is an acute observation in
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itself. lIen can use information obtained by observation for

questionable means. It takes a man of insight to acknowleqge this

possibility. In a letter to his brother, Oliver Goldsmith brings

up the same idea: "l had Learn t d from books to love virtue before

I '-las taught from experience the necessity of being selfish. 1114

Thus, bad as well as good conduct can be learned from experience.

It all depends on the nature of the man. Daniel Defoe says in The

Compleat English Gentleman, HThat the great defect lies not in their

families or in their blood, not in their intellect or capacities,

but in the error of their education.1I15 If these undesirable men

had been taught by the proper method, they would have been more

likely to have grown into properly cultivated young men.

Forseeing this problem, the writers concerned themselves with

the preparation of a man before he enters society. Goldsmith says

in The Bee No.6, liAs few subjects are more interesting to society,

so few have been more frequently written upon than the education of

16
youth." This is only logical in a world so concerned with the

good of society. The young men will one day become leaders of that

society. The hope of the future rests in the hands of these potential

leaders. Therefore they must receive the method of education which

will produce the best possible leaders. Goldsmith gives his plan

in The Bee No.6:

He should teach them as many of the facts �.8

possible and (i.3fer the causes until they seemed
of themselves desirous of knowing them. A mind
thus leaving school, stored with all the simple
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experiences of science, voul.d be the f�7test
in the vorLd for the college course •••

Goldsmith ar-gues for teaching young men the basics and then sending

them out in the world. Fielding remarks on education in �

Jacobite's Journal, No. 22, that I!Education may serve for all good

Purposes and••• that every Seed of Good in Human Nature may be

reared up to full Perfection and J'1aturi ty; while all which is of evil

Tendency is weeded, before it spreads and is strengthened by Time."
18

Sheriff believes that what eighteenth-century writers, particularly

Goldsmith, vere trying to do is "shov that the naturally good man

must be taught to understand society and adapt his values to social

reality if he is to be truly good.,,19 To teach one to understand

society is a rather difficult task due to the complexity of society.

Sheriff points out a paradox in Goldsmith's theory. Basically,

Sheriff says that adapting one's values to social reality may

conversely result in producing bad results. He says, "How could

spontaneous natural Tsocial affections' or benevolence, be an

adequate guide to moral conduct amidst the calculated fraud and

decei t of society?,!20 Thus if one adapts the "va.Lue s " of a

debaunched society, then the individual is contributing to the

deterioration of society. Reynolds has one possible solution in

Discourse VI: "There can be no doubt that he who has the most

materials has the greatest means of invention••• ,,21 In order to

prevent the young man from being lured to the dark or corrupt element

of SOCiety, writers agree that the individual must be prepared to
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co�ront such an element, recognizes it and ultimately, denounce

it. Hence, the importance of experience in the cultivation of a

young man is paramount in producing the lfgood man." Greene feels

that II 'l�xperience' then is the key word of the controlling philosophy

f th
.

t 11 t 1 1· f f
. 1- t t'lr t 13· t· 1122

o e ln e �ec ua leo elgll een ll-cen ury rl aln. Chester-

field elaborates on the man who has not experienced the real world:

It
•••�Cnows nothing of man, for he has not lived with him, and is

ignorant of all the various modes, habits, prejudices, and tastes,

that always influence and often determine him.1I23 Yet, cannot one

"seell the world through the eyes of another by reading of his

experiences?

The amount of didatic literature written during the eighteenth-

century would seem to indicate so. Fielding, especially, labored

to fictionalize the II good man'' in Joseph Andrews. In his novel

there is Parson Adams - the book-learned man; Joseph Andrews - the

young but uncultivated man; the Country Squire - the experienced

man gme bad and Hr. \tJilson - the experienced man who reforms. Fielding

describes Adams as "a man of good sense, good parts and good nature;

but entirely ignorant of the ways of this world as an enfant just

entered into it could possibly be.1I24 Thus, even though Adams is

a virtuous man vho is to be regarded highly, his conduct in the real

world is not to be imitated since he is not aware of how the real

world operates. He is not a "man of the vor.Ld'' in the sense that

l"1r. Wilson is in the. novel. \1hen speaking of his life, Mr. Hilson
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says,

I stayed a very little while at school after my
f'athe r '

s dca th ; for, being a f'orwar d youth, I
was extremely impatient to be in the world: for
vhi ch I thought my parts� knowledge, and manhood
thoroughly qualified me.

5

Thus 1'1r. Hilson, in contrast to Parson Adams, represents the

experienced man who is lacking in book education. Another example

of this type of man is the Country Squire. In this case, the Squire

is also lacking in book-learning, yet he remains bad while I·1r. \4ilson

realizes his errors and tries to amend them. The Squire, even ,.[i th

his lack of education, acquires a government seat. His knowledge

of the world (which he gained by traveling) and his birth into a

landed class, mislead the people into thinking the Squire is a

gentleman in conduct as well as birth. His exposure to the real

world gives him a significant advantage over a book-learned person

such as Parson Adams. It is easier to live in a world about which

one know something about the rules of the game. Adams has trouble

functioning in the real wor-Ld because his world is found in his

books.

This is not to say that the Squire is a man to be imitated, but

neither is the Parson. Adams is, Sheldon Sacks calls him, itA walking

concept" or a standard of virtue.26 His perception is faulty and

as Sheriff says, his llvalues and actions are inappropriate according

to the social co de. 1127 Adams has not taken the opportunity to observe

the real world. Instead, he ntravels" in his books.. This is best
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shown in a dialogue between Adams and a Country Inn Host in Joseph

A.ndrews:

Adams: I will inform thee; the travelling I mean

is in books, the only way of travelling by
which any knowledge is to be acquired.

Host: I-Ie who goes abroad, as I have done, will
aLvays have opportunities enough of knowing
the world without troubling his head wi th

Socrates, or any such fellows.

Adams: Friend, if a man should sail round the

world, and anchor in every harbour of

it, without learning; he would r2Surn
home as ignorant as he went out.

-e
,

Once again, Fielding presents the idea of book-learning vs. real

experience. He artfully puts Joseph in a position vhich falls in

be tue en the t'L-IO types of education. Through Parson Adams, Joseph

has been exposed to books. Yet Joseph does not have the chance to

apply his book-learning to real life before he is thrust into it

with only Parson Adams as a guide. Sheriff describes the situation

in this observation: 11 In a moral romance for example, the Good-

Natured Man may begin as innocent and ignorant and may, through a

journey or other tutualistic experience, gain understanding of

society.tt29 ThiB describes Joseph's progression form ignorance of

the real world to a better understanding of how society functions.

Sheriff continues to say that, "Significant differences among various

genuninely good-natured characters, excluding those who affect good

nature, can be traced to their understanding of and adaptation to

society. ,,30 Thus, both Parson Adams and Joseph can be considered
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!lGood-IJatured characters,tI yet Joseph is a more important figure

as a lesson because he gains knowledge through his experiences.

i,Jr. 1.tJilson also gained knowledge through his experiences but, unlike

Joseph, lhlson was swayed by the corruption, whereas Joseph remains

virtuous.

Here again the predisposition toward good or evil begins when

a young man or woman is very young. One such example, Joseph Andrews,

has already been examined. Another example is Evelina Anville in

Fanny Burney's Evelina. In this novel a young 1I0rphan,1! Evelina,

is raised by a gentle and good man, the Reverend Villars. Once

Evelina becomes a woman, she is sent out into the real world, to

which she is a complete stranger. She is extremely gullible, believing

too mru1Y cunning people, yet she remains virtuous due to her excellent

upbringing.

Evelina also learns quickly: "Never, never again will I trust

to appearances, - never confide in my own weak judgment, - never

believe that person to be good who seems to be amiable! Hhat cruel

maxims are we taught by a knowledge of the world!1!31 Thus, Evelina

learns from her experiences instead of falling victim to the vices

of real life. The point here is that real experience is the method

by which one learns the Ilunwrittenl! rules of society. Villars

understood this and that is why he sent Evelina out into it. He

describes Evelina before her "entrance into the world'l: "She is quite

a little rustic, and knows nothing of the world; and tho' her
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education has been the best I could bestow in this retired place •••

T shall not be surprised if you should discover in her a thousand

deficiencies of which I have never dreamt.1I32 Hhen Evelina

becomes a member of the social scene, she makes blunders in conduct

and says, It I am Loo inexperienced and ignorant to conduct myself

vi, th propriety in this town, where everything is nev to me, and

many things are unaccountable and perplexing.li33 Yet, Evelina's

conduct is considered improper only because she does not follow

proper rules of social ettiquette. This does not mean that she

is 1-Trong. On the contrary, Evelina behaves more rationally than

the so-called "refined ladies'; of society who follow traditional

but ridiculous rules.

The idea of real experience seen through the eyes of a wornan

sheds light on the conventionality of real education. EVeryone must

follow the same rules in order to achieve the same goals. Evelina

does not conform completely to the rules and through her, the

reader sees how society can discourage individuality with its notion

of education, especially in women. However, near the turn of the

century, the philosophy begins to shift again. Education and the

nature of man are used as evidence in favor of educating-women in

the same manner as men. Along \fi th this shift comes the idea of

a woman's education being as important as a man's.
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Chapter 5

The Ill,Jell-Educated" l.Joman

Woman has everything aginst
her-, as well our faults as her ovn

timidity and weakness; she has

nothing in her favour, but her
subtili ty .and her beauty. Is
it not very reasonable, therefore
she should cultivate both?

1
Housseau

Before women and men could be considered equal, argues Mary

Wollstonecraft in 1792, the attitude which Rousseau espouses must

alter. In her book A Vindication of the Rights of vJoman, vlollstone-

craft states that it is precisely this belief that women are

intellectually inferior to men, which has caused the "inaccurate

educationfl of women. l4hereas a man is cultivated in mind as well

as body, a woman is cultivated in appearance only. Just as there

was an idea "well-educated" man, there was the "refined lady."

\vollstonecraft says in her book,

vii th respect to women, when they receive a careful

education, they are either made fine ladies, brimful
of sensibility, and teeming with capricious fancies;
or mere notable women. The latter are often friendly,
honest creatures, and have a shrewd kind of good sense

joined with worldly prudence, that often render them
more useful members of society than the fine sentiment­
al lady, though2they possess neither greatness of
mind nor, taste.

Here Wollstonecraft picks up on the idea of one's role in society.

Just as men have a part, so do women. Wollstonecraft argues that

women have not been allowed to fulfill their rightful role in society.
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Instead, they have been placed in a. subjugated position and have

become ornamental rather than productive. In Mary �Jollstonecra£t:

Her Life and Times, Edna Hixon says that \;Jollstonecraft I s book was

l1not written to extenuate the faults of women but to prove them

to be the natural consequence of their education and station in

life.1I3 Hence the eighteenth-century woman is a result of the man's

prejudice. Wollstonecraft speaks of the purpose of her book:

To Account for, and execute the tyranny of man,
many ingenious arguments have been brought forward
to prove, that the two sexes, in the acquirement
of virtues, ought to aim at ataining a very differ­
ent character: or, to speru{ explicitly, women are

not allowed to have sufficient strength of mind
to acquire what really deserves the name of virtue.4

Thus 1.tJollstonecraft uses the very same arguments for the education

of women as the male writers use for the education of men. Virtue

and reason are the keys to developing men, and women, who will

benefit society. Yet society will never develop properly if women

are not cultivated in the same manner as men. Nixon speaks of

\1011stonecraft I s view: ItAs she saw it, one half of humanity was

being dragged in chains, a dead weight retarding the advance of the

other half.,,5 Hollstonecra£t sets up the urgency of the situation

by appealing to the eighteenth-century desire to create a stable

and healthy society. In her dedication to tvl. Talleyrand Perigord

in A Vindication of the Rights of Homan, she says,

Contending for the rights of woman, my main argument
is built on this simple principle, tmt if she-be not
prepared by education to become the companion of man,
she will stop the progress of knowledge and virtue;
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for truth must be common to all, or it will be
inefficacious witg respect to its influence on

general practice.

Hollstonecraft points out that if, as Locke says, virtue is the

principle goal of humanity, then women must be allowed the same

opportunity of cultivating the mind. Otherwise, society will

be unbalanced, one side overshadowed by the other.

It would be beneficial to examine a woman's "sphere" as opposed

to a man's. In the eighteenth-century, these were definitely

separate, not meshed as l{ollstonecraft believed they should be.

She says, "Homen have been drawn out of their sphere by false

refinement."
7

�Jhile young gentlemen were educated to produce minds

capable of creating a stable and good society, women were "educated"

in the art of refinement and how to use this art to get a husband.

Thus, they were taught that they were to be virtual servants and

their duty was to please their husbands. 1tlollstonecraft illustrates

this thought by presenting Rousseau's opinion of women:'

He then proceeds to prove that women ought to be
veak and passive, because she has less bodily
strength than man; and, from hence infers, that she
was formed to please and to be subject to him; :and
that it is her duty to render herself agreeable to
her masters- this being the grand end of her
existence.

Rousseau's opinion is common for the day as h'ollstonecraft points

out: "All the books professedly written for their illustration,

which make the first impression on their minds, all inculcate the

same opinion. 11 9 Thus a 1.[0man "s education is different from a man's
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and women exist solely for the pleasure of men. �lollstonecraft

speaks of this:

On this sensual error, for I must call it so, has
the false system of female manners been reared,
which robs the whole sex of its dignity, and classes
the brown and fair w+�h the smiling flowers that
only adorn the land.

IISmiling flowersll is a perfect description of women as viewed by

men. It is necessary to note here that just as the "well-educated!!

man is from a class which does not have to work at a trade for

a living, the refined lady is from the same class. She had the time

to spend on preparing her clothes, hair and make-up in order to

present herself in the most appealing way. Thus, the refined lady

is an ornament of society.

Granted, they must also fulfill the domestic duty of motherhood,

for tha t is part of a woman's sphere. Yet, are these women the best

possible mothers? Are these mothers the role models to which

children should look for guidance? Wollstonecraft says since education

begins at home, the mother is the first influence in a child's life.

Thus, a virtuous and educated mothr is a sounder influence than one

who lacks reason. It follows that a woman who has been educated will

be more apt to instill virtue in her children. \�ollstonecraft says,

The perfection of our nature and capability of
happiness, must be estimated by the degree of

reason, virtue, and knowledge, that distinguish
the individual, and direct the laws which bind
society: and that from the exercise of reason,
knowledge a�� virtue naturally flow, is equally
undeniable.
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The vhoLe argument comes down to the nature of man and its

connection with the condition of society. Hollstonecraft says

that it is for the good of society that women receive the same

education as men. She says, lrv.Jomen, who receive only a disorderly

kind of education, seldom attend to with that degree of exactness,

that men, who from their infancy are broken into method, observe. Ii
12

This "education,!! says Hollstonecraft, Is the result of man's

mistaken belief that women are inferior in intellect and therefore,

it is a waste of time to try to educate them. \{ollstonecraft says,

"En to this error men have probably been led by viewing education

in a false light; not considering it as the first step to form a

being advancing gradually towar-ds perfection; but only as a prepara­

tion for life.1I13

Again vJollstonecraft hits upon the same idea that the eighteenth-

century male vlri ters have been tryj.ng to depict in novels and

periodical essays. Education is the key in 'developing young men

and women who will benefit society. As Nixon says, "Educat.Lori meant

access to knowle,dge which was the key to thought, to creativeness,

to the good life. It 14 Furthermore, l{ollstonecraft takes this idea

of society's condition one more step:

If marriage be the cement of society, mankind should
all be educated after the same model, or the inter­
course of the sexes will never deserve the name of

fellowship, nor will women ever fulfill the peculiar
duties of their sex, till they become enlightened
citizens, till they become free by being enabled
to earn their own substance. I mean to prevent 15
misconstruction, as one man is independent of another.
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The idea of fellowship between the sexes is something new.

Pomen should be allowed to mix in company in order to learn by

observation, just as men do. Uollstonecraft's insistence on

"Lnt.eLlec t.ua.l , emotional and physical development for women" is as

Hoira Ferguson and Janet. Todd poLrrt out, !I
••• a revolutionary demand

that attacks both male dominance and female acquiescence.1t These

authors emphasize that fact that �10llstonecraft does not stress

lIequality of the sexes but the right of women to prove this through

increased opportunities and independence.1116 vlliether or not one

believes that women are inferior, there is a belief that they can

be made into more productive inm.viduals than the present situation

allows in 1792. Ferguson and Todd make the observation that, !lVirtue

is asexual and should be cultivated by men and women alike.1i17 Both

sexes can be made virtuous with a proper education of right and

wrong.

According to i-Jollstonecraft, women ve re not so anxious to

make mischief and trouble for men as men believed they 't-lere. The

women who did cause trouble are the cunning ones who have resorted

to such actions only because they have learned that exploiting

human weaknesses 'Was the only way one could gain a little power over

men. Oppression will have side effects, one may be revolution. In

a sense, vJollstonecraft is calling for a social revolution:

Men and women must be educated, in a great degree,
by the opinons and manners of the society they
live in•••till society be differently c1§stituted,
much cannot be expected from education.



Page 48

\A/ollstonecraft's ideas are fitting in with the eighteenth-century

nhilosophy of the good of society, yet the problem is, as Ferguson

and Todd point out, that vlollstonecraft, It
••• responds to a literary

tradition and to a changing social. climate.1I19 If society shapes

this individual by dictating his or .her education, then society is

writing its own future. One learns from books and real experience.

Real experience is found in society ruled by men and their social

customs. v!ollstonecraft predicts, 11 that virtue will never prevail

in society till. the virtues of both sexes are founded on reason;

and, till the affections common to both are allowed to gain their

strength by the discharge of mutual duties.1I20 Thus society is

unbalanced by the Ilinaccurate education" of women. Until the system

is altered, society will fail to expand. Ferguson and Todd sum up

vJollstonecraft r s belief: "The need for female education was a

need also of society as a whole; unless the intellectual condition

of women improved, there could be no further social advance for

humani ty. If
21

As long as a woman is trea te d "like a fanciful kind

of half boing ;" instead of a partner who shares the burden of keeping

the order of society, then the full potential of a nation is not

being used and the best results cannot be achieved.

Wollstonecraft believes that by giving a woman a chance to fulfill

her duties by being a man's partner, society will be on its way to

stability. She says, IiSociety can only be happy and free in propor­

tion as it is virtuous; but the present di.s td.nc tc.ons , established in
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soclety, corrode a prlva e, and as a pu lC vlrtue. In

order to correct this element of society, the 'view t.ovards a woman IS

education must change. Once that is accomplished, women can make

more productive contributions. Thus, with virtuous men leading

the country in politics and ethics and women preparing the children

for the future, harmony will result as the two spheres merge.

Just as the man's education is fictionalized in the_literature

of the ei§hteenth-century, a woman's "entrance into the vor.Ld'' is

also fictionalized. A goo d example is Evelina' in Fanny Burney I s

novel, Evelina. Burney presents arguments of writers such as

Rousseau and Hollstonecraft in a variety of characters. The main

concern is the education of Evelina. Edward Bloom states in the

introduction of Evelina, that "Throughout the dramatic story of

Evelina's evolving education, there runs a moralistic leitmotive

which never alters: judicious conduct offers safety and sound

reputation; intemperance only uncertainty and sorry consequences.112.3
Both kinds of conduct are presented to the reader through Evelina's

lIeyes." Yet, the reader "sees" Evelina's conduct through the "eyestr

of Reverend Villars and other characters. Evelina's ability to

distinguish between II judicious conduct," and it intemperance ,
I! signals

the reader that she has been well-prepared for her entrance into the

world. However, Reverand Villars still has doubts which he wri tcs

to Lady Howard: liThe mind is but too naturally prone to pleasure,

but too easily yielded to dissipation; it has been my study to guard
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her against their delusions, by preparing her to expect, - and

to despise them. Ir 2L� Thus, Heverand 'Villars is aware of the

temptations of the real world and how easy it is to be led astray.

He therefore prepares Evelina for such things. He continues to

advise her:

•••but you must learn not only to judge but to
act for yourself if any schemes are started, any
engagements made, vh.i ch your understanding
represents to you as improper, exert yourself
resolutely in avoiding them, and do not, by a too

passive facility risk the 2Snsure of the world,
or your own future regret.

Reverend Villars places great trust in Evelina's ability to judge

for herself. 1:Jollstonecraft would agree with this. Evelina has

been educated in a manner that has produced a mind which is capable

of reason regardless of its sex. She is proof that a woman can

think for herself. Another such character in Evelina, is Mrs. Selwyn.

Evelina describes her:

i·1rs. SeLwyri is very kind and attentive to me. She
is extremely clever; her understanding, indeed, may
be called masculine; but unfortunately, her manners

deserve the same epithet, for in studying to acquire
the knov.le dge of the2gther sex, she has lost all the
softness of her own.

Just as Hollstonecraft. says, women of intelligence are considered

to be more masculine than feminine. To gain knowledge, she had to

become more like a man and thus, Mrs. Selwyn gave up her feminine

qualities. Reverand Villars tells Evelina that this does not have

to happen:

Though gentleness and modesty are the peculiar
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attributes of your sex, yet fortitude and firmness,
when occasion demands them, are virtues as noble
and as 1::>ecoming in women as in men: the right line
of conduct is the same for both sexes, though the
manner in which it is pursued, may somewhat vary,
and be accommodated to th27strength or weakness of
the different travellers.

Heverend Villars believes, as does \,Jollstonecraft, that a woman can

be firm and still maintain her gentleness. Hrs. Selwyn is an

example of how a society of men plus her own lack of discretion has

forced her to take on masculine manners to correspond with her

intellect.

In contrast, Durney creates characters vho are what. Hollstone-

craft terms "inaccurately educated.1t The most obvious example is

Hadame Duval - the most affected woman in the novel. Evelina

describes Hadame Duval's main concern: "
••• the labour of the toilette

28
seems the chief business of her life." Here is a character who

is ridiculed for her desire to court the latest fashion. She does

not concen1 herself with her duty to society and she even berates

Evelina for her virtue" "She laughed at my scruples, called me a

foolish, ignorant country girl, and said she should make it her

business to teach me something of the world.!! Furthermore, Evelina

says of Madame Duval that, "she said I should spend a few months in

Paris, "There my education and manners might receive their last

polish.,,29 This was one option available to women who wished' to

gain real experience and correct manners. In a way, it is the

equivalent of the young man's t!Grand Tour." The difference is that
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women did not have the freedom of wide exposure to wh.ich the men

were entitled. One way in which a man and a woman's education was

similiar, Has in the emphasis on observation. Reverend Villars

says to Evelina, li
••• indeed, the more forcibly you are struck with

improprieties and misconduct in another, the greater should be your

observance and diligence to avoid even the shadow of similiar error.li30
Thus , women can learn from observation just as men do.

Evelina does indeed learn a lot from her experiences in the

real world. She is perceptive and does not fall into the games of

society: "Ye L I cannot but lament to find myself in a wor-Ld so

decei tful, where we must suspect what we see, distrust what we hear,

and doubt even what '!rle feel! 11 Virtue is not the prevalent conduct

Evelina encounters when s he ventures into the real world. She

speaks of the conventions: "I knew not, till nO\.I, how requisite

are birth and fortune to the attainment of respect and civility.1l31
She finds tha t men such as t.'lr. Lovel and Lord 1'1erton are considered

gentlemen due to their births. Yet, Evelina does not admire these

men as others do because the men espouse their na.rrov vie'Vls of women,

Lord t'ierton says,

••• for a woman wants nothing to recommend her but

beauty and good nature; in everything else she is
either impertinent or unnatural. For my part,
deuce tke me if ever I wish to �2ar a vord of sense

from a woman as long as I live.

Once again, Lord {·ierton expresses the opinion against which

\IJollstonecraft argues. The problem is that men such as Lord

�1erton, are the future leaders and if they continue to see vomen
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as inferior, then a change in the education of women is llillikely

to occur under the rule of these men.
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Conclusi.on

From the beginning of this paper, there has been some ambiguity

concerning the term "well-educated.1l It is a term \.Jhich is used

frequently in eighteenth-century English literature, yet no one

has attempted to define the ideal !!well-educated!! person as he/she

is depicted in the novels and periodical essays of the eighteenth­

century. Perhaps the "well-educated" person is not realistic; he/she

does not accurately represent the upper classes. It is possible

that such a person did not exist in real life. However, the ideal

did exist in the literature, in which the concept of the "well­

educatedtt person can be found in the embodiment of characters in

the minds of the 1,.Tri terse \'lho wer-e considered "well-educated" and

what were their common traits?

For one thing, a "'\.Tell-educated" person is what writers refer

to as a "gerit.Icman'' or "fine lady." By connecting these two terms,

certain requirements arise for the I!well-educatedfl person. The

first is that until the latter part of the century, men only could

be considered t!\Jell-educated." Also, a candidate has to be from

a family which is secure enough financially so that the young man

does not have to work at a trade for a living. lH th so much leisure

time, he could pursue his academic education at a university level.

A young man who has money to spend on such an endeavor, is already

considered to be a gentleman by birth. But these gentlemen must be

cultivated into the best possible leaders. Thus, the writers wrote

their advice and opinions to a specific audience. Locke, in Some
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Thoughts Concerning Education, says that tithe principle aim of my

discourse is how a yOlli1g gentleman should be brought up from

-1
infancy." Thus, Locke was writinG to the segment of society

wh.i.ch would produce the future statesmen, judges, politicians

and prime ministers of England.

Yet, society cannot be left out completely, for an individual

must learn by experiencing the real world as veLl, as text books.

If society is not virtuous, then how can it influence a child to

grow into a virtuous man? This question makes people begin to ask

what method of education vou.l.d be better, book-learning or real

experience. The answers were numerous and in the form of literature

which was didactic in content.

First, book-learning is presented as one method of education.

Eve ry young man in college has to endure the basics such as lv'Ia th,

Geography, Latin, and Astronomy. Of particular importance is

knowledge of civil and common law, for it is necessary to develop

a good citizen. In addition to textbooks, fiction can benefit the

young reader by presenting real life situations. In Rambler No.4,

Johnson says, "These books are written chiefly to the young, the

ignorant and the idle, to whom they serve as lectures of conduct,

at1d introduction into life.1l2 Thus a novel can contain men to emlate

and men to avoid. In Evelina by Burney, Evelina describes Lord

Orville, a man worthy of emulation: "That e.legant politeness, that

flattering attention, that high-bred delicacy, which so much

distinguished him above all other men, and vhi.ch struck us with such
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admiration ••• 1l3 In the same novel there are characters which

should not be emulated. One is Sir Clement Willoughbly. Evelina

describes him:

This other Lord, though lavish of compliments
and an entire stranger to real good-breec1ing; whoever
strikes his fancy, engrosses his attention. He is
forward and bold, has an air of haughtiness !owards
men and a look of libertinism towards women.

Here, in Evelina, there are two clear-cut examples of a virtuous

man and an affected man. To the reader, the choice is obvious as

to which man is worthy of imi.tation. In the Rambler No.4, Johnson

says, IT The purpose of these writings is surely not only to show

mankind, but to provide that they may be seen hereafter with less

hazard: to teach them the means of avoiding the snares which are

laid by treachery for innocence. I! 5 Present in much eighteenth-

century literature is the belief that books are one of the best

sources for learning not only the basics of life but also the

workings of the real world and y;et, book-learning alone does not

produce the desired "veLl-seducated'' person.

The second method of education, real experience, is vital to

the complete cultivation of a young man. In gmeral, real experience

was participating in the daily activities of the real world. In

this case, the real world is the one of the upper classes. This

could involve going to parties, Balls, operas, coffee-houses or

on the "Grand Tour.1I Yet this does not mean using learning as an

excuse to socialize. jvlr. �Jilson falls into this snare in Joseph

Andrews. He speaks of his life:
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Covent Garden was now the farthest stretch of my
ambi tion; vhe re I shone forth in the balconies of

playhouses, visited whores, �ade love to orange
wenches, and damned plays •••

l',lr. IHlson I s problem is that he was not ready to enter the real

world. A young man must be able to judge so that he win not be

svaye d by the corrupt element of society.

As the century progressed, female writers, such as Hollstonecraft,

began to voice concern over the trinaccurate educationtl of women.

A woman's education is contrasted with a man's. The result is that

a voman
' s outward appearance is vha.t matters to a man. These ideas

are fictionalized in Evelina where the character of Evelina is

subjected to this system of education, yet she has a mind of her

own due to her excellent upbringing. \1hen she is sent into the

real world, she makes social blunders yet she remains virtuous. In

the long run, this is what matters, for Locke says, "'Tis Virtue,

then, direct virtue, which is the hard and valuable part to be

aimed at in education.!!?' Evelina achieves this goal despite the

fact that she is a woman.

Hence, the ideal t!\-Jell-educatedl! person in the eighteenth-

century is an individual 1.rho has been cultivated both in virtue

and graces. He may have been to a uruver-s i ty for academic education

and travelled unde r the guidance of a tutor, for society is not a

haven of virtuo. He early preparations enable him to observe

the real vo rLd and avoid the snares of the corrupt elements of society.

Thus, the vri,ters of the eighteenth-century use the concept of the

l�l-Jell-educated!! person as the goal of young gentlemen so that these
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future leaders will ensure the stability of a society in an

everchanging age.
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