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Q1. What are the consequences of
failing to talk to key stakeholders {
when implementing or researching -
AAC interventions?
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Who am | to Tell
YOU anything? |
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Communication
... a Human
Right?
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Lifelong
Impacts of
Communication
Deficits...
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Abstract

As aberrant behavior is often recognized as the number one form of communication, it
becomes imperative that as parents, teachers, and educators we must address and system-
atically teach or provide all children with an effective means of communication. While
many aug ive and alternative cc ication systems such as manual sign lan-

¢ Exchange Communication System (Frost & Bondy, 1994) have
shown tremendous success, some students with developmental disal
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...Challenges

Q2.
Example...
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Social Validity... Challenges
Q3. What do you think social validity means?
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ABSTRACT ARTICLE HISTORY
Although high-tech and altemative i (AAC) is commonly used 10 teach  Received 21 June 2017
social-communication skills to people with autism spectrum disorder o intellectual disabilities who  Revised 15 March 2018
have complex communication needs, there is a critical need to evaluate the efficacy of this ~ Accepied 21 March 2018
approach. The aim of this systematic review was to evaluate the quality of single-case experimental o0

design research on the use of high-tech AAC to teach ommunication skils to individuals with  (ENONDS
autism spectrum disorder or intellectual disabilities who have complex communication needs, 1 uyum spectrum disorder
determine f this intervention approach meets the criteria for evidence-based practices as outined  nrelecrul dissbiity

by the What Works Clearinghouse. Additionally, information on the following extended methodo-  aygmentative and
logical standards Is reported on all included studies: participant description, description of setting  aterative communication;
and materials, interventionist description, baseline and intervention description, maintenance, gene
ization, procedural integrity, and social validity. The results from 18 multiple-baseline or multiple-  Sé3ign and evidence:
probe experiments across 17 studies indicate that using high-tech AAC to teach social-communica-  Guiity of methocology;
tion skills to individuals with autism spectrum disorder or intellectual disabilities and complex com.  sematic review
munication needs can be considered an evidence-based practice, although the review of comparison

(ie, alternating treatment) design studies. did not indicate that high-tech AAC is significantly better

than low-tech AAC.
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Q4. Who at the critical stakeholders with regard to
AAC implementation?
Q5. What are methods to collect info on the social

validity of C-based intervention?
Wk e
= ¥ - ,
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Q6. What are
characteristics and
examples of
socially valid
learner outcomes?

characteristics of
AAC-based

L. intervention materials
should be evaluated to
determine social
validity/fit?
— :
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instructional procedures are soci
and what are necessary consideratic
socially valid instructional proc

Evidence-Based |
and Intensive

Intervention

t is one concrete thing you can do to ‘-.

rove/develop eth Mlaborative ¢

assessment and access to AAC for individuals
~ with IDD and CCN?
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