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CONTEXT OF THE STUDY
Aldine ISD is 
a Learning 

First Alliance 
District and a 

Two-time 
Broad Finalist



Aldine ISD
Urban 
Recognized
65% Hispanic, 31.4% African 

American, 4.2% White, 2% Other
89-98% low socio-economic status
28.4% English Language Learners
23.8% Mobility Rate



Goals for Project ELLA
 To determine which instructional delivery 

model is most effective in promoting English 
language acquisition and literacy.

 To study under what circumstances certain 
students respond more favorably to a specific 
model.

 Follow children from kindergarten through 
grade 3.



ELLA  MODEL
Time of Structured English

Structured ESL for Program Types

Altered Transitional Experimental
to One-Way Dual Language

Ongoing Staff Development, 
Reflection, and Feedback

Trained ParaprofessionalsDistrict/University 
Leadership &  Support

Two Levels/Three Tiered Approach

Parent Involvement

Four Dimensional Bilingual
Pedagogical Theory



Two Levels of Intervention



Level 1:  Teacher Interventions
 Teachers attend bimonthly training sessions on:

 program intervention components,
 selected ESL strategies,
 second language acquisition theory,
 portfolio development, and 
 student assessments

 Bilingual paraprofessional attend monthly training 
sessions on:
 Selected ESL strategies,
 Small group instruction,
 Interpersonal skills, and
 Testing and data collection.

 Self-Assessment through reflection via Professional 
Portfolio model (Brown & Irby, 2000).



Professional Development Portfolio
The Reflection Cycle
©Brown & Irby, 2000

Self-
Assessment

Evaluation

Planning &
Refocusing

Informed
Practice

Student 
Growth

Reflection
From The Principal Portfolio 

Corwin Press









Level 2: Student Interventions

 Kindergarten
 75 minutes structured 

ESL Intervention 
 First and Second Grade:

 90 minutes structured 
ESL Intervention

 45 minutes ESL 
(instructional content varies)

 Kindergarten
 75 minutes structured 

ESL Intervention 
 First and Second Grade:

 90 minutes structured 
ESL

Structured English Immersion Transitional Bilingual Education

En
ha

nc
ed

Ty
pi

ca
l

 45 minutes ESL 
(instructional content varies)

Four Conditions



 Two-Way Dual Language
 Students from both language 

groups learn in two languages
 Accommodates dominant English 

parents’ wishes for language 
enrichment opportunities for their 
children

 ELLA: One-Way Dual Language
 Students from one language 

group learn in two languages
 Provides most effective BE 

instructional program for ELLs 
with none or very few dominant 
English student participation

Change in TBE to reflect One-Way 
Dual Language Approach



 Tier 1: 
Regular Language Arts (Spanish and/or English) 

 Tier 2:
Structured ESL instruction 

 Tier 3:
Small group tutoring for struggling students

Level 2: Student Interventions
Structured ESL Program with Three-tiered 

Approach



Level 2, Tier 1:
District Benchmarks Guide Curriculum 



Level 2, Tier 2:
Kindergarten Intervention

 Curriculum components:
 10 min Academic Oral Language [AOL]:  Question of 

the Day
 20 min Storytelling and Retelling for English Language 

and Literacy Acquisition [STELLA]
(Irby, Lara-Alecio, Mathes, Rodriguez, Quiros, & Durodola, 2004)

 45 min Santillana Intensive English
(Ventriglia & Gonzalez, 2000)



Level 2, Tier 2:
First Grade Intervention
 Curriculum components:

 10 min. Academic Oral Language in Science [AOLS]
 20 min. Storytelling and Retelling for English 

Language and Literacy Acquisition [STELLA]
(Irby, Lara-Alecio, Quiros, Mathes, & Rodriguez, 2004)

 60 min. Santillana Intensive English
(Ventriglia & Gonzalez, 2000)



Level 2, Tier 2:
Second Grade Intervention
 Curriculum components:

 10 min. Academic Oral and Written Language [AOWL]

 35 min. Storytelling and Retelling for 
English Language and Literacy 
Acquisition [STELLA]
(Irby, Lara-Alecio, Quiros, Mathes, & Rodriguez, 2004)

 45 min. Early Interventions in Reading Level II
(Mathes & Torgeson, 2005)



Intervention Components



Academic Oral Language

 Targets science vocabulary
 Provides sentence using words in context
 Asks a daily question using the target word
 Presents visual aides for comprehension
 In second grade, this component became Academic 

Oral and Written Language (AOWL)









STELLA

 Uses authentic children’s literature
 Utilizes Bloom’s Taxonomy for questioning
 Integrates science concepts & vocabulary
 L1 clarifications (paraprofessional)
 5-Day scripted lesson (1 book/week)



STELLA
 Day 1

 Introduce vocabulary
 Introduce book
 Make connections to 

previous lessons & activates 
prior knowledge

 Topic Web
 Day 2:

 Review vocabulary
 Introduce new words and 

main characters
 Read story
 Leveled questions 

 Day 3:
 Review vocabulary
 Introduce new words
 Story review
 Story critique
 Story mapping

 Day 4:
 Review vocabulary Introduce 

new words
 Interactive group retelling
 Story Circle
 Vocabulary Mapping Chart
 Word Wall

 Day 5:
 Reread story
 Science activity
 Writing activity



STELLA













Santillana Intensive English
(Kindergarten and First Grade)

 Promotes oral language development
 Models syntax and sentence structure to encourage 

students to speak in complete sentences
 Helps students build social and academic language
 Integrates content-based instruction
 Incorporates small group/pair activities
 Supports phonemic awareness









Early Interventions in Reading Level II
(Second Grade)

 Daily, explicit, and systematic instruction
 Incorporates five strand of reading:

 Phonemic awareness
 Letter-sound correspondence
 Word recognition and spelling
 Fluency
 Comprehension

 Amount of new information is kept to a minimum so that children can 
assimilate

 Review is included in every lesson
 Students move through program as they master lessons









Level 2, Tier 3:
Small Group Tutoring
 Paraprofessionals were extensively trained to give 

small group tutoring
 Kindergarten:  Communication Games
 First Grade:  

 Fall:  Communication Games
 Spring:  Early Interventions in Reading Level I

 Second Grade:  Continue Early Interventions in 
Reading Level I (Mathes & Torgeson, 2005)



Level 2, Tier 3:
Early Interventions in Reading

(SRA McGraw-Hill)

 Small Groups of 3-5 
students

 40 minute sessions

 5 days a week 

 In addition to core 
reading instruction





Collection of Data



Teacher Monitoring

 Teacher Observation Record
 Transitional Bilingual Observation Protocol
 Field Notes and Feedback
 Biweekly Staff Development



Teacher/Classroom Characteristics Theory

Language Content

Communication 
Mode

Language of 
Instruction

Activity Structures
(Academic & non-academic)

1 Social Routines
2 Classroom Routines
3 Light Cognitive Content
4 Dense Cognitive Content

1 Aural Reception
2 Verbal Expression
3 Reading Comprehension
4 Written Communication

1L1
2.L1 introduces L2
3.L2 clarified by L1
4.L2

Four Dimensional Transitional Bilingual Pedagogical Theory (Lara-Alecio & Parker, 1994)



TBOP on PDA

http://www.inlineresources.com/docs/tbop.swfDemonstration online:

http://www.inlineresources.com/docs/tbop.swf�


Comparison of Language of Teacher and 
Language of Student, Kindergarten

The Language of the Student mirrored the Language of the 
Teacher.



Comparison of Language of Teacher and 
Language of Student, First Grade
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L1T
L1S
L2T
L2S
L1-L2-T
L1-L2-S
L2-L1-T
L2-L1-S

L1T 4.61 0 3.93 0.19
L1S 4.3 0.08 4.8 0.42
L2T 78.22 83.56 81.98 80.51
L2S 50.44 54.57 50.2 45.22
L1-L2-T 0.56 0 0.6 0
L1-L2-S 0.17 0.11 0.24 0.09
L2-L1-T 0.89 0.08 0.87 0.09
L2-L1-S 0.06 0 0.16 0

SEI-E SEI-T TBE-E TBE-T

The Language of the Student mirrors the Language of the 
Teacher.



Comparison of Language of Teacher and Language 
of Student, Second Grade

SEI-E SEI-T TBE-E TBE-T

L1T 0.00 0.00 0.04 5.58

L1S 0.00 0.00 5.68 8.41

L2T 98.95 100.00 97.54 87.56

L2S 100.00 99.95 93.60 85.23
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The Language of the Student mirrored the Language of the 
Teacher.



Language Content, Kindergarten
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Language Content, First Grade 



Language Content, Second Grade

Social Academic Light cog Dns cog
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Emerging Findings that 
Support the ELLA Model



Quantitative Findings



Measures Construct
measured

1st-BOY 1st-
MOY

2nd-EOY

CTOPP/TOPPS-Blending Words Phonological
processing

√ √

CTOPP/TOPPS-Segmenting 
Words

√ √

WLPB-R Picture Vocabulary Oral language √ √

WLPB-R Listening 
Comprehension

√ √

WLPB-R Oral Vocabulary √ √

WLPB-R Memory for Sentences √ √

WLPB-R Letter-word
Identification

Decoding √ √

WLPB-R Word Attack √ √

WLPB-R Passage Comprehension Comprehension √ √

DIBELS Oral Reading Fluency fluency √ √

Time of administration



SEI-Enhanced students on an average reduced 
the initial performance gap (at the pre-test) and 
marginally bettered in comparison with the SEI-
Typical students in
– CTOPP Blending Phonemes into Words 
– WLPB Letter Word ID
– WLPB Passage Comprehension
– WLPB Word Attack  

End of Second Grade – English Measures



• TBE-Enhanced  statistically outperformed TBE- Typical 
students on:
 CTOPP Blending Phonemes into Words, effect size = 0.43 
 CTOPP Segmenting Words, effect size= 0.77
 WLPB Picture Vocabulary, effect size = 0.53
 WLPB Listening Comprehension, effect size = 0.46  
 WLPB Oral language composite, effect size = 0.44
 WLPB Letter Word ID, effect size = 0.44
 WLPB Passage Comprehension, effect size = 0.59
 WLPB Word Attack, effect size = 0.30

End of Second Grade – English Measures

• TBE-E children have caught up to SEI-E children in all 
English measures, and have outscored in WLPB Letter 
Word ID, effect size = 0.39.
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SEI-Enhanced students scored statistically higher 
than SEI-Typical students on: 

• TOPPS Blending Phonemes into Words, effect size = 0.31
• TOPPS Segmenting Words, effect size = 0.22
• WLPB Oral Vocabulary, effect size = 0.30

End of Second Grade – Spanish Measures



End of Second Grade – Spanish Measures
• TBE-Enhanced students outperformed TBE-

Typical students on 
• STOPP Blending Phonemes, effect size = 0.38
• STOPP Segmenting Words, effect size = 0.25
and demonstrated an average of comparable 

scores on other measures.

• TBE groups on average performed better than 
SEI groups in all the subtests.
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• Students instructed in English achieved greater gains in 
English than students instructed in Spanish without 
intervention. 

• Students instructed in Spanish achieved greater gains in 
Spanish than students instructed in English.

• TBE-E (One-Way Dual Language) children are catching up, 
or have caught up to Structured English Immersion children 
in English on all measures, and have outscored in broad 
reading skills.

• TBE-E (One-way Dual Language) children are maintaining 
their native language - Spanish while, at the same time, 
acquiring English.

Summary



Qualitative Findings



Student Attitudes and Abilities
 “Student’s self esteem is much higher.  Students who 

were reluctant to read at the beginning of the year are 
now very willing to read.  Their ability to comprehend is 
evident.  Since a lot of emphasis is placed on finding 
the main idea, students are now more fully aware of 
what they have read.”



Professional Growth
 “Through the Project, I have learned ways that second 

language learners learn, and it has made me more 
sensitive to their needs as second language learners.  
I knew it was challenging for them to learn a second 
language, but didn’t quite know how to present 
lessons to them that were meaningful, so that they 
could make a real life connection.”

 “I have noticed that I am no longer second guessing 
myself.  Working with Project ELLA has given me the 
confidence to know that my instruction is up to par.”



Words from the District
 Structured, Consistent ESL in Bilingual and English 

Immersion Classrooms
 Continued collaborations with University and District
 Importance of periodic classroom observations 

related specifically to bilingual classrooms—
monitoring and feedback

 Data meetings with principals and teachers to review 
data and make changes in curriculum

 Thanks to the IES for supporting this type of research 
initiative
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