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GUIDE FOR USING THIS PROGRAM

WELCOME TO THE FAMILY DAY HOME CARE PROVIDERS PROGRAM!

People who care for children in their homes are special and have special
learning needs. You're special because you help guide the development of
children and provide an important service for families. If you are like most
day care providers, you would also like to know more about child care, yet you
may not have the extra time to go to classes or workshops. This program is

designed to meet your special needs with videotapes and a manual for home study
at your own pace.

THE PROGRAM HAS FOUR SECTIONS:

Child Development and Guidance
I. Meeting Children's Needs
ITI. Fostering Children's Growth
ITII. Learning Through Play
IV. Guiding Children's Behavior
V. Communicating with Parents

Nutrition
I. Nutrients Children Need
II. Feeding Infants and Children
ITII. Planning Menus and Buying Food
IV. Food Handling and Storage

Health and Safety
I. Preventing Accidents
IT. Basic First Aid
ITI. Childhood Illnesses

Business and Management
I. Family Day Care as a Business
IT. Keeping Records and Paying Taxes
ITI. Managing Space and Time

HOW TO USE VIDEOTAPES

How do you like to learn? Do you like to see things as well as read about
them? That's why we have videotapes as a part of this program.

The videotapes highlight the information in the manual. They give you a
chance to see some real-life home day care providers in action and also show

Extension specialists demonstrating how to do some of the things recommended in
the manual.

There is one videotape lesson for each part of the program. Tape one
contains a program on child development and a second program on nutrition.
Tape two has a program on health and safety and a second program on home day
care as a business. The programs range from 15-21 minutes in length.



You might want to watch each videotape program before you read that
section of the manual. That way you would get the highlights of that section.
Or, you can watch each videotape after you read that section of the manual so
it will help you review the ideas and see how they can be put into action.
Plan to review the tapes and return them to the county Extension office by the
date they are due so another day home care provider can use them.

HOW TO USE THE MANUAL

The manual has lots of helpful information--much more than could be shown
in the videotaped lessons. There are four sections of the manual: 1) child
development, 2) nutrition, 3) health and safety and 4) business and management.

You may not have time to read an entire section of the manual at one
sitting. So each section has smaller parts. For example, the nutrition section
has different parts on nutrition, feeding children and menu planning.

At the end of each part is a list of "Things You Might Try" and some
questions to answer. By trying several of the activities you will have a way
of putting the ideas in that part of the manual to work. Answering the ques-
tions and checking them against the answer sheet will help you see how much you
have learned.

Each section of the manual has an Appendix at the end that lists sources
for obtaining additional information about the various topics. You may wish to
order other materials directly from their source.

HELP US LEARN FROM YOU

County Extension agents want to know what you gained from the program.
Please complete the Provider Record and return it to the county Extension
office when you have finished your independent study. A program completion
certificate will be provided for you following receipt of your Provider Record.

CONTINUING EDUCATION UNITS

Three Continuing Education Units (denoting 30 hours of instruction) from
Texas A&M University are available to participants who score 70 percent or more
on post-test following program study. A $5.00 processing fee is involved.
Interested individuals should secure information from the county Extension
agent coordinating the program in each county.

IF YOU HAVE QUESTIONS OR PROBLEMS

If you have any questions, contact your county Extension agent, home
economics (listed under county government in the telephone directory). She can
help you with questions about the manual, the videotapes or the "Provider
Record".

We hope you have gained valuable information and useful ideas through
participation in the project.
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CREDITS
THE FAMILY DAY HOME CARE PROVIDER PROGRAM

The Texas Agricultural Extension Service provides a unique system of
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The program was tested in 29 pilot counties across Texas. Over 500 child
care providers were enrolled and provided evaluation data supporting the
validity of the program.

The Pilot Counties
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FAMILY DAY HOME PROGRAM
CHILD DEVELOPMENT AND GUIDANCE
PART 1

Meeting Children's Needs

In the child development and guidance section, you Objectives
will learn:

1. how to foster growth and development in
children,

2. how to guide and discipline children in positive
ways,

3. how to provide play activities appropriate for
various ages of children, and

4. how to communicate with parents about their

children.
When you care for other people's children in your Meeting Children's
home, you become part of the children's extended Needs

families--and they become extensions of yours. You
feed children when they are hungry, comfort them
when they cry, and get excited when they learn
something new. You are like another parent or
grandparent, and you come to care for them almost
like your own. In fact, many family day care pro-
viders keep in touch with "their children" long after
they move or start school.

People used to believe that it didn't matter much
what happened to children in their first years of
life. After all, babies do little more than sleep and
eat, and toddlers can hardly walk or talk. But we
know now that these first months and years pro-
foundly affect the kinds of people they will grow up
to be. In particular, the image children develop of
themselves--whether they are lovable or unlovable,
good or bad, capable or bungling--has a lot to do
with the success they have in school and later life.

Because children may spend most of their waking
hours in your home, you have a big influence on
their growth and development. It's essential, then,
to know how to meet their needs so they can grow
strong and feel good about themselves. If you have
children of your own--and most family day care
providers do--you probably know a great deal al-
ready. But all of us can benefit from brushing up
on our knowledge and looking at things in a differ-
ent way. The more we know about child growth and
development, the more confidence we have in our-
selves and the more sensitive we can be to individual
children.



CHILD DEVELOPMENT AND GUIDANCE

PART 1

When you finish Part I, you should be able to:

1. explain why children show both similarities and
differences in their growth and development,

2. identify major stages of development in infants,
toddlers, preschoolers, and school-age children,
and :

3. identify children with special needs.

Every child is different. Two children born on the
same day will probably grow at different speeds and
in different ways. They differ for two main rea-
sons. The first is heredity. Children are born
with certain characteristics inherited from their
parents--green eyes, brown hair, long fingers.

The second is their environment--the food they eat,
the health care they receive, the kind of attention
they get from their parents, the experiences they
have. In fact, from the time children are conceived
in their mothers' bodies, they are affected by their
mother's diet, use of drugs and alcohol, exercise,
emotional well-being, and other factors. No one
knows which is more important--heredity or
environment--but both play a part in making each
child an individual.

As a result, children have different personalities and
interests. They have different strengths and weak-
nesses. They need to be accepted as they are--as
boys or girls, as members of different kinds of
families, as part of ethnic or cultural groups, and as
children with their own places in the world.

At the same time, however, children have much in
common. They have similar needs and follow certain
patterns of growth.

1. Development occurs in four areas--

a) physical (body)

b) intellectual (thinking and language)
c) social (getting along with others) and
d) emotional (feelings).

Development in one area usually brings develop-
ment in another area, but development in one
area may be faster than in another (for exam-
ple, physical development may be faster than
intellectual or social development).

What To Look For

Different and Alike




CHILD DEVELOPMENT AND GUIDANCE
PART 1

2. Development is gradual and continuous. Chil-
dren do not learn how to talk overnight, for
example. They have to hear sounds, try
making their own sounds, match sounds to
names of things, and so forth. Although it
may look as though children are growing in
spurts, their growth is actually on-going.

3. Children develop in a sequence: first the
head, then the trunk, arms, legs, hands, and
finally feet. Babies learn to use their mouths,
eyes, and ears before they can grasp objects.
They learn how to use their hands before their
feet.

4. Development goes from general to specific
responses. For example, babies learn to move
their whole bodies before they can control their
arms or legs.

The information in this section describes normal Normal Growth and
development in children and gives activities that Development

encourage development. Keep in mind that few
children follow the stages exactly as described.
Some will develop faster and others slower. Too,
one stage overlaps the next, so you may see a
child learning a new behavior while continuing an
old behavior.

Babies usually triple their birth weight and double INFANTS
their length by the time they reach their first
birthday. At no other time do they grow so much
so fast. Helpless at first, they learn to feed them-
selves, move around, and begin to communicate.

Babies are born with certain tendencies in personal-
ity and development. Some are quiet and want to
sleep all the time. Others are demanding and physi-
cally active. Rather than push babies into doing
things, parents and caregivers can recognize a
baby's individual style and try to adapt to it.



CHILD DEVELOPMENT AND GUIDANCE

PART 1

Baby lifts head, reaches for and grasps objects,
rolls over, sits first with support and then alone,
begins to adjust to regular eating and sleeping
times, begins to cut teeth.

Activities:

Keep babies well-fed and comfortable; hold and rock
them often; place babies on their stomachs to lift
their heads and roll over; place babies on their back
and encourage hand clasping and kicking.

Baby focuses eyes and follows moving objects, looks
around at sound of a noise, coos and gurgles,
babbles using vocal sounds, studies hands and feet,
explores things by tasting or chewing them.

Activities:

Talk to baby while diapering, bathing, and feeding;
sing lullabies and play touching games; provide
interesting things to look at, listen to, and play
with (crib mobile, rattle, wind chime, music box,
crib gym); imitate sounds baby makes; point out
baby's nose, mouth, fingers, etc.; place baby in
crib or infant seat with toy.

Baby cries at first to any distress, and later cries
in different ways for different reasons; tires easily;
becomes easily excited or upset; cannot distinguish
between self and other people; craves physical
contact; smiles; laughs aloud; looks directly into
your eyes during feeding; learns to recognize faces
and voices of parents and caregiver; begins to
develop trust.

Activities:

Respond promptly to baby's cries when hungry or
distressed; soothe baby by holding, rocking, and
walking; smile and talk gently to baby while diaper-
ing and feeding; protect baby from too much stimu-
lation (only one toy at a time).

Baby eats three meals a day in addition to bottles,
begins using cup and spoon to feed self, takes
morning and afternoon nap, sits alone, crawls with
stomach touching floor and then creeps on hands and
knees, pulls up to standing, stands holding on to

Birth to 8 Months

Physical
Development

Intellectual
Development

Social and Emotional
Development

6 to 12 Months

Physical
Development



CHILD DEVELOPMENT AND GUIDANCE
PART 1

furniture, walks when led, picks up objects with
thumb and forefinger, lets objects go, and throws
things down.

Activities:

Allow babies a safe part of the room to practice
sitting, crawling, creeping, and pulling up (protect
other children's games because babies may try to
join in); roll a ball and let babies crawl to it; give
babies a teether and gumming toys, squeaky toys,
and soft blocks; feed babies with second spoon as
they try to feed themselves; offer milk in a cup.

Baby makes two-syllable sounds like dada and mama, Intellectual
imitates sounds, waves bye-bye and plays pat-a- Development
cake, responds to simple commands such as "Give

me the ball"; looks for things out of sight, tries

to make things happen (turns light switch off and

on).

Activities:

Play hiding games like "Peekaboo"; say names of
things as you handle them; read picture books; allow
baby to fill containers with objects and dump them
out; provide toys that make something happen such
as a jack-in-the-box; give baby toys with different
textures (fuzzy, soft, hard) and talk about how
they feel; replace toys often as baby gets bored.

Baby tries to talk to self in mirror, responds to Social and Emotional
name, begins to learn what he may not do (can drink Development

from cup but may not pull tablecloth), tries to join

in other children's activities, gets angry and frus-

trated easily, begins to develop sense of self as a

separate person, forms special attachment to parents

and regular caregivers, begins to react to strangers

with shyness and fear.

Activities:

Include baby in meals, afternoon naps, outdoor play
and other regular activities as much as possible;
begin teaching baby what is allowed and what is not;
accept baby's shyness and fear calmly without forc-
ing baby to interact with neighbors and other
strangers; let baby know she's a wonderful person
("You're our dear baby," or "I really like your
eyes"); respond promptly to baby's pleas for help;
rock and hold baby when he's upset.
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As soon as infants learn to walk, they become tod-
dlers. This is a landmark in children's lives. Now
that they can get around on two legs, they are off
to explore the world. Suddenly their hands are
free, and they can see all around without craning
their necks. Because toddlers are curious and into
everything, you have to keep the room free of
hazards and watch toddlers at all times.

Another big change at this age is language. Tod-
dlers can understand and respond to many words,
and they begin to say a few words of their own.
Quite often, they say no. By about 14 months, if
children have learned to trust their parents,
caregivers and surroundings, they begin to develop
independence. For the next year or two, toddlers
show this freedom by saying no or reacting indepen-
dently or somewhat negatively (dawdling, running
away to hide, throwing temper tantrums).

This is often a trying time for the family day care
provider. Besides worrying about how toddlers
might hurt themselves, you have to deal with their
independent and often negative behavior and unreal-
istic demands. You can cope by understanding that
it's normal for toddlers to be this way. The chal-
lenge is to balance the need for independence with
the need for discipline.

Toddler walks alone with feet wide apart, runs
stiffly on toes, climbs, tries to go up and down
stairs while holding rail, has smaller appetite, eats
three small meals with healthful snacks in between,
drinks from cup with help.

Activities:

Give toddler oversized blocks of foam or cardboard
to stack and knock down, provide large cardboard
boxes for climbing in and out or using as tunnels,
help toddler learn to climb up and down steps,
provide small wagon and wheeled toys without ped-
als; make sure room is free from hazards.

Toddler points out objects she wants, imitates animal
sounds, jabbers expressively, names familiar people
and objects, has short attention span, can hold
pencil and scribble, begins to imitate tasks such as
sweeping or dusting, learns by trying things out,
cannot tell difference between reality and fantasy.

TODDLERS

12 TO 18 Months

Physical
Development

Intellectual
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Activities:

Provide stacking towers, sturdy wooden blocks,
jumbo pegs and other floor toys (to encourage
eye-hand coordination); give toddlers paper shop-
ping bags to fill with objects and empty; encourage
toddlers to classify objects by color or size; read
picture books and short stories (avoid fairy tales
with witches or other monsters); place large sheets
of paper on floor and encourage toddlers to scribble;
ask toddlers to identify their body parts (eyes,
nose, hands, etc.).

Toddler plays alone or beside other children, recog-
nizes other children and tries to get attention, tries
to copy the behavior of other children, responds to
adults more than to children, cannot remember rules.

Activities:

Arrange play spaces and toys for toddlers to play
separately; provide toys alike or similar because
toddlers do not share; give toddlers old hats and
purses to try on in front of a mirror; talk with
toddlers about their reflections in mirror; provide a
toy telephone.

Toddler views self as center of the world, may
continuously ask for parents (cannot hold image of
parents in mind as a comfort), sometimes goes back
to babyish behavior, shows increasing fears (water
rushing down a drain, Halloween masks).

Activities:

Display photographs of each child in a book or on a
bulletin board, talk positively with the children
about their lives, give toddlers a reminder of par-
ents as a comfort, hold and rock toddlers as needed.

Toddler throws objects, pulls or drags toys around,
climbs onto everything, digs, runs, jumps with two
feet together, kicks ball, stands on tiptoes, walks
alone up and down stairs, takes things apart and
puts them back together, screws and unscrews lids,
feeds self, gives up bottle and morning nap, begins
feeling discomfort with wet or soiled diapers.

Activities:

Take toddler on short walks outdoors; encourage
toddler to run, jump and climb; encourage toddler to
pull small wagon or ride wheeled toy without pedals;

Social
Development

Emotional
Development

18 Months to 3 Years

Physical
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take toddler to park for swinging and sliding;
provide push and pull toys, sturdy wooden blocks,
clothes basket filled with different sizes of soft
balls, hammering toys, and plastic jar with screw
lid; encourage toddler to move rhythmically to pho-
nograph or radio music; begin toilet training; begin
teaching hand washing and tooth brushing.

Toddler may show preference for right or left hand,
begins to form simple concepts (big and little, hard
and soft), remembers things from yesterday, ex-
pands vocabulary from 15 to 500 words, puts 2 or 3
words together in simple sentences, refers to self by
name, memorizes short rhymes, joins in simple
songs, turns pages, makes circular scribble, begins
to think in words and symbols, begins to think
about something before doing it (rather than doing
something to see what happens).

Activities:

Provide pop-apart toys and large spools for string-
ing; provide sandbox and water in a shallow pan and
encourage toddler to pour and measure; provide
simple puzzles; read and recite nursery rhymes; let
toddler tell you stories about a picture; play finger
games; provide crayons, chalk, fingerpaint, and
paper for scribbling and experimenting; provide
playdough for kneading and shaping; talk about
cause and effect ("If you turn over the cup, the
milk will spill"); hang a bird feeder or flowering
basket and talk about it.

Toddler behaves in independent and somewhat nega-
tive ways (says no, dawdles, runs away to hide,
does the opposite of what you ask), claims things as
"mine," may insist on having the same toy or doing
things the same way every time, cannot sit still for
long, wants to help with household tasks, imitates
behavior of adults, begins simple pretend games
such as mother-baby.

Activities:

Provide freedom in activities both indoors and out-
doors (such as placing toys on low shelves so tod-
dlers can choose what they want to play with); make
a game out of routines such as washing hands or
cleaning up; give toddler little chores such as
holding the dustpan, fetching a spoon, or watering
plants in the garden.

Intellectual
Development

Social
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Toddler tries to assert self by saying no, becomes
frustrated easily, may insist that "Me do it" and
then cry when he can't, refuses help, noisily ex-
presses feelings and wishes, and still needs se-
curity.

Activities:

Make tasks easy to do (lowering a peg for coat,
providing a stool for washing hands), give toddler
plenty of time to finish tasks, praise toddler for
trying, provide doll or teddy for cuddling, comfort
toddler by holding and rocking.

Somewhere between 2 1/2 and 3 years, children no
longer can be called toddlers. From about age 3 to
5, they are preschoolers, whether they go to a
preschool or not. If children have been well cared
for in their first three years, this age can be de-
lightful. Preschoolers can talk well enough to say
what they need, they are affectionate most of the
time, and they are eager to learn.

Many parents think the preschool years should be
spent preparing for school--learning the alphabet
and numbers, for example. While this kind of
learning is helpful, it's much more important for
children to feel good about themselves and their
abilities. In particular, they have to know how to
ask for help, get along with other children, stick
with an activity, and abide by rules. You can
provide many opportunities in your home to help
children learn these things. If children feel confi-
dent and secure, they will be ready for school and
do well.

Child runs easily and smoothly, turns somersaults,
rides tricycle, stands on one foot, skips on one
foot, hops, pumps self in swinging, dresses and
feeds self, catches a ball, paints or draws in verti-
cal, horizontal and circular motions.

Activities:

Allow vigorous free play indoors and outdoors; play
follow-the-leader with exaggerated body movements;
encourage child to ride wheeled toys with pedals;
play catch with balls and beanbags; provide blocks
and other floor toys; provide materials for lacing,
zipping, snapping and other small-muscle skills.

Emotional
Development
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Child develops longer attention span that allows
finishing of many activities; expands vocabulary to
roughly 2,000 words; begins to recognize letters and
numbers, especially outdoor signs for gas stations
and fast-food restaurants; understands 1, 2, 3 and
starts to count; can sort by color, size, and tex-
ture; learns through senses about such concepts as
high and low, loud and soft, sweet and sour; begins
cutting with scissors; draws recognizable pictures of
things; wonders how and why things happen; pre-
tends things are something else (a box is a car);
begins thinking about what is real and not real, and
what she has not seen or done (going to the moon).

Activities:

Read stories and encourage child to tell stories;
count napkins, cups and other things as you handle
them in daily routines; ask questions to stimulate
thinking (why we wear coats on cold day, where
rain goes); conduct simple science experiments (pick
up things with magnet, plant seeds, freeze water);
encourage free expression with paints, crayons,
chalk, clay, playdough; sing songs and have chil-
dren beat rhythms; have children sort things (by
size, weight, color, etc.); provide lotto games for
matching; play "I Spy" and "I Went to the Grocery
Store."

Child gradually begins playing with other children;
understands taking turns; has one or two friends
the same age; likes to help; begins to compete;
enjoys pretend play and will assign roles ("You
drive the truck and 1I'll fix the tire"); becomes
interested in adults other than parents and
caregiver; asks questions and likes to talk; begins
to understand reasons for rules and can take some
responsibility.

Activities:

Provide variety of dress-up clothes and props (doc-
tor's bag, typewriter, tool kit, play cookstove and
sink, cash register and empty food cartons, etc.);
encourage children to act out familiar stories or
events; drape sheet over two chairs for a "fort";
encourage children to wash hands, set table, serve
food, water plants; talk about people in the commu-
nity and their work (mail carrier, doctor, fire-
fighter); encourage children to play games like
"Go Fishing".

10
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Child handles separation from parents more easily Emotional
because of realization that they will return, says yes Development

more often and reduces negative behavior, may go
back to occasional babyish behavior (wetting pants,
thumb sucking, baby talk), begins to develop sense
of humor, needs and seeks approval from parents
and caregivers, needs to feel important.

Activities:

Talk with children about their feelings and how to
express anger or sadness without hurting anyone;
encourage children to express feelings in art materi-
als ("Paint how you felt when Tommy took your toy
away") and dramatic play ("Pretend you're this
truck and show me how you feel today"); accept
their feelings and respect them; praise children
when they do something well; recognize each child
for individual strengths.

When children enter kindergarten and first grade, SCHOOL-AGE CHILDREN
they begin spending most of their days in structured

activity in a large group. What they need in the

family day home is a change of pace.

When children first come home from school, they
often need a snack to satisfy hunger and provide an
energy boost. Snack provides a chance for them to
talk to you about what happened during the day and
what will happen tomorrow. Some kindergarten
children may need a short nap. After nap or snack,
children need exercise--playing ball, riding a bike,
jumping rope. If there is still time, children can
work on a hobby or craft project. Older children
may need to do their homework. Some school-age
children may enjoy playing with the younger children
in your day home. Whatever the change of pace,
they need to feel special and cared about in your

home.

5- to 8-Year Olds
Child grows slowly and steadily, skips with both Physical
feet, makes running and standing jumps, may try Development

tumbling or standing on head, learns to ride a
bicycle, dances to music, uses knife and fork, has a
good sense of balance, begins losing baby teeth.

11
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Activities:

Provide plenty of opportunities for running, jump-
ing, skipping, climbing; encourage children to ride a
bicycle, roller skate, jump rope, and bounce a ball;
provide a mat for tumbling; encourage children to
skip or dance to music; provide healthy snacks;
explain and enforce safety rules.

Child gradually improves speech and language,
expands vocabulary to more than 2,500 words, knows
right from left, learns to read and write, plays
with words (riddles, jokes, silly rhymes, dirty
words), begins to understand time (clock time and
calendar time), learns to count, begins to solve
simple problems, may collect things.

Activities

Provide board games such as checkers and Monopoly;
encourage children to collect things (stamps, coins,
postcards, rocks, leaves, shells) and classify them
by kind, size or color; provide art and craft pro-
jects using paint, clay, wood, fabric, yarn, collage
materials such as old magazines and Christmas cards;
demonstrate simple sewing and weaving; encourage
their help in simple cooking projects; provide tapes
or records with children's songs and stories.

Child prefers playmates of the same sex, begins to
make friends and may have a best friend, plays
easily in groups, enjoys some time for playing alone,
continues to be self-centered until age 7 or 8, can
be quite helpful (taking phone messages, playing
with younger children).

Activities:

Establish and enforce house rules for play and
cleaning up; provide playing cards and board games
for cooperative play; provide dress-up clothes and
props for playing make-believe; provide a dollhouse
(make a simple one from a cardboard box), small
plastic toys (people, animals, cars, soldiers), blocks
and other materials for pretend games.

Child becomes hurt and upset when school work or
behavior is criticized or ignored; begins to measure
self against standards set by friends (clothes, toys,
athletic skills); hates to lose; shows more sensitivity
to the needs and feelings of others; shows less fear
and anger; shows less family jealousy; begins to
develop moral standards such as honesty.

32
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Activities:

Show genuine interest in the child's school work and
crafts projects and provide opportunities for suc-
cess; encourage child to talk about feelings while
working on a project together; share your memories
of school and childhood with child; set an example
for positive values and behavior (being honest
yourself, for example).

Child grows slowly and steadily; may begin to spurt
in growth by 10 or 11 (especially girls); enjoys ball
games, bike riding, swimming, running, and
climbing.

Activities:

Encourage children to ride a bike, run, roller skate,
dance to music, climb, kick a soccer ball, toss a
basketball through a hoop (girls may need special
encouragement as they get older); assure children
worried about growing too slowly or too fast that
nothing is wrong.

Child has long attention span; discovers that skills
learned at school can be used elsewhere (uses arith-
metic, for example, to buy or measure things);
continues to increase vocabulary; becomes aware of
national and international events through school and
television; develops hobbies such as electric trains,
woodworking, sewing, stamp collecting.

Activities:

Talk with child about things learned in school,
praising improvement and effort; provide materials
for crafts and hobbies; demonstrate new skills in
sewing, woodworking, and photography, for exam-
ple; provide books to read for fun; provide quiet
games such as chess; provide time and quiet for
homework.

Child considers friends extremely important; likes to
join clubs and sports teams or forms own group;
wants to dress and act like friends; often shows
interest in TV star or other hero; becomes more
aware of racial and ethnic differences; shows sensi-
tivity to any unfairness and often questions rules.

Activities:

Show interest in children's activities; set limits and
let children know what is expected of them; explain
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reasons behind rules and how you enforce them;

stress the individual abilities of each child and
discourage comparisons.

Child shows more self-confidence although occasional-
ly has moods of anger and sadness; has few fears;
bases self-esteem on accomplishments in school and
games; respects authority ﬁgures such as teachers
and police; seldom lies but may give excuses to make
something look better.

Activities:

Encourage activities that make child feel successful;
praise child for effort and improvement; talk about
feelings; show understanding and sense of humor;
show affection by quick hug, hand squeeze or
stroking the back.

Most children grow and develop within a broad range
of time that is considered normal. However, you
should become concerned if a child lags significantly
behind other children.

You're in a good position to notice any sign of
developmental delay because you are with children
most of the day. The earlier problems are identi-
fied, the earlier children can receive help. Children
with a hearing loss, for example, stand a much
better chance of starting to school on time if they
get training as infants instead of waltmg until they
are 4 or 5.

Children who can't see well don't know they are
handicapped because they have no idea what good
vision is like. You should suspect a sight problem
if a child shows some of these signs:

- has crossed eyes or eyes that don't focus,

- has eyelids that are droopy, red, swollen, or
crusty,

- avoids bright lights,
stumbles or falls in unfamiliar places,

blinks or rubs eyes a lot,

14
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+ covers one eye or tilts head to side or to front,

- squints or frowns when looking at something,
or

- complains of dizziness, headaches or nausea
after doing close work.

Some hearing losses are caused by diseases (such as Signs of Hearing
rubella) that mothers have in pregnancy. Many Loss

others are caused by diseases (measles, scarlet

fever, meningitis) or ear infections the child has

during the first years of life. Hearing loss is

important because it can slow down a child's lan-

guage development. You may notice that an infant:

does not turn toward parents until seeing them,
+ does not seem startled at loud noises, or

- does not wake up in response to sound.

With older children, you may notice that a child:

- coos and gurgles but does not progress to
saying words,

- does not talk at all,
- talks but is impossible to understand,

- leaves out many sounds when talking or talks
in a monotone with no ups and downs in pattern,

- often misunderstands or does not obey
instructions,

+ frequently says "Huh?" or "What?" and cannot
seem to pay attention while listening, or

does not understand when someone speaks from
the side or behind him (watches your mouth
closely or moves in front of vyour face to
understand).

15
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Speech is the pronunciation of sounds, while lan- Signs of Speech
guage is the general meaning and flow of words. and Language .
Children learn language before they learn to Disabilities

pronounce every sound correctly. One example of a
speech problem is a 3-year-old child who says, "ith
cweem" for "ice cream." As the child gets older,
this problem will probably disappear. Often it's
hard to tell the difference between immature speech
and a real problem.

Children imitate the speech they hear from others.
If a child's parents speak a different language or
speak with an accent, the child will imitate those
sounds. This is not a speech or language problem,
and the child should not be criticized for speaking a
language other than English.

You should be concerned about a speech or language
problem if a child:

has to be shown or told something several
times,

repeats or echoes what people say as if words are
stored in a tape recorder and played back (res-
ponds to "how old are you?" with something like
"old are you," for example), .

uses far fewer words than other children the same
age,

puts sentences together poorly or misuses words,
compared to other children the same age (says
"go town daddy" instead of "daddy goes to town,"
or says "two ball" instead of "two balls")

is hard to understand even though sounds are cor-
rectly pronounced, or

has trouble remembering things he or she knows
well.

Many children have brief emotional problems that may Emotional Problems
result from sudden changes such as a death in the

family or a divorce. As soon as the problem is

worked out, children return to normal.

Children with true emotional problems show unusual
behavior strongly, often, and over a long period.
These problems can be caused by many factors.

16
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. You should suspect emotional problems if a child:
+ fights, pushes and uses other aggressive ways to
deal with most situations,

withdraws or stays quiet and passive most of
the time,

shows excessive activity, restlessness, or
inability to stick with something, compared to
other children the same age,

goes back to babyish behavior whenever stress
occurs,

cries most of the time, seems depressed and
unhappy, cannot seem to laugh,

shows extreme fear and anxiety, and
doesn't know whether he is feeling happy, sad,

angry, or scared and always reacts the same
way (by crying or hitting, for example).

Children who are mentally retarded lag behind other Signs of Learning
. children in all areas of development: physical, Problems
intellectual, social and emotional. Children with

severe problems will show signs at birth and during
the first year of life. These children may have
distinctive physical features (Down's Syndrome),
have difficulty sucking, or show little alertness and
movement.

Children with mild retardation can learn to talk and

do things for themselves but much more slowly than

other children. A child who is mildly retarded may:
prefer playing only with younger children,

show little curiosity or be afraid of trying new
things,

not be able to transfer learning to new situa-
tions (may learn that a wagon is red but not
recognize other red things),

not be able to solve problems (may work one
puzzle several times and never be able to
complete it without help),

‘ - not remember things well,
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speak and use language like a much younger
child,

not be able to follow two or more directions
such as "Shut the door and take off vyour
shoes,"

- stumble and fall a lot because of poor body
control,

+ get distracted easily,

- repeat same movement over and over (drawing a
circle, scooping sand with a shovel, rocking),
or

- have trouble seeing differences between two
objects or distinguishing between two sounds.

Some children with normal or above-average intelli-
gence may have learning disabilities-- behaviors that
interfere with learning. These are not usually
diagnosed until after a child starts school and shows
difficulty in learning to read or write.

However, you may notice some signs of learning
disabilities in a preschool child. You should be
concerned if a child consistently shows one or more
of the following signs:

- has a poor self-concept and is afraid of trying
new things,

+ repeats words without understanding what they
mean,

- cannot follow two or more directions that other
children can follow,

- cannot hop, skip or do other large-muscle
activity like other children, and may appear
clumsy or walk in an unusual way,
has difficulty cutting, pasting, coloring and
working puzzles, and may not understand right
or left when other children do,

- seems overactive and gets easily distracted, or

may not want to be touched and may be partic-
ular about textures of clothing and foods.

18
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OBSERVING BEHAVIOR
If you notice signs of a developmental delay, observe If You Suspect a
the child over a long period. Be sure that you are Problem

observing the child's wusual or typical behavior.
Consider the child's cultural background and experi-
ence. If a child has not been exposed to much
English, for example, the child cannot be expected
to have a large English vocabulary or speak English
distinctly.

Write down what the child says or does. Be specific

about what you see and hear, and don't let your

opinions influence your observations. Instead of

writing, "Joni acts deaf," it's better to write,

"JToni did not wake up when a loud noise (a siren) oc-
curred. When her mother called her name, she

didn't look up until her mother stood in front of her

high chair." Write the date on your notes, because

it's hard to remember such details when you care for

several children.

You also can make a checklist and observe all chil-
dren of a certain age for a particular problem. If
you have three 2-year-olds, for example, you can
write their names across the top of a page and write
down typical signs of a handicap down the left-hand
side of the page. Then watch the children and mark
the signs you observe. After a day or two, you
may realize that one child shows more signs than
other children.

Discuss your observations with parents at a time
convenient for both of you. Show them your notes
or checklist and ask if they have observed similar
things. Suggest they take the child to a doctor or
clinic for a formal assessment--hearing or vision
tests, for example. Keep your observations confi-
dential. Refrain from discussing a child or his
family with other parents or friends.

Parents may become alarmed, upset or frustrated if
you suggest their child is not developing normally.
They may not want to deal with a problem because
they're afraid it will reflect on them or they may
worry about paying for special treatment. Stress
that you are not diagnosing a problem--only a doctor
or specialist can do that--but rather that you care
about the child. Explain how important it is to
identify problems early so a child can be helped.
Help parents locate resources for assessment and
help such as the public schools, the local health
department, a local mental health and mental retarda-
tion office, and rehabilitation centers.
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After a child has been assessed, ask parents to talk
with you about the results. If a child does have a
problem, the parents may need to find special thera-
py or training. Or they may ask you to conduct
special learning activities in your home. If the child
does not have a problem, the parents can provide
information that may be helpful in observing other
children.

Handicapped children are more like other children
than they are different from them. They need to
feel loved, accepted and successful. They learn
through the same kinds of experiences other children
learn from, except that you may need to go more
slowly, rearrange things slightly, and learn to help
them with special exercises. Most of all, handi-
capped children need to learn to help themselves as
much as possible.

Here are some tips for caring for children with
special needs.

Learn how to operate any special equipment such
as braces and wheelchair.

Arrange your home with lots of space between
furniture so that children can move through
easily in wheelchairs or crutches. You may
need to have special rails or ramps installed
where you have steps.

Give the child extra time in regular activities
and in play to learn skills. You may need to
help the child in dressing, eating, bathing, and
toileting.

Encourage regular exercise and movement of all
body parts and give the child special exercises
if necessary.

Arrange the house for safe and free movement.
Don't leave doors and cabinets open. If you
rearrange furniture, show child where you have
moved things.

Make sure the room is well lighted to help the
child use any remaining vision the child has.

- Talk with the child as you do things. Explain

things carefully. Let the child feel or smell
things as you talk about them.
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Place noise-making objects (clocks, wind
chimes) in different parts of the house to help
the child learn his way around. Or carefully
string a rope between rooms and to the outdoors
to give the child a path to hold on to.

Help the child find and sense different textures
in a room--carpet, tile, wood, nylon, paper.
Encourage the child to find lost things by
himself.

Help the child learn to go down a slide, swing,
ride a tricycle, kick a ball, and move to music.

Learn how to adjust the hearing aid and replace Hearing Problems
batteries. Check it each morning to see that it
is working.

Talk to the child even though the child may not
hear you clearly. Be sure the child can see
your face and mouth, and talk slowly. You
may need to touch the child to get her atten-
tion. Learn how to say "I love you" and other
simple phrases in sign language.

Cut down on background noise from the radio
and other children when you are doing some-
thing. Use rugs on the floor and drapes at the
windows to absorb excess sound.

Show the child how to do things as well as
telling him how. Use pictures, photographs,
and other visual aids.

Speak correctly. Avoid using baby talk. Speech and Language
Problems

When children say something incorrectly, repeat
the words correctly but don't make children say
them again.

Use everyday occurrences to teach words--juice,
bed, tricycle. Names of things are easier to
teach than notions like "pretty," "smart," or
"helpful."

Use pictures, objects, and gestures in giving
instructions.

Repeat things often. Say something, show the
child what you mean, say it again.
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- Read simple stories, sing songs, and play
cassette tapes to stimulate the child's listening
skills.

Encourage the child to tell well-known stories
in the child's own words, make up stories, and
describe pictures and events.

Let the child know he is loved and wanted no
matter what he does.

Help the child label feelings and express them
in outdoor play or art activities.

Help the child learn to finish tasks by giving
her a simple one (stacking blocks) and praising
her each step of the way.

Explain the house rules and enforce them
consistently. Plan and explain activities care-
fully so the child knows exactly what to do.

Supervise the child closely and keep the child
near you at all times.

Choose enjoyable activities and lead the child
gently through them. Try to play alone with
the child a few times every day. But don't
push the child into any activity.

Break each activity into small steps. Give only
one instruction at a time.

Show the child what you want her to learn, or
guide the child's hands and body through the
motions.

Practice activities over and over again.

Select activities that match the child's mental
age and abilities. Give lots of rewards and
positive attention while the child is learning.

Plan an activity with children in which you
measure their height and weight. Hang a piece
of butcher paper against the wall and mark
each child's height and name. Or you might
have children lay on butcher paper on the
floor and draw around each child's. body
shape. Talk about how each child is an indi-
vidual. Ask the children to think about their
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parents' size, hair and eye color, and other
features. What do children have in common
with their parents?

For each child in your care, review the family
and health information in the child's folder.
On a sheet of paper, write down the child's age,
sex, height, weight, and general physical
appearance. List new physical skills the child
has learned recently, and do the same for
intellectual, social, and emotional skills. Com-
pare your observations to the normal develop-
mental levels presented in this section. List
activities you can do to promote children's
development in each area.

Begin making a notebook for each infant in
your care. Each day, record on a sheet of
paper the baby's new behavior such as rolling
over, sitting alone, pulling up to stand.
When the baby is a year old, decorate a cover
for the notebook and give it to the parents
as a present.

On a sheet of paper, write down two strengths
and two weaknesses you have. Think about
things that have happened within the last week
that have made you feel especially good about
yourself (a special accomplishment, a compli-
ment, a hug from a friend). Now write down
two strengths and two weaknesses of each child
in your care. List things you can do with
children to help them feel good about
themselves.

Read "Early Childhood Intervention: Special
Care for Special Children" in the Texas Child
Care Quarterly, Summer 1983. Think how you
might help parents recognize a child with
developmental problems. Ask vyour county
Extension agent to help you find resources in
your community where parents could take their
children for assessment or testing for develop-
mental delays.
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Questions

MEETING CHILDREN'S NEEDS

1. Which of the following traits can be explained by heredity, environment,

or both?
a) black hair f) type "A" blood
b) brain damage g) freckles
c¢) talking Spanish h) whining
d) secure feeling i) weight
e) allergies j) intelligence

2. It's important to provide interesting things to look at, hear, touch and
chew for babies because:

a) they won't cry so much,

b) they learn through their senses,

c) they will stay safely in their cribs, or
d) they learn by chewing on things.

3. What is the most important thing you can do to help preschoolers be ready
for school?

a) recognize letters of the alphabet and numbers,
b) finish things on time,

c) make friends, or

d) feel good about themselves.

4. Lisa, 3, seems normal in every way except she is shy, quiet, and
reluctant to try new things. How would you help her improve her
self-concept? :

a) talk to her mother about getting Lisa assessed for emotional
disturbance,

b) praise her for how well she does ordinary things like putting away
her plate and washing her hands,

c) bring out a new toy and ask Lisa to be the first to try it,

d) encourage another 3-year-old who's not shy to play with Lisa.

5. Which of the following is a sign of hearing loss?

a) coos and babbles but does not progress to saying words,
b) stumbles in unfamiliar places,

c) fights or pushes to get his way most of the time,

d) rarely cries or shows emotions,

e) can never finish a puzzle without help, or

f) repeats what you say as if he is playing back a tape.
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Questions and Answers

MEETING CHILDREN'S NEEDS

1. Which of the followmg traits can be explained by heredity, environment,

or both?
a) black hair _heredity f) type "A" blood heredity
b) brain damage environment g) freckles heredity
c) talking Spanish environment h) whining environment
d) secure feeling environment i) weight both
e) allergies both j) intelligence both

2. It's important to provide interesting things to look at, hear, touch and
chew for babies because: B

a) they won't cry so much,

b) they learn through their senses,

c) they will stay safely in their cribs, or
d) they learn by chewing on things.

3. What is the most important thing you can do to help preschoolers be ready
for school? D

a) recognize letters of the alphabet and numbers,
b) finish things on time,

c) make friends, or

d) feel good about themselves.

4. Lisa, 3, seems normal in every way except she is shy, quiet, and
reluctant to try new things. How would you help her improve her
self-concept? B

a) talk to her mother about getting Lisa assessed for emotional
disturbance,

b) praise her for how well she does ordinary things like putting away
her plate and washing her hands,

c) bring out a new toy and ask Lisa to be the first to try it,

d) encourage another 3-year-old who's not shy to play with Lisa.

5. Which of the following is a sign of hearing loss? A

a) coos and babbles but does not progress to saying words,
b) stumbles in unfamiliar places,

c) fights or pushes to get his way most of the tlme

d) rarely cries or shows emotions,

e) can never finish a puzzle without help, or

f) repeats what you say as if he is playing back a tape.
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CHILD DEVELOPMENT AND GUIDANCE

PART 1II

Fostering Children's Growth

Children can be safe, well-fed, and kept in clean
diapers, and still not have the kind of care that will
help them develop as they should. Children need
warmth and affection, learning experiences, and
activities that make them feel good about themselves.
These are the things that make family day care more
than babysitting.

How do you provide these experiences? You don't
need a large home or school-type equipment. You
can use common household items and simple toys.
You can turn something as ordinary as a meal or a
diaper change into a rich learning experience. You
can provide time to play and do art projects.

The single most important factor in quality care is
you. Your knowledge of how children grow helps
you provide the experiences they need. To chil-
dren, you are a special person. You hold and rock
them, talk with them and listen to what they say,
give them interesting things to do and play with,
encourage and praise them, and much more.

When you finish Part II, you should be able to:

1. define self-concept and explain how to foster it
in children,

2. describe how to help children develop self-care
skills such as dressing and using the toilet,
and

3. identify learning opportunities in routines,
household tasks, and special activities.

Of all the things you do in caring for children, one
of the most important is nurturing a healthy self-
concept. Self-concept is the feeling people have
about themselves. People who like themselves and
think they have good ideas generally learn more and
do better in life than people who feel they are bad
or not worth very much.

Children are not born with a self-concept. They
learn it. They learn it from their parents, friends,
teachers, and other important people in their lives.
They learn it from you.
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Infants get some idea about themselves from the way
they are treated. They feel good when they are
warm, fed, and comfortable. They feel loved when
they are held and rocked. They feel happy when
they are talked to and played with.

Toddlers learn a great deal more about themselves
because they are beginning to understand words and
explore their world. If you tell a child, "You're
bad," the child thinks this is true. If a child is
constantly told, "No, no," or gets frustrated by
toys he can't work, he is apt to feel that he can't
do anything and may give up trying.

The growth of self-concept continues through the
preschool years and is influenced by various factors
through grade school and adolescence. But the
foundation is set during the first years of life.

+ Help children feel they are loved and wanted.
Besides feeding and holding them, take time to
talk to children and tell them you care. "I want
you to hold the rail when you walk up the stairs
because I care about you and I don't want you to
fall."

+ Stress each child's individual qualities. "You
have beautiful eyes." "You can work puzzles
really fast." Plan activities to let children know
they are special--celebrating their birthdays,
providing a place for their belongings.

Accept and respect each child's family and cul-
ture. Avoid any hint that a single-parent family
is not as good as a two-parent family, for exam-
ple. Find out from parents about ethnic foods,
music, and holidays and plan activities around
them.

Believe in children and expect them to do well.
Children tend to live up to the expectations
grown-ups have for them. "I know it's hard
using a knife and fork, but you'll get the hang
of it."

Remember that children don't learn something all
at once. It takes time and involves mistakes.
Sometimes children forget and you have to teach
them again. Instead of laughing at a child for
falling down, it's better to help the child stand
up and say, "Let's try that again." When a child
mispronounces a word, repeat what the child has
said and say the word correctly.
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As children are developmentally ready, help them
learn to do things for themselves--feeding, dress-
ing, washing hands. Take time to explain things
and encourage children to solve their own prob-
lems. When two 4-year-olds fight over a tricycle,
for example, ask them to think of ways they can
both ride (taking turns, finding another wheeled

toy).

Encourage children to take responsibility for small
tasks--hanging up their jackets, putting away
toys, feeding the goldfish. Help them feel they
belong in your home.

Give children practice in making choices--which
toy to play with, which story to read.

Provide experiences that allow children to succeed
and feel good about themselves. When something
has only one right way to do it, children can find
it discouraging. But playing with sand, water,
paints, clay and similar materials gives children
opportunities to express their own ideas and feel
like "I can do it."

Give children praise when they have tried hard
or done well. "I like the way you shared your
toy, Jennifer." It's easy to overlook children
who are making progress and only give attention
to misbehavior. At the same time, it's important
to be sincere and avoid meaningless compliments.

About the time babies take their first steps and get Self-Care
around on their own, they want to do things by
themselves--feeding, dressing, opening doors,
climbing in the highchair. Even though they cannot
do much safely or without help, these attempts are
the first experiences with independence. They are
signs that children can learn to care for themselves.

Some people think that when babies sit up and Walking
stand, it's time to put them in a walker. The

reasoning is that a baby learns to walk faster and

seems pleased to be getting around.

Actually, studies have shown that walkers can slow
down the onset of walking. They interfere with a
child's learning to balance and walk flat-footed. As
a result, some children walk on their tip-toes and
may require foot correction later on. Too, walkers
can be unsafe. The U.S. Consumer Product Safety
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Commission estimates that 10,000 children are
hospitalized each year because of walker accidents.

Child development experts have long believed in
allowing babies to crawl and creep as part of their
normal development. They discourage the frequent
use of playpens because they are overly confining.
You can encourage babies to learn how to stand by
reaching your hands down and helping them pull up.
Then you can encourage them to toddle around a
sofa by placing a toy a few inches away and asking
the child to get it. As babies gain more strength
and skill, you can hold the baby's hands and take
slow steps. Gradually children will take one or two
faltering steps on their own, and before you know
it, they are staying up longer than they are falling
down.

Children begin learning to feed themselves at about
6 months when they can sit alone and pick up finger
foods. Later they learn to hold a cup and drink
from it. Usually after their first birthday, they are
ready to give up the bottle. (See Nutrition section
for more information on helping children learn to
feed themselves.)

While toddlers learn to feed themselves, they also
can learn health habits associated with eating such
as washing their hands and brushing their teeth.
(See Health and Safety section for suggestions on
hand washing.)

When children are about a year old, ask parents to
send a soft-bristle, child-size toothbrush in a plastic
storage container. Label both the toothbrush and
the container with the child's name. Toddlers will
enjoy having their own toothbrushes and will want to
gnitate older children who brush their teeth every
ay.

At first, you will have to brush toddlers' teeth for
them to give them an idea how it should feel in their
mouths when teeth are brushed properly. Start on
one side of the mouth and brush down on the upper
teeth and brush up on the lower teeth. Then do
the other side, talking about what you're doing all
the while. Brush their teeth the same way each
time, and gradually encourage them to do it them-
selves. Toddlers can begin brushing their teeth
themselves, with some help from you, when they are
about 15 months old.

29

Self-Feeding




CHILD DEVELOPMENT AND GUIDANCE
PART 1II

Check toddlers as well as preschoolers from time to
time to make sure they are brushing their teeth
thoroughly. As part of the routine, encourage them
to put away brushes and the toothpaste after use.

Give children plenty of time and avoid hurrying Tips for Encourag-
them in brushing their teeth. Remember that ing Dental Care

brushing inside the mouth requires a great deal
of hand and wrist coordination, so expect to
spend more time when children are first learning
how.

Store toothbrushes and toothpaste in the bath-
room. Provide disposable paper cups for rinsing
the mouth.

Provide a safe, sturdy footstool so children can
reach the sink.

Hang a simple chart in the bathroom so children
can check when they have brushed their teeth.
Draw a chart on cardboard, list the children's
names down one side and the weekdays across the
top, cover the chart with clear adhesive, and
have children use a grease pencil for marking
their checks.

Set a good example by brushing your own teeth
after meals.

Encourage parents to take their children for their
first visit to the dentist when they are between 2
and 3 years old. These first visits should be
pleasant and get children acquainted with dental
examinations before they need to have any painful
dental work done.

Toddlers often do not like to sit still long enough Self-Dressing
for you to change a diaper or put on a jacket, but

they do begin to take an interest in dressing. They

usually are not able to put clothes on by themselves,

but they can "give you an arm" to put into a sleeve

or "give you a foot" to put into a pants leg.

Between ages 2 and 4, children gradually gain
enough muscular coordination to take off and put on
most of their own clothes. By providing old clothes
with zippers, snaps, and buttons, you can encour-
age children to practice these skills and help them
develop their small muscles.

30




CHILD DEVELOPMENT AND GUIDANCE

PART 1II

About age 5 1/2, children are ready to learn to tie
their shoe laces. In teaching this skill, have the
child sit on your lap rather than sit opposite you.
Take the child's fingers and help the child loop and
wrap the laces to make two "rabbit ears." With
practice, children learn to tie their shoes and take
great pride in it.

No one thinks of toilet training as fun, and many
parents make it much harder then it is. The truth
is that children could easily train themselves to use
the toilet if given enough time and a little help.

Many young parents think that children can be toilet
trained by 12 months. You can help educate them
by explaining, when you first accept their children
for care, that most children are not physically or
mentally ready to be toilet trained until they are
between 18 and 24 months old. When a child shows
some sign of being ready--such as expressing dis-
comfort at having a bowel movement in diapers,
pointing to the toilet, or using words indicating a
desire to use the toilet--you know it's time to start.
It's also a good idea if the toddler knows how to
take off pants by himself.

The first step is to discuss the matter with parents.
You should both agree on when to start training,
what kind of potty to use, and which words to use.
As the training continues, you can give each other
progress reports.

As you prepare for toilet training, make sure the
child understands the words you will use, if other
than "bowel movement" and "urinate" ("poo-poo,"
"tee-tee," for example).

Introduce the child to the potty chair by explaining
that you want the child to have bowel movements and
urinate in the potty chair rather than in diapers. A
potty chair is better than a seat on the toilet be-
cause it allows the toddler to get on and off by
himself and sit with both feet on the floor. The
chair needs a guard in front for boy babies learning
to urinate. Keep the potty chair in the bathroom
and let children know it's not to play with.

Dress the toddler in training pants during the day
and diapers during naptime and at night. Avoid
coveralls with snaps and buckles, tights, and other
clothing that are hard to take off and put on.
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Usually it's easier to work on bowel movements first
and urination later. Sometimes you may know about
when a child is ready to have a bowel movement.
The child may get quiet, grunt, strain or turn red
in the face. You can quickly remove the child's
pants and place the child on the potty chair. Talk
to the child quietly and gently about having the
bowel movement in the potty. Not all children have
daily bowel movements, but if yours do, you might
notice the time of day and place the child on the
potty at the expected time, such as after lunch.

Chances are you won't be successful the first few
times. The child may fret or struggle to get off and
have a movement immediately afterward. You may
need to sing softly or give the child something to
hold to distract the child's thoughts about getting
up. Or the child may sit for several minutes and do
nothing. Sooner or later, however, the child will
have a bowel movement in the potty. When the child
does, give praise. "That's good. It's great that
you're learning to use the potty."

You can train children for urination when their
bladders have grown larger. If children have
gained control of bowel movements, they may come to
you when their pants are wet. You also can watch
the intake of water and juices and after a couple of
hours ask the child, "Do you need to urinate?"
Give toddlers regular opportunities for using the
potty such as before lunch, before nap, before
playing outdoors. Have boys sit on the potty chair
to urinate. Usually they don't stand to urinate until
they are 3 or 4, and then only after they have seen
their fathers or other boys do so.

Expect the training to proceed slowly. Although
some children seem to learn quickly, most children
need time to learn how to control their bodies and
remember to use the bathroom. They will forget
often and have many accidents. If they get sick
and emotionally upset because of a big change in
their lives, toilet training will take longer.

By about age 3, children will be able to go on their
own and have few accidents. Even though they may
be toilet trained during the day, they may still wet
their pants during naptime or at night. Help chil-
dren get in the habit of going to the toilet before
going to sleep. When children are large enough,
they will begin using the regular toilet.
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Here are some other suggestions for making toilet Tips for Toilet
training successful: Training .

Stay with toddlers while they are first learning to
use the potty. Otherwise, they will get up and
leave or begin playing in the toilet.

Avoid referring to the bowel movement and urine
as nasty or shameful. Treat these as natural
body processes that everyone has. If children
want to touch it, say something like, "Yes, you
did well, but we need to flush it away."

+ Remember that some children are scared of the
regular toilet and may be afraid of going down
the drain with the rushing water. Avoid flushing
the toilet with the child on it or nearby.

Praise children each time they are successful.
When they have an accident, say nothing or treat
it in a matter-of-fact way: "Maybe you can do it
in the potty next time." Never punish, scold or
criticize children for having an accident.

It sometimes helps a child to see other children

and his family using the toilet. It gives the child

an example to follow. Although -children and .
parents may find it embarrassing, encourage them

to tell the child what they are doing.

If a child strongly resists sitting on the potty

chair, the child may not understand what is
expected. Wait a month or two and try again.
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The ordinary home is full of rich learning experi-
ences. It offers opportunities for children to learn
to care for themselves, work with others, and get
along in the world. Many child-care centers and
kindergarten classrooms try to offer a home-like
atmosphere by adding rocking chairs and soft pil-
lows, helping children learn chores such as sweeping
and polishing shoes, and doing cooking projects.
But they rarely match the "family feel" of a real
home.

Routines are those necessary care activities that all
children require--diapering, dressing, feeding,
napping, toileting, and washing hands. Some people
view these times as too commonplace for any learning
to occur. But in fact, children learn from every-
thing and they are learning all the time. Because
routines are a part of living, they are natural times
for learning.

What do children learn in routines? In most cases,
they learn language by talking about what they're
doing and listening to directions. They learn about
orderliness and personal responsibility. When they
gain new skills and do things themselves, they learn
about success. Most of all, they learn they are
cared about. Here are some examples of the learn-
ing that occurs during routines:

Routine Learning

The Home as a
Learning Center

Learning During
Routines

Setting the table Space, numbers, colors, textures, left and

right

Eating Feeding and serving self, pouring, talking
and listening, foods and other topics of
interest to the children, taking turns,
manners, getting along with others

Clearing the table Personal responsibility, eye-hand
coordination
Preparing snacks and foods Helping, eye-hand coordination, numbers,

cause and effect

Diapering Listening, talking, feeling of self-worth

Toileting and washing hands Health habits, clean and dirty

Napping Dressing, and undressing, listening, relax-
ing, feeling of security

Greeting upon arrival and Feeling of value and worth, taking care of

saying good-bye at day's end personal belongings
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In addition to caring for children, you have the job
of managing and cleaning the house. If you do
these chores during the day, you can involve chil-
dren and provide real-life learning experiences for
them. You may find that you have to explain things
often, slow down, and give children more time. As
a result, household tasks often take longer when
children are helping. But it's worth the effort and
children feel good about the tasks they learn. Here
are some examples of learning that occurs during
household tasks:

Learning During
Household Tasks

Task Learning

Washing dishes Sorting, small muscle skills, breakable and
unbreakable, pouring, hot and cold, wet
and dry

Making beds : Folding, smoothing, spreading, textures,
colors

Dusting Names of furniture and objects, parts of
things, small muscle skills

Sweeping Large muscle skills, cause and effect

Sorting and folding laundry Textures, colors, shapes, names of clothing
and objects

Raking leaves Colors, large muscle skills, changes and
seasons

Gardening Seeds and growth, living and dead, tex-

tures, colors, watering, digging, weeding

You will leave large blocks of time during the day
for special activities--indoor play, outdoor play, art
activities, stories. (See  Part III, "Learning
Through Play.") With a little planning, you can
provide special activities that will give children a
rich variety of learning experiences.

Children often take food for granted. Usually they
have only a vague idea about how it is prepared and
know nothing about where it comes from other than
the supermarket.
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Because cooking is a part of the home, it offers a
natural learning experience. You can involve chil-
dren in making a snack or cooking a dish for a
meal, or you can schedule a special activity in the
morning or afternoon for making things like cookies

or bread.

. . ; Lol Suggestions for
Here are suggestions for planning cooking activities Suggeaiions sor
with children: Planning Cooking

Activities

+ Plan activities that are appropriate for the ages
of children involved.

+ Observe safety precautions when using electrical
appliances, hot stoves, knives, and similar items
around children. (See Health and Safety
section.)

- Establish ground rules such as washing hands
before starting and not putting a spoon back into
a food after using it for tasting.

- Plan the activity carefully in advance. Make sure
you have the necessary ingredients and equipment
on hand. Decide which parts you must do and
which parts children can help with.

+ Give children plenty of chances to be involved,
and give them tasks that match their abilities.
Children can do such things as scoop and mea-
sure flour, stir batter, and grease pans. They
can knead and roll out dough, cut out biscuits or
cookies, and brush melted butter on pastries.
They can spread peanut butter on bread and
wash vegetables.

- Take time to involve children's senses. Have
them smell the vinegar, taste the cheese, feel the
prunes, and listen to the whirr of the eggbeater.

- Stress math concepts. "When we cut an apple in
half, we have two halves. Two halves make a
whole apple." "We need seven tablespoons of
cooking oil. Jenny, will you help me count
them?" "How many muffins should we make if we
want everyone to have one for lunch?"

- Observe and talk about the changes that take
place when you cook foods. For example, bread
dough rises in a warm place, biscuits turn brown
in the oven, eggs become solid when cooked,
fresh spinach turns limp and shrinks, sugar
dissolves in water, vinegar bubbles when mixed
with soda, water turns solid when it freezes.
What you're really doing is teaching science.
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« Introduce children to new foods such as figs and
kumquats. Have them compare and taste different
kinds of one food--fresh apricots, canned apri-
cots, dried apricots, for example, or Rome ap-
ples, golden delicious apples, and Granny Smith
apples.

+ Talk about where food comes from--milk from a
cow, eggs from a chicken, oranges from trees,
and flour from wheat, for example. Find pictures
in books and magazines to help children
understand.

+ Teach children not to waste or destroy food.

Whether you realize it or not, your patio or yard is
an excellent science laboratory for children. At
your fingertips are opportunities for teaching about
plants, insects, birds, water, rocks, weather, and
seasons.

Of course, you can also help children learn about
nature and science indoors. For example, children
can watch seeds sprout in glass containers, water
indoor plants, care for a goldfish or hamster, and
compare leaves or shells.

Here are some suggestions for planning nature
experiences with children:

+ Check your yard to make sure you have no
poisonous plants or other safety hazards. (See
Health and Safety section.)

+ Choose activities that involve children's senses.
Have them feel different textures of rocks and
leaves, smell flowers and crushed leaves, and
listen to crickets and birds.

- Provide activities that children can do themselves
such as finding certain kinds of rocks, watering
plants, and comparing shapes of leaves. Give
them plenty of time to examine and explore the
items.

+ Talk with children about what they see and
experience. Ask questions to stimulate their
thinking, Have them make predictions. "What
will happen if we put this plant inside the
house?" "What will happen to this water puddle if
it gets really cold tonight?"
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If children ask you things you don't know or are
unsure of, tell them that and try to find the
answer by looking in a book or calling the li-
brary. Avoid giving incorrect information or
keeping myths alive. For example, don't tell
children that frogs make warts.

Help children learn to protect natural resources.
For example, discourage them from picking
wildflowers so they will grow again next year,
and have children turn off the water hose when
they are not using it.

If children seem especially interested in some-
thing, provide additional activities on the same
topic. For example, you may find magazine
pictures of flowers or mount leaves between
sheets of waxed paper. You may read a book or
watch a television program about insects.

Television is a mixed blessing. On the one hand, it Television
opens a window to the world and exposes children to

people and places they might never see. On the

other hand, it tends to make children passive ob-

servers and often exposes them to violence and

coarse language.

In some homes, television is a mindless habit. The
set is turned on in the morning when the family
wakes up and is not turned off until the family goes
to bed. The family watches TV while they eat
instead of talking to each other, and they often
forego other leisure activities such as exercising,
reading, gardening, and Vvisiting with friends.
Children in your care probably watch TV at night
and on Saturdays in their own homes.

If children watch too much television, they can
develop some unrealistic ideas. For example, they
may get notions that fighting is okay, that grown-
ups spend a lot of time in bed having sex, that
dirty words are fine, that crooks are heroes, that
police are bad guys, that all problems are solved in
30 minutes. What's worse, children get used to
sitting and watching instead of doing things them-
selves. They get fed information instead of thinking
about it and trying it out.

In the family day home, it's best to leave the TV set
OFF most of the day. You can select one or two
programs made especially for children, such as those
on educational channels, but that's enough. After
the program, turn the set off.
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Here are some suggestions about using television:

- Establish a rule that the TV set stays off unless
you all sit down together to watch a program. If
children protest, explain, "This is a rule in my
house. You may have another rule in your
house, but this is what we do here."

Select the program in advance. Some days you
may choose a documentary about animals or Afri-
ca, a news special such as a space shuttle
launch, a puppet show, or a children's movie.

When you watch a program, be sure children sit
several feet away from the set because TV sets
give off small amounts of radiation.

If possible, sit down and watch the program with
the children. This way you can explain things
they don't understand.

After the program, talk with children about what
they have seen and how they feel about it. If
they are interested, involve them in related
activities. For example, after watching a program
segment on the number nine, ask children to take
nine steps, look for nine things through a win-
dow, or assemble nine toy cars.

+ Avoid using TV as a way to keep children quiet
and out of the way.

Avoid using TV as a reward for finishing an
activity, picking up toys, or "being good."

- Explain your TV policy to parents and encourage
their support.

In addition to the day-to-day activities in your
family day home, unexpected things will come your
way. You may hear a siren outside or have a mail
carrier come to your door. You may notice flocks of
geese flying overhead or a road crew repairing the
street. A child may be excited about going to
Grandma's house, or parents may have a new baby.

With a little thought and imagination, you can turn
these surprises into learning experiences. When you
hear a siren, for example, you might have children
go to the window to see if they can identify a fire
truck, police car, or ambulance. Spend time talking
about what the siren means, what we might use if we
didn't have sirens, and how firefighters (or police
or emergency medical personnel) help us. Extend
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the learning with pictures, stories, and dress-up
play.

Depending on where you live, your neighborhood can The Neighborhood
be a source of learning experiences for children.
You may have a neighbor who makes quilts or raises
tomatoes. Your block may have a number of unusual
trees or houses. Or you may live near a church, a
school, a park, a restaurant, a library, a post
office, or a grocery store. By walking with children
to visit one of these places, you expand children's
horizons.

A visit away from home for the purpose of learning
is a field trip. Field trips often require more plan-
ning and preparation than other activities. It also
may require more adult supervision, depending on
the number of children and their ages.

Regardless of whether you walk or drive, field trips
require signed permission from parents. Many family
day care providers get parents' permission for field
trips when they first accept children for care. You
may require parents to fill out an enrollment form
which contains a space for them to give their per-
mission for field trips.

Here are some tips for planning short field trips in Tips for Planning
the neighborhood: Short Field Trips

- In selecting a site, think about the possibilities it
offers for learning. Would the trip really be a
new experience for children? Can the children
get close enough to see and feel things? Is the
site safe for children?

Consider whether you can take all the children.
Will you need a friend to go along or stay home
with the youngest children? Are children secure
enough to leave your home and go to a strange
place?

If you choose to walk to the site, think about the
route you will take. How can you avoid hazards?
How can you keep children from getting overheat-
ed, wet, or cold? Will you need a stroller?

« If you choose to drive, be sure you have enough
car safety seats or seat belts for all the children.
Check with your insurance agent to make sure
your car liability insurance is up to date. (For
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more information about insurance, see the section
entitled, "Family Day Care As A Business.")

Choose a time when the site will not be crowded.
Depending on where you go, you should plan to
stay only about 20 or 30 minutes without hurrying
children. You may be able to stay an hour or so
at a park.

If necessary, call in advance to get permission
from the owner or proprietor. Explain which day
you want to come, the time you will arrive and
leave, how old the children are, and what you
expect them to learn. Find out about restrooms
and water fountains.

A day or two in advance, inform parents about
the trip (where you are going, when, who is
going, and whether you will go on foot or by car
or bus). While you are gone, post a note on the
door in case parents drop by unexpectedly.

Prepare an emergency bag with diapers, extra
panties, milk bottles, tissues, washcloth, water
canteen, bandages, money (for telephone calls or
drinks), umbrella, and similar items. Be sure to
take folders containing parents' permission for
you to get emergency medical treatment for the
children. (The enrollment form parents signed
giving permission for field trips also contains
space for them to authorize emergency medical
care.)

Assemble any supplies you will need on the trip.
For example, you can take a plastic bag to carry
leaves and other treasures. You take a notepad,
camera or tape recorder to record your observa-
tions. You may need a picnic lunch or snack.

On the day of the trip, review safety rules with
children. To help them understand, you might
role play a situation such as crossing the street,
walking instead of running, staying together in a
group.

Right before leaving, take children to the
bathroom.

During the trip, talk with children about what is
happening. Ask questions and point out things
of interest. Count the children frequently to
make sure all are with you.
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After the trip, encourage children to talk about
what they saw and did. Let them play with
things they collected on the trip. Plan activities
related to the trip. For example, if you visited a
beauty parlor, give children props for dress-up
play such as empty shampoo bottles, comb and
brush, old hair dryer (with cord and plug re-
moved), towels, and magazines.

Write a thank-you note to the owner or proprietor
and your neighbor for helping care for the chil-
dren. Have children write their names or stamp
their fingerprints on the card.

For the next day or two, observe and write Things You Might Try
down the things children can do in caring for

themselves--eating, washing hands, brushing

teeth, dressing, undressing, toileting. Think

how you might improve your room arrangement

or your schedule to make it easier for children

to learn these skills.

Assume that one of the children in your care is
ready to be toilet trained. Jot down things to
discuss with parents, including signs you have
observed in the child, what you can do in your
home, and what parents can do. Review your
list with a parent or a neighbor. How can you
improve your way of toilet training children?

Plan a cooking activity with children such as
cracking nuts, popping corn, preparing vegeta-
bles for soup, making lemonade, or making
biscuits. Assemble the ingredients and equip-
ment you will need. Think about things to talk
about and questions to ask. Decide which
tasks children will do. Try the activity, noting
the things the children seem most interested in.

Plan a nature activity with children such as
planting seeds, collecting rocks, gathering bark
from trees, comparing leaves, or identifying
insects. Ask your county Extension agent for
help in finding background information about
the topic. After doing the activity, bring the
items indoors if possible and allow children to
play with them during play time. If children
are interested, find magazine pictures or books
on the topic and discuss them with children.
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Make a list of ways you can improve future
nature activities.

Make a list of sites in your neighborhood that
would make good field trips for the children.
Select one and plan a walking field trip to that
site. Think through the field trip in detail,
planning such things as when you will go, what
route you will take, what emergency items you
might need, how you will get parents' permis-
sion, and what you expect children to learn.
Take the field trip and follow up with other
activities at home. What did children learn?
How can you improve future field trips?
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FOSTERING CHILDREN'S GROWTH

As children are putting on their jackets to play outside, Jeffery, 3,
starts crying because he can't work the zipper. To nurture his
self-concept, you say

a) "That's okay, Jeffery. Let me do it for you."

b) "The tip of the zipper always has to go inside this square thing at
the bottom. Now you do the rest because I believe you can."

c) "You're always crying about things, Jeffery. You're never going to
learn how to do anything that way."

d) "Well, you don't really need to have it zipped today. Just run along
and play."

You can tell it's time to begin toilet training when

a) a child can pull off his pants by himself, knows words for bowel
movement and urine, and shows discomfort in a soiled diaper.

b) parents tell you they began toilet training their older child at this
age, the child stays dry at night, and the child shows interest in
other children using the potty,

c) you and parents agree that it's time to start, or

d) the weather is warm, the child can take off her pants by herself, and
she is no longer scared of the big toilet.

Name five routines children do every day that can be good times for
learning.

o 4.
p 5,
3.

Name five housekeeping tasks that children can help with and learn from.

1. 4.
2. 5.
3.

Taking children to visit a neighbor, walk around the block, or play at a
nearby park

a) is a field trip that requires written permission from parents,

b) can be an interesting and fun activity you can do for three or four
hours,

c) offers little in the way of learning but is a good way to get children
away from the TV set, or

d) is something that most family day care providers cannot handle
alone.
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FOSTERING CHILDREN'S GROWTH

As children are putting on their jackets to play outside, Jeffery, 3,
starts crying because he can't work the zipper. To nurture his
self-concept, you say B

a) "That's okay, Jeffery. Let me do it for you."

b) "The tip of the zipper always has to go inside this square thing at
the bottom. Now you do the rest because I believe you can."

c) "You're always crying about things, Jeffery. You're never going to
learn how to do anything that way."

d) "Well, you don't really need to have it zipped today. Just run along
and play."

You can tell it's time to begin toilet training when A

a) a child can pull off his pants by himself, knows words for bowel
movement and urine, and shows discomfort in a soiled diaper.

b) parents tell you they began toilet training their older child at this
age, the child stays dry at night, and the child shows interest in
other children using the potty,

c) you and parents agree that it's time to start, or

d) the weather is warm, the child can take off her pants by herself, and
she is no longer scared of the big toilet.

Name five routines children do every day that can be good times for
learning.

= Mealtime & snacks 4. Greeting upon arrival & goodbye
at departure

2. Diapering 5. Toileting & washing hands

3; Napping Also setting and clearing the table

Name five housekeeping tasks that children can help with and learn from.

1. Washing dishes 4. Sweeping & vacuuming
2. Making beds 9. Folding laundry
3. Dusting Also raking leaves and gardening

Taking children to visit a neighbor, walk around the block, or play at a
nearby park A

a) is a field trip that requires written permission from parents,

b) can be an interesting and fun activity you can do for three or four
hours, :

c) offers little in the way of learning but is a good way to get children
away from the TV set, or

d) is something that most family day care providers cannot handle
alone.
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Learning Through Play

Children play with everything from sticks to erector
sets, from fat-cheeked dolls to armor-clad knights,
and from creepy caterpillars to frisky puppies.
They love to dig in sand, splash water, and pound
clay. They often put aside a brand new toy to play
with the box it came in. They delight in playing
with things in the wastebasket or Mom's purse.

To some people, play is something to keep children
amused and out of mischief. It is what children do
until they are big enough for the serious work of
school. But in fact, play is more than a diversion.
It is how children learn.

What do children learn from play? Many things.
They learn about objects, events, and concepts
(softness and hardness, for example). They gain
various skills such as coordinating finger muscles.
They learn how to group and classify objects and
make sense of things. They learn about cause and
effect and how to solve simple problems. They learn
how to express feelings and get along with others.
They gain confidence in themselves and their abili-
ties. They begin to think about their world in new
ways (by pretending to be someone else, for
example).

Your job is to guide children's learning through
play. You do that by giving children time and
space to play, providing play materials that match

their ages and development, and talking with them

about their play.

When you finish Part III, you should be able to:
1. explain the value of play,

2. describe how to arrange play areas inside the
home and in the yard, and

3. identify appropriate toys and materials for
children of different ages.

Many parents have mixed feelings about play. They
think it is okay for children to spend part of their
time playing, but they worry that children are
supposed to be "working" at learning. That is why
many parents look for child care that will teach their
3 and 4 year olds beginning skills in reading, math,
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and even computers. Their attitude seems to be:
"My kids can play at home. I want them to learn
something."

One reason play is often underrated is that public
schools across the nation have been under pressure
to bring up declining achievement test scores.
Parents have been led to believe that their children
need more homework, fewer sports and clubs, and
more basic instruction in reading, writing, and
arithmetic. @ This may be true for public school
students, but it is not true for preschoolers.

Play is children's work. Play is how children learn.
This fact has been recognized by many great educa-
tors of the past including Maria Montessori, who
developed the Montessori Method, and Friedrich
Froebel, who originated kindergarten. According to
the ideas of Jean Piaget, a psychologist who became
famous for describing children's thought processes,
preschool children think and learn in ways much
different from older children.

Between birth and 24 months, babies learn through
their senses and physical movements. Between
2 and 7 years, children learn by playing with things
in first-hand experiences (learning that cotton is
absorbent by dipping it in water rather than by
being told about it, for example). Most children
cannot think abstractly until they are about 7 or 8.
That is why preschool children cannot learn well
from doing workbook exercises, listening to someone
talk for long periods, or having to memorize or
repeat facts.

Children need time and space to play on their own
with little direction from anyone. This free play
allows children to choose things that are meaningful
and interesting to them. It allows them to learn in a
casual, incidental way. An example is placing a
child in the living room with blocks. You watch the
child, respond to his babblings, and keep him from
throwing blocks, but essentially you leave the child
free to do what he wants.

While free play is important, at times you will want
to extend children's learning through directed play.
You are the one who chooses an activity, and you do
it with the children. One morning, for example, you
have your toddlers try fingerpainting with shaving
cream. You spread paper on the floor, spray a
mound of shaving cream for each child, and encour-
age children to touch it and move it around on the
paper. You talk about what you are doing and ask
children how it feels.
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As another example, you give children a magnet and
an assortment of simple metal and non-metal objects
(large enough so they cannot be swallowed). You
demonstrate how the magnet picks up something and
then encourage children to experiment with the other
objects. You ask questions and try to stimulate
children's thinking.

Directed play an be done with a group of children or
with an individual child. Usually you plan the
activity to emphasize a certain concept or skill. You
match the activity to the children's attention span
and stage of development.

Give children plenty of time to play. Avoid Tips for Encouraging
offering play as a reward for finishing work or Play

hurrying children to finish.

Give children plenty of room to play. Arrange
definite play spaces inside the home and in the
yard.

Provide a variety of interesting materials--house-
hold items, toys, art materials, books, puzzles,
games. These do not have to be elaborate, but
they should be appropriate to the children's ages
and abilities.

Toddlers often need help in getting involved in
play. Sit down with them and begin playing with
a toy, ask them to play with it, praise their
efforts, check back every few minutes, and offer
suggestions to keep the play interesting.

Provide playmates according to children's social
development. Toddlers, for example, play not
with other children but alongside them. Five-
year-olds, on the other hand, play cooperatively
with each other, often in pretend roles.

Give children clear limits. This can be done not
only by what you say but also by how you ar-
range the room and which materials you set out.

+ Encourage children to put away one set of things
before getting out another. This is especially
important with puzzles and other games that
require certain pieces before it can be used
properly.

Watch children as they play to learn about their
likes, dislikes, and interests. Encourage children
to talk about what they are doing and how they
feel. Use new words to expand their vocabulary.
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Respond to what children are doing. Give chil-
dren a pat on the back, a smile, an approving
look, a word of praise, a suggestion ("How about
turning the block on its side to make a
bridge?"), or a question ("What would you do if
you were this teddy bear?").

Join in children's play occasionally. Get down on
the floor and build a block house, or turn lunch
into a pretend restaurant with you and children
playing waiters, cooks, and customers.

Encourage parents to dress children in washable
play clothes and sturdy tennis shoes. When
children paint or do other messy activities, have
them wear smocks (men's old shirts with sleeves
cut out and buttoned in the back).

The first step in arranging play areas is to consider
the ages of the children in your care. Infants can
spend time in their cribs looking at mobiles or
playing with a crib gym, or they can lie on a blan-
ket or pad on the floor where they can watch other
children. Crawling and toddling infants need a safe
corner, away from older children, where they can
practice crawling, pulling up, and walking. They
often enjoy playing in the open space of a hallway
where they can pull toys behind them.

In most family day homes, the living room or den is
the main indoor play area. This room should be
child-proofed and arranged so that you can see
children at all times. (See Health and Safety
section).

You can divide the room into three or four basic
play areas--blocks, pretend play, quiet play, and
messy play, for example. Each area should have
storage space. Toys should not be dumped in a toy
box. Instead use low shelves, baskets, and boxes
labeled with words and pictures (so children will
know what is inside) to allow children to choose what
they will play with and encourage them to put away
toys after playing.

Block area. Of all toys, blocks can be used by the
widest age of children. At first, children use
blocks for stacking and knocking down. Later they
make patterns, and then they build structures that
represent cars, buildings, or towns. Blocks should
be made of wood and cut in various shapes
(squares, rectangles, triangles, oblong bars,
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semicircles). This area should also have toy cars,
trucks, planes, trains, people, animals, and tiny
furniture. Place a rug or carpet on the floor to cut
down the noise from banging and falling blocks.

Pretend Area. This area should have a small table
and chairs, doll bed, dolls, and dress-up clothes.
Children will use these props for make-believe--
playing mother and baby, grocery store, space
pilots, restaurant, office. You can change props to
suit the children's interests. One day you might
provide keys, play money, wrenches, and oil cans
for playing filling station, and the next day you can
provide doctor's bag, bandages, nurse's cap, and
empty plastic bottles (from spices or cake decora-
tions) for playing hospital.

Quiet Area. Children need space to play quietly
with puzzles, lotto games, and books. This area
should be away from noisier activities. The floor
should be covered with carpet or a rug and have
soft pillows and maybe a teddy bear for hugging.
You might want to add a child-size rocker or a big
box for children to crawl in. You can also drape a
sheet or blanket over two chairs to make a tent over
the area to give children privacy.

Although the living room will be the main room for
play, you will also use other rooms. The kitchen,
in particular, will probably be the center of many
activities. Infants can sit securely buckled in infant
seats while you prepare food, and toddlers can play
on the floor banging pots and pans. Preschool
children can help prepare simple foods such as
salads and snacks, help wash dishes (with a stool or
sturdy chair to stand on at the sink), or take part
in a special cooking activity such as kneading
bread or cutting out cookies.

Messy Play. Children need space for messy
activities--painting, playing with clay or playdough,
cutting and pasting. The floor in the kitchen (if
large enough) or a room near the kitchen is a good
spot, although 4 and 5 year olds can use the kitchen
table. The floor or table should be easy to wash or
covered with old plastic shower curtains or newspa-
pers. Stock nearby shelves in low cabinets with
paint, brushes, small dishes or cans (to pour paint
into), crayons, paper, blunt-edged scissors, paste,
clay in covered pots, playdough in covered plastic
containers, and collage materials.

School-age children need space to do homework,
play board games, or do art projects. Usually, the
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kitchen or dining room table is a good place. De-
pending on their interests, provide simple sewing
equipment, hobby materials, paper dolls, puzzles,
plastic or wood building blocks, and a variety of
games such as card games and checkers. These
should be labeled properly and stored on higher
shelves.

Ideally children need a fenced yard or one bounded
with shrubbery so they will not wander away. If
the yard is not fenced, children should have a clear
idea of how far they can go ("only to the tree").
(See Health and Safety section for tips on making
the yard safe for children to play.)

Children should play outdoors every day unless the
weather is too harsh. Because weather is such an
overriding factor, look at your yard to see if you
have a shady place for children to play on hot
spring and summer days, and a sunny place, out of
the wind, for them to play on cold winter days.
Arrange play equipment so that you can watch
children closely, giving a hand when needed, and so
that younger children stay out of traffic patterns of
older children.

Infants can lie on a blanket on the grass and watch
other children. They also can sit up in an infant
seat or be pushed along in a carriage or stroller.

Toddlers need grassy open space for creeping,
walking, running, and falling down safely. They
love sand and water play and are just beginning to
learn about swings and slides. Equally important,
they need space just for exploring--picking up
leaves and sticks, pulling up grass and weeds,
touching tree trunks and fences.

Preschool children need space for a variety of physi-
cal activities outdoors. They need hard surfaces for
riding wheeled toys, open space for throwing balls,
paths for running, and dirt for making mud pies.
Often, many activities you do indoors can be done
just as well outdoors--snack or picnic lunch, read-
ing a story, playing with toys. The outdoors is
perfect for noisy activities such as rhythm band and
messy activities such as painting and playing with
clay.

The best outdoor equipment is simple and sturdy.
You need not invest in expensive swing sets and
jungle gyms. All equipment should have soft,
flexible surfaces such as grass, dirt, or wood chips
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underneath. Some equipment and outdoor materials
will last longer if they are stored in a garage or
covered area when not in use.

Here are some sample pieces of outdoor play
equipment:

Tire swing. Knot a strong rope around an old tire
(drill a hole in bottom to let water drain out) and
hang it from a sturdy tree branch.

Sandbox. First cover the ground with plastic sheet-
ing. Fill two or three old tires (or one tractor tire)
with sand. Cover overnight with plywood or vinyl
to keep out cats and dogs and water.

Water play. Pour two or three inches of water in a
small basin or plastic containers. Allow children to
play with plastic cups, pitchers and other items, and
show how to mix water with sand or mud to make
mud pies. Store plastic toys in a mesh bag and
hang in the sun so they dry out.

NOTE: If you have water activities such as wading
or swiming, state regulations require that the chil-
dren be supervised at all times by someone certified
in water safety. Empty the pool after each use,
turn it on its side, and store it where children
cannot reach it.

Obstacle course. Place old tires in a row (or other
pattern) with sides almost touching and have chil-
dren walk or jump from one to another.

Balance beam. Place a strong plank across two
pieces of wood that are staked so the plank cannot
slip. Have children learn to balance as they walk
across the plank.

Climbing and building. Collect cardboard or wooden
boxes that children can climb in or put together.
Boards or boxes can be placed on the ground to
represent a boat or a space shuttle, and a string of
boxes can become a train.

Houses and tents. Large refrigerator-size cartons
can become small houses with cut-out windows and
doors that children decorate. Pitch a camping tent
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for a playhouse, or hang a sheet from a clothesline
and secure the bottom with stones.

Ball toss. Nail an old basketball hoop or basket
without a bottom to a tree, fence or wall. Have
children toss a basketball or other ball through the
hoop.

Wheeled toys. Provide riding toys without pedals
for toddlers, tricycles and wagons for preschoolers,
and a bicycle for school-age children.

In setting up play areas each week, choose toys
based on the ages and abilities of the children.
It is best not to put out all toys at once but
rather to rotate toys every week or so. When
children have too many things to play with at
one time, they have trouble choosing a toy and
concentrating on it.

Choose a variety of materials to promote each area of
children's development--physical, intellectual, emo-
tional, and social. (See Part 1 of this section
for ideas.) For toddlers, for example, you may set
out a pounding bench to develop muscular coordina-
tion, a picture book of animals to develop language,
and playdough for emotional and creative expression.

Many of the play materials you have for children may
be store-bought toys. You may have used these
with your own children, bought them at garage
sales, received them from friends, or bought them
new for your family day care business.

Whenever you buy or collect a toy, ask yourself
these questions:

Is it appropriate for the age of the children?

Is it safe and durable? (See Health and Safety
section for toy safety.)

Is it easy to wash or keep clean?

+ Can children use it in a variety of ways? A
battery-operated train just goes round and
round, but a set of blocks can be used in a
thousand different ways.

How much will I have to supervise their play with
it?
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Do I have room for children to play with it and
‘ room to store it?

Many toys and play materials can be made easily at Homemade Toys
home. Homemade materials have two advantages:
1) they can be made to match a child's development
and interests, and 2) they can be designed around a
certain theme or topic. For example, if Johnny gets
bored with the lotto game you have, you can make a
new lotto game using magazine pictures of trucks,
which Johnny likes because of his father's pickup.
As another example, if you are trying to help chil-
dren learn about vegetables, you can make simple
puzzles by cutting pictures of vegetables out of
magazines, pasting cardboard on the back, and
cutting each into simple shapes (or cutting each in
half and asking children to find the missing half).

Homemade toys and games have another advantage in
low cost. Before you decide to make something,
however, consider whether you can easily find the
right materials, whether you can afford to spend the
time it will take to make them, and how long the item
will last. For example, you could probably make a
cardboard puzzle for less than $1 but if you want it

‘ to last more than a few weeks, it might be better to
buy a sturdy wooden puzzle for $6. On the other
hand, you could buy a wooden doll house for $100
but children might have more fun with one you make
from a cardboard box using wooden spools and
fabric scraps for furnishings.

Many toys can be made from throwaways. Here are Toys To Make
some examples:

Drum--glue plastic lid to coffee can and wrap
with contact paper or fabric. Use a wooden
spoon to beat the drum.

Rattle--drop crushed eggshells (washed thorough-
ly and dried) or rocks in plastic detergent bottle
and glue lid on the bottle.

Dump toy--cut off top of a plastic soft drink
bottle or milk jug (sand cut edges or wrap with
cloth tape). Have children drop small objects in
and dump them out.

Pull toy--string spools or large wooden beads on
cord and knot at both ends.
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Mobile--tie shiny lids, bits of bright yarn, small
toys or other objects to coat hangar and hang
above crib well out of baby's reach.

Checkers--paint or color squares on cardboard to
make playing board, and use plastic milk jug lids
for playing pieces.

Blocks--flatten top of half-pint milk carton and
cover with contact paper.

Language cube--glue pictures of animals (flowers,
children playing, other scenes) on small, cubed
boxes and cover with clear contact paper. Have
children talk about the pictures.

Number cards--cut out numbers one through ten
from an old calendar and pictures of correspond-
ing numbers of objects. Glue number one and a
picture of one object to an index card, number
two and a picture of two objects on another card,
and so on. Have children talk about the num-
bered objects.

Books--have child tell you about a trip to
Grandma's, a picnic at the park, or another
event. Write down the child's words on construc-
tion paper and illustrate with the child's draw-
ings, photographs, or pictures cut from
magazines. Tie pages together with yarn. Read
the book at storytime.

Art activities are valuable for children in many
ways. Scribbling and controlling marks on paper is
a foundation for later writing. Drawing objects,
naming them, and thinking about images beforehand
give children experience in language and thinking.
Working with paint, clay, and other materials also
gives children an emotional release.

Children go through definite stages in their art work
that can give you clues to their development.
Between ages two and four, children are in a scrib-
bling stage. They are learning to handle the crayon
or discovering what clay feels like. They are con-
cerned with up and down motions and later circular
motions. They have no mental image of what they
are making, and color is not important. Later they
may name their scribbling, although you may not be
able to see anything.

Between ages four and seven, children begin to have
an idea of what they want to draw or make. They
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discover they can draw real things, especially those
that have some emotional meaning for them. At first
children will draw simple faces with circles for eyes
and a line for a mouth. Later their drawings of
faces will have more details--eyelashes, earrings,
mustache. Children at this stage have little under-
standing of how things are spaced. After going to
the circus, a child may draw an elephant above a
clown, because he is more interested in the ele-
phant's wrinkly skin and the clown's funny clothes
than in the position the two objects should have on
paper. Children may exaggerate a certain part of a
drawing that is most important to them (a pet dog
may appear larger than a house, for example).
Later children use color in a more realistic way
(yellow sun, green grass, for example).

Between ages seven and ten, children begin drawing
and creating things more like they really appear.
Many children draw all objects (house, car, tree,
dog) on a line at the bottom of the page, which
shows their understanding that all things stand or
rest on something. They may turn the paper side-
ways or upside down to draw things they see on the
right or left or on the opposite side of the street.
They frequently draw objects the same way every
time--the sky always has a sun, a house always has
a chimney.

Here are some suggestions for encouraging children's Creative Art
art:

- Remember the process of creating is more impor-
tant than the finished product. It is not the
picture or sculpture but rather the experience of
moving the crayon, stroking the brush, mashing
the clay, cutting with scissors, spreading the
glue.

+ Allow children to experiment with the paint,
crayons, clay and other materials on their own.
Avoid showing them "how to paint" or "how to
make a flower out of clay." Your products will
only make them dissatisfied with their own.

Show children you are interested in what they are
doing, but let them make decisions about which
colors to use, details to add, and so forth. Let
them decide when their art work is finished.

- Instead of asking, "What is that?", say "Tell me

about your picture" or "How did you feel when
you were doing that?"
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- Accept the child's art work as it is, and avoid
correcting things that seem wrong to you. Also
avoid comparing the work of different children.
Show you are proud of what each child has done,
and make sure your praise is honest.

+ Study children's art work for what it can tell you
about a child's development, personality, and
feelings.

Provide a rich variety of art materials.

+ Avoid giving small children coloring books and
patterns to color. These dull children's sensitiv-
ity to things around them and dampen creativity.
Use plain paper instead.

- Ask children for permission to display their art
work on the refrigerator, a bulletin board, wall,
or door. Give parents selected pieces and en-
courage them to display the work at home.

Most babies become aware of music in infancy. They
hear lively commercials on television and country
western ballads on the car radio. Some children
learn music early as part of their cultural or ethnic
backgrounds. Many preschoolers know the names of
pop and rock stars and sing or dance to their
music.

Besides being fun, music can help children learn
language, develop physical skills, and release emo-
tions. You do not need to have special talent or
know how to play a musical instrument to make
music part of your home. The important thing is
that you enjoy it yourself.

Here are some suggestions for providing music
experiences for children:

- Make music a part of daily activities. Sing
lullabies at naptime to help children relax. Sing
"This is the way we wash our hand" (to the tune
of "Here we go round the mulberry bush") during
routines such as washing hands or setting the
table.

- Encourage toddlers to clap their hands, tap their
feet, hit pots and pans, shake bells, dance, or
do other physical activities to strengthen their
muscles and develop coordination.
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Stick to simple songs with words and ideas chil-
dren can understand and that have a range of
only about five notes. These include "Twinkle,
Twinkle, Little Star," "Old McDonald Had a
Farm," and "Mary Had a Little Lamb." Expect to
sing the same song over and over again because
children love to repeat familiar words.

Have children form a rhythm band using such
items as wooden blocks, bells, sticks, and pots
with lids. Encourage children to beat the instru-
ment in time with the music.

+ Try substituting children's names in songs and
chants ("pat-a-cake .... and put it in the oven
for and me"). Encourage children to
make up their own words and melodies.

Play a variety of fast and slow music on the radio
or phonograph and encourage children to move
their bodies to the music. Encourage children
to pretend they are different things (water, a
chair, a leaf blowing in the wind, a turtle,
an ant) and move in that shape.

Before age 3 1/2 or 4, children do little pretending. Dramatic Play
They use items for their sole intended purpose--a

ball for throwing, a scarf for tying around one's

neck. But around age four, children leap into the

world of make-believe. They begin to pretend they

are other people--a mommy, a firefighter, a super-

hero. They use toys and other items creatively--

a ball can be a boulder or a monster, a scarf can

be a dish rag or a picnic blanket.

When children realize they can let one thing stand
for something else or they can pretend to be some-
one else, they have reached a milestone in their
intellectual development. Pretending helps children
learn about themselves and the world of grownups.
It is especially important in helping children learn to
play and get along with each other.

Here are some suggestions for providing dramatic
play experiences for children four years and older:

Start with props for situations that children have
first hand experience with--shopping at the
grocery store, eating at a fast-food restaurant,
filling up a car with gas. Later you can expand
children's dramatic play and their view of the
world.
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After reading a story, encourage children to
dress up and pretend they are the characters in
the story. They can follow the story line or
make changes as they wish.

Make space flexible and allow children to arrange
it as they wish. You can set off a corner or
carpet area and children can add a table, boxes
and other items.

Keep furnishings simple and adaptable for various
kinds of dramatic play. A table and chairs are
more adaptable than a child-size kitchen with
play stove, sink and refrigerator.

Group certain props and dress-up clothes to-
gether and store them in separate boxes (labeled
with pictures and words such as "Grocery store"
or "Kings and Queens"). Rotate these boxes to
encourage children to try different roles. How-
ever, some general items (tote bags, pieces of
cloth, paper, dolls, telephone) should always be
out and ready to play with.

Allow children at least an hour or an hour-and-a-
half to play with any one set of props. They
need time to get started and experiment with
different roles.

Give help in getting started and stay nearby to
give suggestions but in general allow the children
to follow their own ideas. If children cannot
agree on who plays Cinderella, suggest they take
turns.

Look at the play areas in your home. Observe
children playing. Can they choose materials
easily? Do they play well or are they always
squabbling for toys and space? Do they return
toys to their proper places? Draw a rough
floor plan of the rooms you use for care and
think how you might improve the play areas.
Make one improvement and try it for a couple of
weeks. What did you learn?

Write an inventory of your indoor toys and play
materials. Group the materials according to
ages for which they are intended: infants,
toddlers, preschoolers, school-age children.
Consider the children in your care and which
items they like best. Do you have enough
materials for each age group? Do you have
materials that promote each area of
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development--physical, intellectual, emotional,
and social? Make a wish list of materials that
would enrich the children's play experiences.
Think how you might use household items or
homemade materials in place of items on the
wish list.

Observe children playing in your yard. Do they
have a protected place to play in cold weather
and a shady place in hot weather? Do they
have a variety of equipment that encourages
both large and small muscle development? Draw
a plan of your yard and consider how you could
improve it. Make one improvement and try it
for a week. What did you learn?

Plan a music activity for each age of children in
your care. For example, play a music box for
infants. Teach toddlers how to play "Ring
Around the Rosy." Give preschoolers scarves
or streamers and have them move to soft music
you play on the radio. List things children
learn in music activities.

Plan an art activity for each age of children in
your care. For example, give toddlers
playdough to roll and pat. Give preschoolers
playdough, rolling pin, cookie cutters, and
plastic knives. Show preschoolers how to pinch
a hole in a ball of playdough to make a cup,
bowl, or similar object. Make a list of things
children learned.
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LEARNING THROUGH PLAY ‘

Outdoor play equipment that would provide a variety of play experiences
for toddlers and preschoolers would include:

a) swing set and slide,

b) tire swing, sandbox, wash basin, and cardboard boxes,
c) playhouse, swings, and tricycles, or

d) sandbox, seesaw, jungle gym, and swings.

The advantage homemade toys have over commercial toys is:

a) homemade toys always cost less,

b) homemade toys always last longer,

c) homemade toys can always be made from throwaway items around the
house, or

d) homemade toys can be made for a specific purpose and for an indi-
vidual child's needs.

Daphne, 3, has just finished scribbling with a purple crayon in the lower
right-hand corner of a sheet of paper and shows it to you. A good
response is:

a) "That's beautiful, Daphne. What is it?" ‘
b) "You have really been working hard on that, Daphne. Tell me about
ic.™

c) "That is great, Daphne, but you can use the whole sheet for color-
ing, you know."

d) "You colored so much better than Jessica. Let's hand your picture
on the door so we can see it better."

An example of a good beginning music experience for children is:

a) playing Beethoven's "Moonlight Sonata" as children get ready for nap
and encouraging them to hum along,

b) setting aside a special time each afternoon to learn a new song,

c) encouraging children to clap hands or move their bodies to the

music, or
d) having children recite the words first to improve their language
skills.

When planning for dramatic or pretend play, you should:

a) encourage preschoolers to let toddlers join in,
b) assign roles for children to play and step in when children quarrel,
c) rotate props and dress-up clothes so children do not get bored, or
d) limit play time to 30 minutes because children have such short atten-
tion spans. .
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LEARNING THROUGH PLAY

Outdoor play equipment that would provide a variety of play experiences
for toddlers and preschoolers would include: B

a) swing set and slide,

b) tire swing, sandbox, wash basin, and cardboard boxes,
c) playhouse, swings, and tricycles, or

d) sandbox, seesaw, jungle gym, and swings.

The advantage homemade toys have over commercial toys is: D

a) homemade toys always cost less,

b) homemade toys always last longer,

c) homemade toys can always be made from throwaway items around the
house, or

d) homemade toys can be made for a specific purpose and for an indi-
vidual child's needs.

Daphne, 3, has just finished scribbling with a purple crayon in the lower
right-hand corner of a sheet of paper and shows it to you. A good
response is: B

a) "That's beautiful, Daphne. What is it?"

b) "You have really been working hard on that, Daphne. Tell me about
.

c) "That is great, Daphne, but you can use the whole sheet for color-
ing, you know."

d) "You colored so much better than Jessica. Let's hand your picture
on the door so we can see it better."

An example of a good beginning music experience for children is: C

a) playing Beethoven's "Moonlight Sonata" as children get ready for nap
and encouraging them to hum along,

b) setting aside a special time each afternoon to learn a new song,

c) encouraging children to clap hands or move their bodies to the

music, or
d) having children recite the words first to improve their language
skills.

When planning for dramatic or pretend play, you should: C

a) encourage preschoolers to let toddlers join in,

b) assign roles for children to play and step in when children quarrel,

c) rotate props and dress-up clothes so children do not get bored, or

d) limit play time to 30 minutes because children have such short atten-
tion spans.
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PART IV

Guiding Children's Behavior

Whenever parents or caregivers get together, they
usually talk about discipline. They talk about their
problems in getting children to do what they are
supposed to do.

A good way to think about discipline is guidelines--

guidelines for helping children protect their safety

and get along with others. We want children to

learn to make choices, share, take turns, and be Guiding Children's
considerate. This kind of guideline training takes Behavior

time and occurs gradually throughout childhood.

The goal of discipline is to help children manage

their own behavior.

For any discipline to be successful, it must be based
on an understanding of children. It must be consis-
tent, and it must give children a balance between
control and freedom.

When you finish Part IV, you should be able to: What to Look For

1. identify at least four ways to prevent discipline
problems,

2. explain how to guide children's behavior
through what you say, what you do, and how
you give emotional support, and

3. describe three positive ways to change undesir-
able behavior to desirable behavior.

Consider this situation: Preventing Disci-
pline Problems

Andrea, 5, flaunts a red truck in front of David, 5,
jeering, "You can't drive this like I can. 1 do it
better than you." After several taunts, David gets
angry and grabs the truck. They push and shove
each other, and the truck gets swung against An-
drea's cheek. She screams and comes running to
you. David cries, too, yelling, "She made me do
" :

Situations like this are common whenever two or more
children get in the same room. But they don't have
to happen so often or go on so long. Many problems
like this can be prevented.
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The first step in preventing discipline problems is to
prepare the children's environment--the home, the
yard, the play materials, the schedule. Both the
home and the yard should be child-proofed (See
Health and Safety section). By moving your crystal
vase to a high shelf instead of waiting for a child to
knock it over, for example, you are avoiding the
need to say "No, No," and scold a child.

Children should have enough and the right kind of
play materials to suit their abilities and interests. A
3-year-old, for example, can easily get frustrated
trying to put together a 60-piece puzzle and may
throw the pieces on the floor. Children need a well-
organized room with storage so they can choose
materials they want to play with and put things away
after they have finished. (Review Part III, "Learn-
ing Through Play.") If you notice constant squab-
bling in the block area, for example, you might try
rearranging the space or the toys so children can
play better.

The daily schedule should follow a certain order so
that children know what to expect. They need the
security of routines--snacks, toileting, washing
hands, lunch, nap. If you have to change the
schedule for some reason, let children know before-
hand. "We're not going to play outside today be-
cause the plumber is working on the drain pipe.
but we will do some jumping jack exercises inside
during that time."

Plan activities carefully. Children need a balance
between indoor and outdoor play, quiet and noisy
play, physical exercise and mental challenge. Chil-
dren who are overly tired or excited are more apt to
present discipline problems. The schedule should be
flexible to adapt to children's changing needs. With
babies and toddlers, for example, it's easier to feed
them when they are hungry, put them to bed when
they are tired, and play with them when they are
feeling sociable rather than to force them into a
rigid schedule.

The second step in preventing discipline problems is
making sure children are able to do what you want
them to do. It is unreasonable, for example, to
expect a child to be toilet trained at 12 months or to
have perfect table manners at 4 years. Expecting
children to learn things that are way above them
makes children feel inadequate and causes misery for
grownups.
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At every age, children should be given only what
they can handle. A 10-month-old baby, for exam-
ple, should be given a half rather than a full cup of
milk. A toddler with crayons should not be left
alone but rather encouraged to scribble on a large
sheet of paper--and only on the paper.

Usually we begin teaching children discipline when
they start crawling and getting into things. Babies
don't understand that things can hurt them or that
they can spoil a game of older children. They are
simply curious and want to explore. Instead of
spanking a baby's hand when he pulls up to get an
ashtray, you can give the baby pots and pans to
play with. Instead of scolding a baby for knocking
down an older child's blocks, you can move the baby
to a different area.

Children begin to realize they can do some things
but not others when they are toddlers. Toddlers
are learning to walk, run, and climb, but they have
no self-control. When they are told to do some-
thing or stop doing it, they are often too young to
obey. When you tell an 18-month-old to use a
spoon to eat pudding, for example, he will probably
eat it with his fingers. What's more, toddlers
cannot remember what to do the next time. You will
have to repeat instructions time and time again.
Even when toddlers begin to develop some memory,
you will have to keep instructions short and simple.
A 3-year-old can handle only about three units of
information at a time: "Use the potty, wash your
hands, and come to the table for snack."

Toddlers are learning to talk but often do not know
the words for what they want. Instead of asking
for something, they grab it. Toddlers do not un-
derstand many things we take for granted such as
time and space. Instead of saying "You can get up
from your nap in about 15 minutes," you can say,
"You can get up when I turn on the music." When
asking a toddler to put away something under the
table or behind the door, you may have to show the
child what those words mean.

Toddlers view themselves as the center of the world.
They believe everything--toys, food, you--belong
to them. They cannot share or play with another
child. You can often avoid problems by making sure
you have duplicates of certain toys so two toddlers
won't fight over the same one.

By the time children are 3, they can begin to learn
some simple rules. They can talk well enough to say
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what they need and they can understand what you
say to them. They are beginning to develop memory
and learning to stop themselves from doing what is
not allowed. But they need lots of help. When a
3-year-old hits someone with a block, you can get
down on your knee so you can look the child in the
eye, hold the child's hand, and say, "I cannot let
you hurt Jimmy. I know you're angry. It may help
for you to hit this pillow."

Later, children can begin to understand the reasons
behind rules. You can explain, for example, that
the children cannot go to into your teenager's room
because she has arranged it a special way and wants
it private. But avoid giving long explanations
because children won't be able to follow them.

Most preschool children also have short attention
spans and are easily distracted. They find it hard
to finish their spinach and carrots, for example,
when you are icing the cupcakes. It's better to wait
until everyone has finished.

Children need to know how far they can go. They
need to know they will be kept safe and their things
will be protected. One way to satisfy this need is
to have rules.

Many rules are based on safety. (See Health and
Safety section, Part I.) Rules such as "only grown-
ups iandle matches" keep children from getting
hurt. If carried out right, rules help children
develop a healthy respect for danger, without mak-
ing them too fearful or withdrawn.

Other rules are based on what we need to do to live
happily and get along with other people. These
include being honest, not taking things that don't
belong to us, and being courteous. It's impossible
to sit down with children and list these rules one by
one, because the list would be too long. Children
learn rules of behavior and courtesy day by day in
the natural course of living.

In the family day home, however, it's a good idea to
have a few simple house rules. Here are some
examples:

We are kind and do not hurt each other.

. We ask first before taking someone's things.

. We run outside and walk inside.
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You can add one or two other rules about staying
within the yard, playing quietly during baby's nap,
or respecting the needs of other family members, but
use only the rules that are necessary. Keep the list
short, and use words children can understand.
Inform parents of your rules (perhaps include them
in a policy statement.

When a new child joins your day home, sit down as a
group and discuss the rules. Explain that you
believe the children are good and want to learn the
rules. Ask children to think about why you have
each rule, and how they feel about it. Children
3 and older may have ideas for other rules, and if
they are within reason, you might consider adding
them to the list.

The younger children are, the harder it is for them
to remember rules. When someone breaks a rule,
you can say, "I think you forgot about our rule.
I'l remind you so you can remember next time."

Be consistent. It does no good to have rules if you
let children slip by them sometimes. Make sure
everyone abides by the rules, except infants and
toddlers who are too young to understand. Praise
children when you see them following the rules.
"Juan, I like the way you asked Benito if you could
play with his car."

Children are great imitators. They imitate what Setting a Good
their parents do, what you do, what other children Example
do, and what they see on television. Because

children are imitators, you can teach children good
behavior and prevent discipline problems by setting
a good example. If you are pleasant and friendly
most of the time, children will try to be that way,
too.

Setting a good example means that rules apply to
grown-ups as well as children. If you tell children
not to hit each other and then you spank one of
them, they get the idea that it's okay to hit someone
when you're a grown-up.

When caring for several children, it's easy to over- Taking Time for
look the needs of individual children. Some children Each Child

are more demanding than others, and all children are

more demanding at certain stages of growth. Babies

can be especially demanding because they cry often

and take lots of time for diapering and feeding. A
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newborn often can be comforted by wrapping him in
a lightweight blanket and keeping him in a small
space to give him the close, snug feeling of the
womb. Whenever babies cry, they need something--
bottle, clean diaper, affection. Babies whose cries
are answered cry much less than those whose cries
are ignored. Secure babies learn that someone will
come to help them when needed.

As children grow, they develop their own sets of
strengths and weaknesses. If Stephanie shows an
interest in using a spoon before any of your other
children did, let her have a spoon and experiment
with feeding herself. If Mark has trouble zipping
his jacket, be patient and give him more time to do
it.

All children feel small and helpless from time to time.
They need individual attention from their parents
and from you. You can help by listening to what
children say and talking about how they feel.
Although children's problems seem trivial to us, they
are really big to children. By giving children
encouragement and affection and responding promptly
to their needs, you reduce the need for them to get
your attention by whining or misbehaving.

What you do to prevent discipline problems is an
indirect way of training children to manage their
behavior. But you <can also train children
directly through what you say, what you do, and
how you give emotional support.

Children learn a great deal about what they may and
may not do from what you say to them. And it's not
just what you say, but how you say it. Here are
some tips for using clear, positive language in
guiding children's behavior:

Speak in a calm, kind voice.

Go close to the child instead of calling across a
room. Kneel down, if necessary, so that you
are at the child's eye level and can look direct-
ly into the child's face.

Make sure you have the child's attention before
speaking to her. "Emily." (Wait until she
stops stacking blocks and looks at you.)
"Please move those blue blocks back on the
carpet."
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Give children advance warning when it's time to
change an activity so they can finish what they
are doing. "It's almost time to wash your
hands for lunch, so try to finish the puzzle."
It's unreasonable to expect children to do
something immediately after you make a request.

When possible, explain why you are asking a
child to do something. Children can begin to
make sense of proper behavior if they know the
reasons for requests. Instead of saying, "Move
the game off the table," say, "We're going to
have lunch in a few minutes, so please put the
game on the shelf."

Give only one or two directions at a time.
Instead of saying, "Go to the table and get the
crayons but first pick up those blocks and put
them back in the box," say, "Pick up those
blocks and put them back in the box."

Be specific in making requests. Instead of
saying, "Put those toys away," say, "Put those
trucks back on the bottom shelf."

Make important requests firmly. When you want
Johnny to stop jumping on the coffee table,
speak as if you mean it. When you talk in a
tired or wishy-washy way, the child may think
you don't really care whether he does it or not.

Give choices only when the child has a choice.
When you ask a toddler, "Do you want to put
your coat on to go outside?", chances are the
child will say no. It's better to say, "I want
you to wear your coat outside."

Translate don't's into do's so that children
know exactly what they are supposed to do.
Instead of saying, "Don't dump the puzzle on
the floor," say, "Keep the puzzle on the table."

Avoid making threats. Making vague threats
like "If you do that one more time, you're going
to get it" teaches children to hate and fear
you. Instead state what will happen if they do
or don't do something. Assume, for example,
that a child bangs a toy on a table and you say
you will take the toy away if the child doesn't
stop. If the child refuses to stop banging,
then say, "If you cannot put the toy away, I'll
put it away for you." Then do it.
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Avoid asking children to promise not to do
something again. Children live in the present,
not in the future.

Give children encouragement rather than belit-
tling them, making fun of them, or making them
feel guilty when they do something wrong.
Instead of saying, "You never do anything
right," say, "That's hard to do. Next time,
try it this way."

In some situations, words are not enough. This is
especially true with toddlers. When children are too
young to understand or obey, you may need to
guide them physically. Here are some suggestions:

Help toddlers get started in the behavior you
expect. If you want Jenny to put away animal
figures after playing, for example, say, "I'll
hold the barn, and you put the animals in it."
Sometimes older children feel overwhelmed at
the prospect of doing a task, and you have to
break it down into smaller parts that seem more
do-able. When a school-age child complains
about "tons of homework," for example, suggest
that he do math first, take a break, and then
study his spelling words.

Show children how to do the behavior you want
them to learn. Toddlers have to be shown
many times how to do such things as washing
their hands and brushing their teeth. Other
children also benefit from an occasional demon-
stration. When you ask children to be quiet,
for example, talk in a whisper and walk on
tiptoes. Instead of just saying, "Sit down," sit
down with children and say, "Let's sit down."

Be courteous with children. Say "please,"
"thank you," and "you're welcome." Don't
interrupt them when they are telling you some-
thing. Set the example you want them to
follow.

Occasionally make routines and chores into a
game. "Who can be the first to get his coat
on?" "Pick up all the toys that are yellow"
(then red, blue, etc.). Or use a puppet to
ask the children to do something such as wash
their hands or use the toilet.

Hold or restrain children who are in danger of
hurting themselves or someone else. When

70

What You Do




CHILD DEVELOPMENT AND GUIDANCE
PART IV

Annie gets angry and starts kicking another
child, for example, you should hold her firmly
until she stops. Then you can say, "I won't
let you hurt anyone in my house, and I won't
let anyone hurt you."

Adults sometimes guide children's behavior through How You Give
facial expressions and gestures. Some examples of Emotional Support
these expressions are smiles, hugs, Kkisses, pats,
nodding the head, and winking as well as frowns,
shaking the head no, and looking away. Here are
some suggestions for giving emotional support:

Try to start each day with a cheerful attitude.
Your attitude affects the way children behave.

Be sincere and honest with children.

Listen attentively to children when they talk to
you. You may need to stop peeling the pota-
toes so you can pay close attention to what
the child is saying.

If you can't stop what you're doing when a
child tells you something, explain why you can't
stop and then take time to listen to the child.

Use "you" messages to label the children's feel-
ings. When you see a child crying or getting
angry, for example, you can say, "You are
upset because you didn't win the game."
Children need help in identifying and express-
ing their feelings. When children are allowed
to talk about their negative feelings, they feel
better. Hiding such feelings can lead the child
to hit, bite, kick and act in other aggressive
ways.

Use "I" messages to make requests and tell chil-
dren how you feel. Instead of saying, "You're
going to fall if you climb up there," say, "I'm
afraid you'll fall if you climb up there." In-
stead of saying, "You're talking too loud," say,
"I can't hear anything when you talk that
loud."
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Share your feelings and show children you
believe they can do better. For example, you
can say, "I feel angry sometimes, too, but I
get over it by hitting a pillow. I know you can
get over being angry, too."

Offer sympathy and console children when they
feel sad or disappointed, but avoid trying to
"fix it" every time. Children need to learn to
give in sometimes and accept the fact that
things won't always go their way.

Remember that no two children are alike. All
that one child may need is a frown, while
another may have to be moved bodily from a
situation.

Avoid embarrassing children in front of other
children or their parents. Take them aside and
discuss their misbehavior in private.

Keep your sense of humor. Laugh instead of
getting angry when you burn the grilled cheese
sandwiches. By laughing at your own mis-
takes, you help children learn that we are all
human.

Even though you may be a skillful caregiver and do
everything you can to prevent discipline problems,
you will still have them. All children misbehave at
one time or another. Toddlers often do what they
are not supposed to do just to test you. Some
children pose a special challenge because they always
seem to be hitting, biting, or screaming.

In these trying situations, you will want to help
children change their behavior. To do this, some
caregivers use negative control and others use
positive control.

Negative control usually means some form of punish-
ment. Some punish their children by spanking them
or depriving them of something they want (dessert,
allowance, watching TV). Some people punish their
children emotionally by staying angry and not talk-
ing to them for a whole day, teasing them, threaten-
ing to abandon them ("If you don't come here, I'm
going to leave without you"), or withholding their
love ("I don't love you when you're mean").

Punishment is not always helpful. Spanking, for

example, may get the child's attention and stop him
from doing something for a time, but it does not
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help a child learn a better way to behave. Emotional
punishment, such as withholding love, can do lasting
damage to a child.

Positive control gets better results. Positive control
stresses desirable behavior over undesirable behav-
ior. Children are rewarded for what they do right
rather than punished for what they do wrong. The
techniques below are some examples of positive
control.

Because children have short attention spans, you
can often change their behavior by getting them
interested in something. When a baby wiggles too
much when you are changing his diapers, for exam-
ple, whistle or make faces so the child gets interest-
ed in what you are doing. This is distraction, and
it works best with babies and toddlers.

As children get older, however, you also have to
give them a substitute for the unacceptable activity.
When Jennifer plays in the toilet, for example, move
her into the kitchen and let her splash in a dishpan
of water. When the children make too much noise,
take them outside for a walk. This is substitution.
It's a way of trading one activity for another.

Children thrive on attention. They want to please
their parents and you, but they often settle for any
reaction they can get. For example, when a 3-year-
old says a curse word, he may continue saying it

because he delights in watching your shocked

reaction.

In some situations, it's best to ignore the undesir-
able behavior and reward desirable behavior. When
a 3-year-old gets no attention for saying curse
words but receives praise for saying other words,
he probably will stop using foul language. Some-
times, especially when other children are around,
it's not enough to simply ignore the behavior.
Children may get the idea that it's okay to use curse
words. In that case, you should say matter-of-
factly, "I don't like hearing those words and I don't
want them used in my house." Or give children an
acceptable substitute: "We don't say that, Lizzie.
We say "ouch" or an acceptable word appropriate to
the situation."

It's important to reward children for every small
effort toward a goal and not wait until they do it
exactly right. For example, if you are toilet train-
ing a 2-year-old who uses the potty but leaves
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pieces of toilet paper on the floor and forgets to
wash his hands, praise him first for what he does
right. "You went in the potty and pulled up your
pants by yourself. That's great, Todd. Now let's
put the toilet paper in the potty and wash your
hands."

Sometimes it's hard to find something to reward
children for. But if you observe them often and
closely enough, you can usually find something.
One family day care provider had a bossy 4-year-
old girl who talked loudly, told other children what
to do, took things away from other children without
asking and often pushed them off the tricycle. At
naptime one day, after an active morning of running
everything, she seemed a little tired and climbed on
a bed with a book. The provider immediately said,
"Lori, you're one of the best nappers in the group.
I like the way you're lying quietly with a book."
The next day Lori laid quietly at nap again. When
children are rewarded for what they do right, they
tend to continue doing what's right and gradually
lessen their undesirable behavior.

As a rule of thumb, a reward is what you give
children after they have behaved well. A bribe is
what you give or offer children before they do what
you want. Saying things like "If you're good, I'll
give you a cookie," is a bribe. Of course, some
situations are not so clear-cut and it may be hard
to tell whether a reward is more of a bribe.

Rewards are best when they are spontaneous and
given right after the child behaves well. Social
rewards such as kind words or hugs are better than
material rewards such as food or gifts. When food
is used as a reward, it can lead to teeth and weight
problems. When toys or gifts are used as rewards,
children may get used to getting something and may
not behave well unless you give them something
first. When you give gifts, you also run the risk
that children will argue that someone else got some-
thing "prettier than mine" or "bigger than mine."
However, you can often use token gifts--stickers,
pencils, trinkets, party favors--to reinforce behav-
ior you want children to learn.

Bribery should be avoided. Bribing teaches children
to expect to get something on the outside rather
than to satisfy their inner selves. Too, children
quickly learn they can begin bargaining for bigger
and better gifts.
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One of the most powerful ways to help children Suffering the
change their behavior is to suffer the consequences Consequences

of their actions. Assume that a child sits at the
lunch table, plays with the fork, pokes at the ice in
her glass, and does everything but eat. Instead of
getting angry and forcing her to eat, you can
caution her that the table will soon be cleared and
the food put away. When lunch is over, remove the
plates and go on to the next activity. The child will
probably get hungry and want something to eat. If
so, you can say, "We've already had lunch, so you
will have to wait for snack." Feeling hungry is a
natural consequence of not eating lunch. That
feeling will probably do more to encourage the child
to eat than any scolding or coaxing from you.

It's important to use common sense with this method.
For example, you would not allow a child to ride a
tricycle in the street because the child might get
hurt. When the consequence of an action is not
harmful but merely unpleasant, it can motivate a
child to change his behavior.

Sometimes a behavior has no natural consequence
that a child can learn from. In that case, you have
to create one. For example, when a child rams her
tricycle into a group of children, take the tricycle
away and say, "We're going to let other children
ride it for a while. When you know how to ride it
better, you can have it again."

When you create consequences for children's misbe-
havior, they are more effective if you follow these
suggestions:

. Put the consequence into effect immediately.
Don't wait until later in the day or the next
day. The child has to feel the discomfort right
away.

. Make the consequence as closely related to the
misbehavior as possible. If a child misbehaves
with a tricycle, the consequence should involve
the tricycle. If a child scribbles on the wall
with crayons, have the child clean up the wall.

Make the consequence last a reasonable time.
For preschoolers, a few minutes is wusually
enough. A day or week is too long to be
meaningful.

. Choose a consequence that is unpleasant but

not harsh. For example, you would not deprive
a child of his birthday cake, take away his
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security blanket, or refuse to let him talk to
his mother on the telephone. A consequence
like that would only make the child hostile and
try to get back at you.

In some situations, especially when children between
3 and 12 years old are involved, the best thing to
do is remove a child from the group, or to have all
children go to a separate place and sit quietly for a
few minutes. This technique is time out.

Assume, for example, that two children are fighting.
Separate them and calmly say they need a time out.
Have one child sit on a sofa and the other at the
kitchen table. Tell them they can get up in three
minutes, and show them what the time will be on a
clock. Ask them to spend the time thinking of how
they could have solved their problem another way.

When the time is up, announce it and ask the chil-
dren for their ideas about how they could have
behaved better. If they don't have any ideas,
suggest something such as taking turns, playing a
different game, talking instead of hitting, or what-
ever seems fitting. Then allow them to go back to
their playing.

In some child-care centers and schools, a "time out
chair" is reserved for just such occasions and chil-
dren are made to sit in it after they misbehave.
This technique is often misused, however, or used
so often it doesn't work anymore. Some children
discover they can get more attention by sitting in the
"time out chair" and so they misbehave more often.
A "time out chair' is really out of place in a family
day home, and children will become well acquainted
with it anyway when they start to school.

If you choose to wuse time out, follow these
suggestions:

Use it only for children 3 and older.

Announce it in a calm, matter-of-fact way.
Don't shout or threaten to put children in time
out. Otherwise, they will view it as a
punishment.

Use it only for stopping behaviors that hurt
children or destroy property.

Use it for one behavior at a time. Avoid using
it for vague things such as "being mean" but
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rather for specific things such as "hitting" or
"kicking."

Use it no longer than five minutes for preschool
children. Anything longer will be meaningless.

Don't expect it to work with all children. Some
may not understand what time out is, or they
may use it to get attention.

Use it only as a last resort. Observe the
problem carefully to see if it could be corrected
some other way. The less time out is used, the
better it works.

Whenever any child hurts another--by hitting, Hurting Behavior
biting, kicking, pushing, shoving--it usually means
the child feels angry or frustrated and does not
know a better way to express feelings. In some
situations, it can mean something else. When a
toddler bites another child, for example, it may mean
the toddler is teething and needs something to chew
on, or the toddler is using biting to get attention,
not knowing how much it hurts.

Whatever the reason, the first step is to stop the
hurting behavior. Sometimes a stern word is all that
is necessary, but at other times you may have to
hold the misbehaving child or take the child bodily
from the room.

When the behavior has stopped, begin immediately to
give most of your attention to the victim. Don't
lecture the misbehaving child or listen to excuses.
You can simply say, "We don't hurt other people."
Spend several minutes comforting and consoling the
hurt child--holding, rocking, putting ice or a
bandage on the hurt. If possible, involve the
misbehaving child in comforting the hurt child. This
helps the misbehaving child learn how much it hurts
and take responsibility for his actions.

When the children have calmed down, ask them to
tell you about it. It's not necessary to decide whose
fault it is or who started it. Ask for their ideas
about other ways they could have handled the prob-
lem. Don't force children to say they are sorry
because they are probably not. Then say, "When
you feel you are ready, you can go back to

playing."

In some situations, you may have to redirect the
children into another activity. If Michelle continues
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hitting someone, for example, you can move her out
of the group and give her a pounding bench and
hammer, saying, "You can hit this but not people."

If you are having trouble with one particular child,
observe the child more closely and try to figure out
the reason for the hurting behavior. When does the
behavior occur? If it occurs shortly after the child
arrives in the morning, for example, it could mean
he is angry at his mother about something. Who is
the victim? If the victim is always the same, you
may need to keep the children separated. If it's not
the same one, you will have to watch the child
closely and be ready to step in to protect other
children. Does the child have a way to express
angry feelings? You may need to provide clay or
playdough for pounding and rolling, or crayons and
paints for scribbling and painting. Discuss the
problem with the child's parents and ask if anything
has changed at home (new baby or a divorce, for
example). Emphasize that you are dealing with the
problem when it happens and parents should not
punish the child again for what the child does while
in your home. Remember that the most difficult
children are often the ones who need love and
guidance the most.

If nothing works, suggest to parents that they find
a guidance counselor or psychiatrist to help the
child. In some cases, you will have to ask parents
to make other care arrangements for their child.
Since it's your job to ensure the safety of all chil-
dren in your care, you cannot allow an overly
aggressive child to constantly hurt other children.

Caution about biting: Some caregivers believe that
the way to stop biting is to bite the child back.
They are misinformed. Biting is wrong whether it's
done by a biting child, the child who gets bitten, or
the adult who cares for them. Besides that, a
caregiver who bites (or spanks) a child can be
prosecuted for child abuse.

No matter how well you have planned and tried to
deal with problems, you will have days when nothing
seems to go right. You will get angry at the chil-
dren, feel sorry for yourself, or feel like crying.
It's natural to feel this way. Anyone who cares for
children all day long has one of the hardest jobs in
the world.
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At times like these, it helps to shift gears a bit. Tips for Bad Days
Here are some suggestions:
. Do something physical. Have everyone run in

place for a few minutes or do jumping jack
exercises until you are all breathing hard.
Then drop to the floor and rest.

. Do something quiet. Have everyone lie on the
floor with his head on his hands for a few
minutes. Ask the children to be still and listen
for the sound of the refrigerator running, the
clock ticking, or the wind blowing outside.

Laugh together. Lie on the floor with children,
have each child place his head on someone
else's tummy, and start giggling.

Drop everything and do something different.
Spread a bedsheet on the floor, have children
hold it around the sides, and ask them to slide
under the sheet while holding it. Or give each
child a bucket of water and a rag to wash the
back fence.

1. Write down three or four rules for good behav- Things You Might Try
ior that you want children to follow while in
your day home. Did you state the rules in a
positive way? Did you use simple words chil-
dren can understand? Discuss the rules as a
group with the children. Ask them how they
feel about the rules and why you need them.
Discuss the rules with parents and find out if
they have similar rules at home.

2. During the next week, praise children who
follow the house rules. Give a reminder to
children who forget the rules or break them.
At the end of the week, think about how you
can improve the ways you explain and enforce
rules.

3. For one day keep a record of the times you
give emotional support--hugs, pats, Kisses,
smiles, listening--to children. Does every
child receive some affection from you? How do
they know you really care?

4. Select one child who has a specific behavior

that needs to be changed. During the next two
weeks, concentrate on helping the child change
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the behavior by: a) substituting another
activity, b) rewarding every sign of improve-
ment, c) letting the child suffer the conse-
quences, or d) using time out. When the time
is up, evaluate what happened. Did the child
make any progress? How did other children
react? How did you feel about using this
method of changing behavior? What would you
do differently next time?

Read pamphlets on discipline and guidance
provided through your county Extension office.
Read also "Tips for handling common situations
with children" in the Appendix. If you have
any questions or would like to read books and
other materials on the subject, talk to your
county Extension agent.
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GUIDING CHILDREN'S BEHAVIOR

List four ways you can prevent‘discipline problems.

iy

2)

3)

4)

Change these don't statements into do's so that children know what they
should do:

a) Don't talk with your mouth full.

b) Don't jump on the couch.

Change these discouraging comments into encouraging ones.

a) Kevin, 2, knocks over a glass of milk at lunch. "Why are you so
clumsy?"

b) Ginny, 4, gets the buttons in the wrong holes when she buttons her
sweater. "That's not the way to do that."

Change these "you" messages into "I" messages so children know how you
feel and learn how their behavior affects others.

a) While you're preparing lunch, a child asks you to read a book. "You're
bothering me." '

b) Cindy, 3, wets her pants while playing outside. "You are such a
baby."
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How would you reword the sentences below to let children know they really
don't have a choice, or that they have a limited choice? ‘

a) Bobby is holding his crotch and obviously has to go to the toilet.
"Do you need to go to the potty?"

b) It's raining outside and you have to find something for the children
to do indoors. "What do you want to do today?"

List three positive ways to change an undesirable behavior.

1
2)

3)
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GUIDING CHILDREN'S BEHAVIOR

List four ways you can prevent discipline problems.

1) Preparing the environment also taking time for
each child

2) Setting realistic expectations

3) _Setting and enforcing house rules

4) Setting a good example

Change these don't statements into do's so that children know what they
should do:

a) Don't talk with your mouth full.

Talk after you have finished chewing your food.

b) Don't jump on the couch.

Jump on the floor and sit on the couch.

Change these discouraging comments into encouraging ones.

a) Kevin, 2, knocks over a glass of milk at lunch. "Why are you so
clumsy?"

If we move the glass a bit, it won't be so easy to spill.

b) Ginny, 4, gets the buttons in the wrong holes when she buttons her
sweater. "That's not the way to do that."

You got the buttons in the holes just fine, but you need to make sure
the top and bottom of the sweater are even.

Change these "you" messages into "I" messages so children know how you
feel and learn how their behavior affects others.

a) While you're preparing lunch, a child asks you to read a book.
"You're bothering me."

I can't right now because I have to finish cooking this soup. Put the
book on the table and we'll read it after lunch.

b) Cindy, 3, wets her pants while playing outside. "You are such a
baby."

I think you forgot to use the potty because you were too busy playing.
Maybe you can remember next time.
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How would you reword the sentences below to let children know they really
don't have a choice, or that they have a limited choice? ‘

a) Bobby is holding his crotch and obviously has to go to the toilet.
"Do you need to go to the potty?"

Bobby, please go and use the potty.

b) It's raining outside and you have to find something for the children
to do indoors. "What do you want to do today?"

We can play playdough or make a fort inside (or some other logical
choice). Which do you want to do?

List three positive ways to change an undesirable behavior.

1) Distraction and substitution Also time out

2) Rewarding the good and ignoring the bad.

3) Suffering the consequences.
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Communicating With Parents

When parents choose family day care, they are say-
ing something about what they want for their chil-
dren. Basically, they want a home environment with
a loving person who can give their children individ-
ual attention. Whether they know it or not, they
are asking you to become a partner in rearing their
children.

Even though parents have decided on family day
care, they may still feel uneasy. They may feel
guilty about leaving their children with someone
else. They may worry about whether the children
will be safe and happy. They may be afraid the
children will become more attached to you than to

them.
Once a child is settled in your care, parents may Communicating With
have questions about the child's development: When Parents

should we start potty training? Why does the child
cry so much when it is time to go home? How can
we get the child ready for school? At some point,
the family may undergo a stressful change: loss of
a job, separation or divorce, death of a loved one,
birth of a new child. Such a change will affect the
children and your relations with their parents.

How you communicate with parents goes a long way
toward overcoming problems. When you and parents
understand each other, and work together, the chil-
dren are happier and learn better.

When you finish Part 5, you should be able to: Things To Look For

1. explain how to handle the first interview with
parents and the daily exchanges of information,

2. list five ways to help children deal with being
separated from their parents,

3. describe how to handle a disagreement between
you and parents, and

4. list five ways to help children deal with a fami-
ly crisis such as death or divorce.

If you were to knock on the doors of a hundred Families Have

homes in any city in the United States, you would Different Needs
probably be surprised at how few are made up of
father, mother, and children. In many homes, there
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is only one parent. More often than not, this par-
ent probably feels overworked and lonely. In some
homes, a grandmother or other people live with the
family. These people may share in the care of the
child. In other homes, children may have a step-
parent and step-brothers and step-sisters. You
may hear children talking about "my other daddy"
or "my mommy's boyfriend."

Families vary widely in their backgrounds. Some
parents are teen-agers and some are in their 40s.
Some have never graduated from high school and
some have Ph.D.'s. They have different religions
and eat different foods. They have different ideas
about rearing children.

The reasons parents need child care are different,
too. In some homes, parents have no choice but to
work. In other homes, parents work so they can
provide more things for their children. In still oth-
er homes, parents want to work because it makes
them feel more fulfilled.

In accepting a child for care, you have to deal with
the special needs of the child and the family. You
have to decide how a child will fit into your family
and whether you can work with the parents.

When parents telephone about needing care, invite
them to come to your home for a visit and bring
their child. The visit should be at a time when you
can give your full attention to the parents, such as
nap time, the evening, or a weekend. If parents
want to observe you caring for children, invite them
to come another time perhaps during the morning,
but make it clear that you must give your undivided
attention to the children.

When parents arrive, help the child find something
to play with. Start the conversation by asking the
parents about themselves, their jobs, and where
they live. Ask about the child's health, previous
care, and interests. As you talk, observe how the
child gets along with the parents.

Tell parents about yourself and your family. Take
parents and the child on a tour of your home and
yard and describe the activities you have for the
children. Show where the child will sleep and some
sample menus. Explain the house rules that children
must follow and how to teach discipline.
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If at any point you realize that the child and par-
ents will NOT fit into your day care family, tell
parents you cannot take the child and suggest other
places the parents might try.

If you think you can accept the child, give parents
a contract and a copy of your policy statement.
Ask them to take the forms home, fill them out,
and sign the contract. If possible, set another
time for them to come for a short visit to help
the child get acquainted with the group.

During the second visit, the parents can return the
contract and forms and ask any questions they might
have. Make sure you know the parents' and child's
names and pronounce them correctly. You can help
the child feel he belongs by showing where he will
eat and nap, writing his name on a placemat, and
making room for his coat and other belongings. If a
child has shown special interest in a toy or game,
make that available during this visit and on the first
full day of care. Whether or not a second visit is
possible, ask parents if they can arrange to stay
with their child for a few minutes every day during
the first few days.

Infants up to about six months old show little signs Separation
of being upset by being separated from their par-
ents. They are usually content to be held, fed, and
rocked by anyone who speaks kindly and smiles.
Between six and nine months, however, they begin
to form a special relationship with their parents.
They may cry and fuss when parents leave and then
seem to forget that parents are not there. When
parents return, all the sad feelings come back. A
baby may feel so overwhelmed that he turns away
from the parent.

Children who suffer the most from separation are
those between 10 months and 2 1/2 years old. They
feel closely attached to their parents but are not yet
old enough to remember that mommy or daddy is
coming back. For toddlers, the idea of parents
leaving is terribly frightening. They struggle to
hold on to parents, scream when they leave, pound
on the door, and try to follow them. They have lit-
tle understanding of time and space. A few hours
seem like forever, and they have no idea of the dis-
tance between their parents and your home.

87




CHILD DEVELOPMENT AND GUIDANCE

PART V

Children between two and five years old handle sep-
aration more easily, depending on their experience
with separation in the past. They know that par-
ents will come back for them at the end of the day.
Sometimes, however, children get the idea that they
are brought to you because they are being pun-
ished. They may be worried about making their
parents angry or losing their parents' love. They
may go back to babyish behavior--sucking a thumb,
wetting their pants, trying to get attention. Or
they may seem fine the first week and throw tan-
trums the second.

Separation is serious for children, so it should not
be treated lightly. Some parents try to sneak away,
or they say they are coming right back. This is not
honest, and it does nothing to build trust. Some
caregivers try to district children and avoid talking
about parents. This, in effect, tells children their
feelings of fear and sadness do not matter. It is
better to bring a child's feelings into the open and
try to build trust.

Invite parents to come early and stay with the
child for a few minutes the first few days. This
gives the child more time to get used to you and
the new surroundings in the security of the par-
ents' presence. It also helps if parents show a
positive attitude.

Encourage parents to share their feelings with
their children. Parents can say they will miss
their children but that work is important to the
family. Sometimes it helps to let children know
that adults feel scared about meeting people or
doing something new, but they do it anyway and
learn how to overcome their fear.

Have the child tell the parents when to leave.
The parent can say, "I have to go in a few
minutes. You tell me when to leave." This lets
parents know when a child feels comfortable and
gives the child a chance to show some indepen-
dence. If it does not work, you may have to
step in and tell the child it is time for the parent
to go.

When you step in, be firm but comforting. Say,
"Your mommy (or daddy) needs to go now. Tell
her goodbye and ask her to bring you a big kiss
when she comes back."

Offer comfort when the child cries. Hold or rock
the child and say over and over, "Yes, I know
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you miss Mommy (or Daddy). It's okay to cry
when you are sad."

Offer reassurance in terms the child can under-
stand: "Your mommy will be back after we have
lunch, take a nap, and play outside." It may
help for the child to talk to parents on the
telephone.

Talk about where the parents have gone and what
they are doing. "Mommy's at her office now
working on the computer. Let's make sounds like
the computer makes--buzz, blip, beep."

Ask parents to leave something of theirs--a
glove, scarf, photograph--to remind the child
they will be back.

Have parents bring a special toy or blanket from
home that children can use as a comfort.

Praise children when they are coping well. You
can say, "I know you feel sad now, but you ate a
good lunch. I think you are doing great." Re-
peat the praise when parents come at the end of
the day.

Have interesting activities that will help the time
pass quickly. Most children like to build with
blocks, play with sand or water, and fingerpaint.

If children go back to babyish behavior, be kind
and patient. As children feel more secure, they
will be better able to control their actions.

Help other children accept the new child. By
your example, encourage them to include the new
child in play. Praise children for making the
child feel welcome.

If children cry or put up a fuss when parents
arrive to take them home, help parents and chil-
dren understand their mixed feelings about being
back together again. Rather than telling parents
their baby has not cried all day until now, it is
better to say, "Josie is crying now because she
remembers how much she misses you." You can
tell a 3-year-old who screams and Kkicks, "Your
mother knows you missed her today. It is okay
to tell her you are still angry. She loves you
even when you are angry."

For the first week or so, have parents spend a
few minutes at the end of the day seeing the toys
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and things the child played with, talking about
what the child ate and where he napped, and
meeting the other children. This helps the child
feel more secure and gives a chance to show
independence.

Make a habit of talking with parents every day about
their children. This can usually be done in short
chats every morning when parents bring their chil-
dren and every afternoon when they take their chil-
dren home. With infants, you may want to jot down
notes on a sheet of paper and stick these in the dia-
per bag. If children are picked up by bus or a car
pool, telephone the parents once or twice a week.

In the morning, show parents your sincere interest
in them. Ask also how children slept through the
night and how they ate breakfast. Do a quick check
(see Health and Safety section) to make sure chil-
dren are not sick. Parents are often rushed, but
you need to ask about anything that has made chil-
dren moody, upset, or unlike their normal selves.

In the evening, talk to parents about what the chil-
dren did during the day, especially the new things
learned, the funny sayings, and the good times.
This is especially important with infants and toddlers
who are growing rapidly and the most apt to become
ill. Although children are often tired and excited
about seeing parents, encourage children to tell
their parents about a favorite activity. Children
may have drawn a picture or made something out of
playdough that they can bring home.

Keep in mind that children and their parents are not
the only ones who will sometimes feel tired or
stressed. You, too, may have a bad morning when
one of your own children misses the school bus or
when you realize you forgot to bake a cake for the
church bake sale. Be sensitive to your own temper-
ament, relax, and give yourself credit for already
doing the best job you can. Think how your behav-
ior sets an example for the children to follow. When
you get angry, for example, you might try mopping
the kitchen vigorously or digging a hole in the flow-
er bed. When you settle down, you can explain to
the children, "I got angry when I broke the car
window, and I have been doing this to get my angry
feelings out."

Keep parents informed about the activities you have

planned for the children. Give parents advance no-
tice when you plan a special outing such as taking
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children to the park. Encourage parents to keep
you informed about any changes in their schedules.
They may need to pick up their child early for a
doctor's appointment, for example, or they may have
a holiday on Veteran's Day and keep their children
at home. If they are going directly to Grandma's
house after picking up their children, they may want
you to have the child cleaned up and wearing a
change of clothes.

As you get to know parents better, find ways to
show you respect their knowledge and ideas. You
might say, for example, "You know Juan better than
I do. How do you get him to lie down to sleep?"
Make sure they understand that you believe the par-
ents come first in the children's lives and you are
there to support--not replace--them. What you do
from day to day to gain parents' confidence helps
prevent problems later on, and makes it easier to
deal with problems when they do occur.

Establish a policy of allowing parents to drop in un- Encouraging Parent
expectedly at any time. These spontaneous visits Involvement

can not only be fun for children but also reassure
parents that their child is in safe, capable hands.
You might feel self-conscious about having a messy
house or feel that parents are interfering in your
activities, but parents do have a right to know what
is happening to their children at all times.

Some family day care providers and many child-care
centers set up yearly conferences with parents to
discuss their children's progress. This is a good
time to update enrollment and health forms, get par-
ents' ideas about handling various situations, and
discuss the new things the child is learning. Have
a sign-up sheet for parents to schedule their confer-

ences. The conference can be short--15 to
20 minutes--and you can offer parents coffee or fruit
juice.

In addition, some family day care providers try to
visit the children's homes once or twice a year.
This can give you a better idea of the child's home
life and may be more convenient for busy parents.
Some family day care providers also plan special
get-togethers such as a summer picnic or a Hallow-
een party for all the children and their parents.
These occasions give parents a chance to become ac-
quainted and support each other--by swapping toys
and books, giving hand-me-down clothes, or sharing
information about doctors, scouting, and community
activities.
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Families also can be a resource to your day home.
A parent who plays the guitar, for example, may
leave work an hour early to talk with the children
about guitars and play a couple of tunes. A grand-
mother who makes tortillas may be able to spend an
afternoon showing children how to mix and pat the
dough. Every family has special skills and interests
which they may be willing to share if they get a lit-
tle encouragement.

It's normal for you and parents to have disagree-
ments from time to time. Parents may complain that
their child got upset when you took a toy away, for
example, or ask why you can't keep Billy from get-
ting his tennis shoes dirty. On the other hand, you
may object to the doughnuts the parents feed the
child for breakfast, or to their being late to pick up
their child.

Disagreements cannot be resolved by ignoring them.
Sometimes parents hesitate to say anything because
they are afraid you may take it out on their child.
They may arrange for someone else to take care of
their child and give you an excuse for the change.
You may not want to make a complaint to parents be-
cause you fear hurting their feelings or losing their
business.

The best approach in handling disagreements is to
let parents know you welcome their complaints and
suggestions. Explain this in your first interview,
put it in writing, and encourage parents to express
their concerns when they pick up their children.

- Congratulate yourself for being the kind of per-
son whom parents feel comfortable in approaching.

Listen carefully to what parents say. In listening
carefully, look the parent in the eyes, nod when
you agree, smile, and wait until the parent has
finished talking. When the parent has finished,
repeat the complaint or ask questions to make
sure you understand it.

Listen to feelings as well as words. A complaint
about dirty tennis shoes could really be a fear
about getting laid off at work or not having
enough money to make ends meet. You might
say, "I believe that getting dirty is what happens
when children play hard and have a good time.
If you like, bring some of Billy's old shoes or
find some at a garage sale that he can wear to
play in."
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- Hear parents out. They have a right to make
suggestions about the care their children receive,
and they often have good ideas about what their
children need. A parent who has trouble getting
her child to go to sleep at 10 p.m. may ask you
to shorten the child's nap, which can easily be
done by putting the child down last and waking
him first.

Try not to get angry or emotionally upset your-
self. Explain your point of view, starting every
sentence with "I." When parents complain, for
example, that their child got upset when you took
a toy away, say, "I saw Susie try to grab for the
toy in his hand, and Michael hit her with it. I
took it away from both of them because I do not
allow children to hurt each other. I will let
Michael play with it again, but I will take it away
again if he uses it for hitting."

If you made a mistake or overlooked something,
apologize and do what you can to correct the sit-
uation. You might say, for example, "I am sorry
Tony felt that way. I did not realize he was not
through playing with the toy. I had asked the
children to put away the toys so we could go out-
side. Maybe I should have explained that to
him."

If parents ask you to do something that is not
good child development practice, such as forcing
the child to clean his plate or spanking the child
for wetting his pants, be sympathetic without
making any promises. You might ask parents,
"Is that what your parents did when you were
growing up?" and "Why do you think this is im-
portant?" When parents have explained, you
might say, "I can understand why you feel that
way. Let me think about this and we can talk
more later."

Begin thinking of some real-life examples from your
personal experience that back up your ideas and
share these with the parents occasionally. You
might say, "I have been thinking about Joey clean-
ing his plate and I remembered that a childhood
friend of mine had to clean her plate at every meal
and she got used to eating too much. Now she is
overweight." Some parents may be more inclined to
change their minds by hearing what an "expert"
says. You might say, for example, "I visited with
my pediatrician (county Extension agent, school
counselor, etc.) about children's eating habits, and
she said it is important for children to let their
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appetite guide them in eating." Or you might show
them an article on the topic in a magazine or book.

Choose an appropriate time to discuss the prob-
lem. You might mention your objection to bring-
ing candy to your home, for example, when
parents bring candy with a child. However,
sometimes it is better to wait until you and par-
ents have the time, energy and privacy to think
about the problem and discuss it calmly. You
might schedule a phone conversation while the
children are napping or a personal meeting after
all the children have gone.

- Make it clear that you have the child's best inter-
est in mind. It does no good to blame or criticize
parents. Instead of saying, "You are ruining
Sean's health by letting him eat sweets," try
this: "I can see you are rushed in the morning
and I know Sean is hungry. How about bringing
him in his pajamas and letting me fix him a hot
breakfast? I can do that for dollars more
a week."

Talk in a polite, matter-of-fact way. Point out
the facts without trying to make them feel sorry
for you or hurting their feelings. Instead of
saying, "When you are late, my family has to sit
here hungry until you come," try this: "We
agreed at the beginning that I would care for
Shelley only until 6. Isn't that right? I know it
is hard to get here on time some evenings, but if
you cannot, then we will have to make a new
agreement." Sometimes a gentle reminder is all
that is needed.

If not, schedule a time to discuss the problem fully.
You might listen to the parent's reasons and then
say, "If you cannot get here until 6:30, we can
make a new agreement and I will charge you
dollars more a week for the extra half hour. Or if
you think you might be late only one or two days a
week, I can charge you dollars every five
minutes past 6 on those days. Which would you
prefer?"

Try to find something positive to say to boost
parents' confidence. All parents, regardless of
their knowledge and skills, are doing the best
they can. If they believe you think they are do-
ing a good job, they will be more open to your
suggestions. You might say, for example,
"Kristina told me you read 'The Three Little Pigs'
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last night. I think it is wonderful that you read

. to her."

In some cases, you may find that you cannot resolve
a disagreement. The parent may continue picking
up the child later than the agreed-upon time or re-
fuse to pay more for the extra care, for example.
Or you and parents may have different ideas about
rearing children or different values about what is
important. It does not mean that you have failed or
that parents are wrong. It simply means that you
disagree. The best thing might be to suggest that
parents make other child-care arrangements.

Few children make it through their preschool years Family Crises
without some sort of crisis in the family. This may
include the separation or divorce of their parents,
illness of a family member, death of a grandfather or
a pet, moving to a new house, or a parent's loss of
a job. Sometimes what might seem like a happy
event to you and parents--a new baby sister or a
job promotion--can seem like a crisis to a child be-
cause of the unexpected change or stress it brings.

When a crisis occurs, you may notice a change in

. the child's behavior--fighting or biting, withdrawing
or being extremely quiet, excessive crying, temper
tantrums--or a change in physical health--headaches,
vomiting, diarrhea, or difficult breathing. A child
may tell you what is wrong, or you may learn by
overhearing children talk. Parents may mention the
problem to you and ask for your support. In some
cases, parents may say nothing and you will have to
ask them if anything is wrong at home.

Talk first with parents to stay informed about Tips For Helping
what is going on and to decide how to handle the Children Cope With
children's reactions. What did parents tell the Stress

child about the divorce? What are their views
about death and God? What did they tell the
child about where the new baby came from?

Accept children's feelings for what they are and
offer comfort. You might say, "I know you feel
sad about your dad not living at home anymore.

Come and sit in my lap so I can hug you." Ig-
noring feelings or denying they exist is not
healthy.

- Be honest about the problem. Telling a child his
parents may get back together again may only

. build false hopes and set the stage for more
heartbreak later on.
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Recognize that children have a limited capacity
for understanding what has happened. With
death, for example, preschool children cannot un-
derstand that it is final. A three year old may
say, "Grandpap lives in the cemetery." Children
between ages five and nine realize death is final
but often think you can avoid it somehow by run-
ning away or hiding.

Recognize that children may worry that the crisis
will somehow be extended to themselves. They
may think, for example, "If Mommy can divorce
Daddy, she can divorce me." Similarly, if a
grandparent dies, children may worry about los-
ing Mommy and Daddy or dying themselves.
Children need reassurance that they will not be
abandoned. Explain that children cannot be di-
vorced from their parents. Reassure children
that most people live to be grandpas and
grandmas and that their parents are taking good
care of themselves so they can be around a long
time.

Help children understand they are not to blame
for what has happened. Sometimes children get
the idea that they did something to cause their
parents' divorce, for example. Explain that
mommies and daddies sometimes stop loving each
other, but that both parents still love the child.

If children are reluctant to talk about what is
troubling them, encourage them to express their
feelings with art materials such as paint and clay.
Children three to five years old may be willing to
act out their feelings with dress-up clothes and
dolls.

If children seem tense and nervous, play soothing
music and stroke the child's back, arms and legs.
Or ask the child to tighten various body parts
and then relax them, starting with toes and feet
and ending with shoulders and eyes.

Encourage children to take part in vigorous phys-
ical activity--run as fast as they can down a

path, race a tricycle down a sidewalk, punch a

pillow with both fists--and then rest.

Ask vyour librarian for children's books on the
topic, and read to the troubled child individually
or in a small group. The child may identify with
a character in a book--a child who has a new ba-
by sister, for example--and find comfort in know-
ing that he is not alone.
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Avoid criticizing parents in the child's presence.
Hearing negative comments about one parent or
the other, no matter how well deserved, can be
extremely upsetting and confusing to a child.

When parents confide in you, keep the information
to yourself. If Mrs. Smith discovers that you
have talked to your neighbors or other parents
about her difficulties, you will lose her trust and
possibly damage your reputation.

Some family problems will be beyond the scope of Your Support Is
your responsibilities as a family day care provider or Often Limited
even as a human being. A child who continues to

be overly quiet and shy long after his parents' di-

vorce, for example, may need professional help.

Sometimes the problems themselves may be too seri-
ous for you to handle: child abuse, wife beating,
alcoholism, drug abuse. If you suspect a problem
like this, it is important to think it through careful-
ly. What exactly has made you suspicious? Could it
be due to something else? What if it is more serious
or less serious than you think? If you notice belt
marks on a child's bottom, for example, you might
first talk to parents and ask why they punish the
child so harshly. (See the information on child
abuse in the Health and Safety section.)

If the problem is wife beating, you can talk with the
mother about finding help. Most large cities in Tex-
as have centers for battered women or agencies that
can help them. Many battered women have low opin-
ions of themselves and continue to cling to their
husbands because they desperately depend on men to
fulfill emotional and financial needs. They can often
be persuaded to seek help when they see caring be-
havior between husbands and wives or when the
beating gets worse.

If the problem is alcohol or drug abuse, the best
thing you can do is talk to the non-abusing spouse.
Emphasize that alcohol and drug abuse is a disease
and that it can have a disastrous effect on children.
Suggest that the spouse call Al-Anon (the self-help
organization for families and friends of alcoholics)
and go to their meetings. Usually you can find out
about Al-Anon meetings by looking in the phone
book under Al-Anon and Alcoholics Anonymous, or
by calling a local psychologist, psychiatric hospital,
or social service agency. Talking to the alcoholic or
drug abuser does no good, unless he or she is
ready to quit. One characteristic of the disease in
both the abuser and non-abusing spouse is denying
that the problem exists.
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. Review your records for the information on the
children and their families. Write a paragraph
describing the family of each child. Notice espe-
cially whether parents are married or divorced,
the number of other children or family members
living at home, the parents' jobs, their education,
religion, and interests. Now consider each family
individually and what its special needs are. Write
a sentence on each family explaining how you help
meet that family's needs.

. Recall the first interviews you had with parents
of children now in your care. Did they visit
your home before bringing their children for
care? What questions did they ask? Did you
give them a tour of your home and yard? List
things you would like to change when you have
interviews with other parents in the future.

. Read "Helping children master separation" in the
fall 1985 issue of the Texas Child Care Quarterly
and "Soothing Separation In Infants" in the Sum-
mer 1984 issue. Consider how children in your
care are handling separation from parents. With
parents' help, find or make something that will
help children think of their parents while they
are at work. Some suggestions: a large photo-
graph of a parent's face, a sleeve from the par-
ent's old bathrobe, a tape recording of the parent
singing a lullaby.

. Ask a friend or neighbor to help you role play a
discussion of a disagreement with parents. First,
have the friend play a parent who complains that
their toddler has diaper rash because you do not
change the child's diapers often enough. Role
play your response as the family day care provid-
er. Afterward, ask your friend how she felt
while you responded. Second, you play the fami-
ly day care provider who is upset because a par-
ent does not bring enough milk and diapers for
the baby. After your friend has role played the
parent's response, discuss how you both felt.
Write down two ideas for improving your discus-
sion with parents about disagreements.

. Ask your local librarian to recommend children's
books at the local library that discuss such
topics as divorce, death, a new baby in the
family, illness and other family crises. Choose
one or two appropriate to your children and read
them in a small group. Notice the ideas and
questions children have. Inform parents about
your readings and encourage them to discuss the
topic with their children.

98

Things You Might Try




CHILD DEVELOPMENT AND GUIDANCE
PART V
Questions

COMMUNICATING WITH PARENTS

At which age do children show the most anxiety about being separated
from their parents?

a) 2 to 12 months,
b) 10 to 30 months,
c) 2 to 3 years, or
d) 3 to 4 years.

On the first day that a 2-year-old comes into your home, the child stands
by the door screaming for his mommy. The best thing for you to do is:

a) let the child cry it out and get used to Mommy being gone,

b) say, "Shame on you. Big boys don't cry,"

c) tell the child his mommy will be gone only for a little while and give
him a teddy bear to play with,

d) try to hold and comfort the child, saying, "It is okay to be sad
when you miss your Mommy," or

e) remember to tell the parent to sneak out next time.

When a parent does not bring enough diapers, even after you have re-
minded her that it was her responsibility, you should:

a) say nothing and furnish the diapers yourself because the parent ob-
viously does not care enough about the child,

b) leave the child in dirty diapers and tell the parent that is what hap-
pens when she does not bring enough,

c) tell the parent you are concerned about the child staying clean and
happy and that you would like to make an appointment to talk about
bringing more diapers, or

d) suggest that the parent find someone else to care for the child.

When a child's parents are going through a divorce and the child stays
cranky and pushy most of the time, you should:

a) accept the child's feelings and offer comfort, giving reassurance that
both parents still love him dearly,

b) distract the child with other activities and offer hope that mommy
will find a new daddy soon,

c) tell the child firmly that you do not allow crankiness and breaking
the rules and he has to make the best of it, or

d) ignore the child's behavior and wait until he has had time to adjust
to the break-up.

A 3-year-old whose grandmother has died starts asking you questions
about cemeteries and heaven. You should:

a) protect the child as much as possible because she is too young to
understand what has happened,

b) tell the child her grandmother has gone to heaven even though you
know the parents do not believe in God,

c) answer questions as simply as possible, being alert to any sign of
anxiety or fear, or

d) explain that every living thing--flowers, pets, people--dies at one
time or another and the child will, too.
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Questions and Answers

COMMUNICATING WITH PARENTS

At which age do children show the most anxiety about being separated
from their parents? B

a)
b)
c)
d)

2 to 12 months,

10 to 30 months,
2 to 3 years, or
3 to 4 years.

On the first day that a 2-year-old comes into your home, the child stands

by the door screaming for his mommy. The best thing for you to do is:

a)
b)
e)
d)

e)

let the child cry it out and get used to Mommy being gone,

say, "Shame on you. Big boys don't cry,"

tell the child his mommy will be gone only for a little while and give
him a teddy bear to play with,

try to hold and comfort the child, saying, "It is okay to be sad
when you miss your Mommy," or

remember to tell the parent to sneak out next time.

When a parent does not bring enough diapers, even after you have re-
minded her that it was her responsibility, you should: C

a)
b)
c)

d)

say nothing and furnish the diapers yourself because the parent ob-
viously does not care enough about the child,

leave the child in dirty diapers and tell the parent that is what hap-
pens when she does not bring enough,

tell the parent you are concerned about the child staying clean and
happy and that you would like to make an appointment to talk about
bringing more diapers, or

suggest that the parent find someone else to care for the child.

When a child's parents are going through a divorce and the child stays
cranky and pushy most of the time, you should: A

a)
b)
c)
d)

accept the child's feelings and offer comfort, giving reassurance that
both parents still love him dearly,

distract the child with other activities and offer hope that mommy
will find a new daddy soon,

tell the child firmly that you do not allow crankiness and breaking
the rules and he has to make the best of it, or

ignore the child's behavior and wait until he has had time to adjust
to the break-up.

A 3-year-old whose grandmother has died starts asking you questions
about cemeteries and heaven. You should: C

a)
b)
c)
d)

protect the child as much as possible because she is too young to
understand what has happened,
tell the child her grandmother has gone to heaven even though you
know the parents do not believe in God,
answer questions as simply as possible, being alert to any sign of
anxiety or fear, or
explain that every living thing--flowers, pets, people--dies at one
time or another and the child will, too.
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EXTENSION PUBLICATIONS
(The following publications may be obtained through your county office--Texas
Agricultural Extension Service

or from

The Department of Agriculture Communications
Texas Agricultural Extension Service

Texas A&M University (2112)

College Station, Texas 77843

k.

W N

Child Guidance Techniques (B-1314)

A Glance at Child Growth and Development (L-1402)

Play and Your Child's World (L-1522-PV)

Learning Every Day (L-1544-PV)

Learning To Get Along With Others (L-1545-PV)
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Tips For Handling Common Situations with Children¥

‘ Some situations, frustrating though they may seem,
may take on a new light when considered from a
child's point of view. The tips might help keep you
from climbing the walls.

When The Child Becomes Angry, It May Mean The ANGER
Child:

- Is not successful in doing something.

- Has been told stop, no, and don't too many
times.

- Is being made to do something he or she
doesn't want to do.

- Feels frustrated from too many demands by
adults.

So Do Not:

- Become angry.
- Allow a tantrum to become extreme.

Try Instead:

’ - Remembering anger is normal and may be
expected. .

- Observing when the child gets angry and at
whom the anger is targeted.

- Observing if the child is able to express
anger in acceptable ways.

« Providing a safe outlet for the child's feelings
such as vigorous play, punching bag, or
finger painting.

When The Child Steals, It May Mean The Child: STEALING

- Wants something.

- Is ignorant of property rights.
- Is imitating someone.

- Has unsatisfied needs.

- Has hostile feelings.

So Do Not:
+ Scold or shame the child.

- Punish or reject the child.
- Humiliate the child.

*Adapted with permission from Texas Child Care Quarterly, Winter, 1983.
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Try Instead:

- Being kind and understanding.

+ Observing the frequency of stealing, the
objects taken, from whom the child steals,
and the reaction when caught.

« Showing respect for the child's possessions.

« Helping fill the child's needs and discussing
why a person cannot have or do some things.

+ Letting the child own things to get a sense of
mine and yours.

When The Child Lies Or Fibs, It May Mean The FIBBING
Child:

- Has a vivid imagination.
- Is imitating someone.

- Wants to please.

+ Fears punishment.

+ Likes to exaggerate.

- Is seeking attention.

So Do Not:

« Show how upset you are.

- Punish, shame, or reject the child.

« Preach or predict the child will come to a bad
end.

- Make the child apologize.

Try Instead:

- Relaxing and trying to look for the reason.

+ Telling the child the truth yourself.

+ Giving attention to who the child is and what
he or she does well.

- Providing the child with opportunities for
enriching the imagination.

- Helping the child discover the difference
between fact and fancy.

When The Child Refuses To Eat, It May Mean The NOT EATING
Child:

- Is showing the normal decrease in appetite
that occurs about age 2 1/2 when growth
slows down.

- Is not hungry.

+ Does not feel well.

« Dislikes a particular flavor or texture.
(Children's tastes are stronger that adults.)



CHILD DEVELOPMENT AND GUIDANCE
APPENDIX 4

‘ So Do Not:

+ Make a scene.

- Reward or bribe the child to eat.
+ Threaten the child.

- Punish the child for not eating.

+ Force the child to eat.

Try Instead:

- Being casual and calm.

- Making food interesting and attractive.

« Enjoying food with the child.

+ Introducing new foods a bit at a time and
only along with favored foods.

- Helping the child learn to feed and serve
himself/herself.

- Serving small portions.

- Serving rejected food in a new way.

+ Involving the child in preparation of food.

If The Child Won't Share, It May Mean The Child: NOT SHARING

- Is too young (under 3 years of age).
. - Needs experience in owning and sharing.

So Do Not:

+ Snatch from the child.

+ Scold the child.

« Tell the child you do not like him or her.

- Shame or threaten the child.

- Make the child go toward the thing that is
feared.

Try Instead:

- Loving the child and helping the child feel
secure.

+ Being a fair umpire in children's squabbles.

- Observing the situations in which the child
has difficulty sharing.

- Being sure the child has things that are just
his or hers--allowing children to experience
ownership. ;

- Having enough materials for each child.

If The Child Has Fears, It May Mean The Child: FEARS

’ - Has a feeling of strangeness, such as encoun-
tering something for the first time.

- Needs the closeness of an important adult and
wants to know where the person is.
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- Has had a previous painful experience.
- Has some feelings of guilt or lack of love.

So Do Not:

- Shame or threaten the child.
- Make the child go toward the thing that is
feared.

Try Instead:

- Reassuring and comforting the child.

- Telling or showing the child where the impor-
tant adult is.

- Observing the situations that frighten the
child.

+ Preparing the child for new situations.

+ Spending extra time with the child.

- Teaching the child caution for real danger.

If The Child Demands Attention, It May Mean The DEMANDING
Child: e

- Has been directed by adults or entertained by
TV and is therefore inexperienced in indepen-
dent creative play.

- Has an interest in you.

- Is tired, not feeling well, or hungry.

- Feels left out, insecure, or unloved.

So Do Not:

- Ignore or isolate the child.
+ Shame the child.
- Scold the child.

Try Instead:

« Attending to the child's physical needs.

+ Showing interest in the child as a person.

+ Observing when the child demands attention.

- Providing interesting things for the child to
do.

- Praising the child for effort and success.

- Sharing yourself with the child.

If The Child Runs Away It May Mean The Child: RUNNING AWAY

- Wants to be independent or to explore.

- Feels bored.

- Is afraid and wants to return to own family.
- Needs privacy and time to be alone.
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- Is rebelling.
. - Feels unwanted and is trying to punish for
you not showing love.

So Do Not:

- Make a scene.

+ Cry or make a fuss over the child.
« Punish or tie the child up.

- Remove the child's privileges.

+ Unduly restrict the child.

Try Instead:

- Letting the child know you love him or her,
and that the child was missed.

+ Determining that your program is interesting
and satisfying so children won't want to run
away.

- Taking safety precautions with the environ-
ment so the child sees a controlled environ-
ment rather than you as a jailer or partner in
a runaway game.

- Reassuring the child.

- Setting up safe ways and places for the child
to get away and be alone. :

If The Child Uses Foul Language, It May Mean The FOUL LANGUAGE
Child:

+ Doesn't know any better.

- Is imitating someone.

- Is trying something new, or making a joke.
- Is trying to get attention.

- Is letting off steam.

So Do Not:

- Show embarrassment or shock.
+ Get excited.

+ Scold or punish the child.

- Overemphasize the incidents.

Try Instead:

- Ignoring the child.

- Observing when foul language is used.

- Offering a substitute for the word.

- Teaching the child new, extra long and
appropriate words.

- Suggesting another, healthy outlet.
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If The Child Is Jealous, It May Mean The Child: JEALOUSY

- Feels replaced by a new person in the
family--baby, stepparent, or live-in adult.

- Has been unfairly compared to other children.

- Has been given unfair treatment or
favoritism.

So Do Not:

+ Shame the child.
- Ignore the child.

Try Instead:

- Giving warmth, love, and understanding.

- Discussing the child's feelings one-to-one.

- Observing how the child copes with jealousy.

- Promoting good feelings about who the child
is and what he or she can do.

If The Child Hurts Other Children Or You, It May HURTING OTHERS
Mean The Child:

- Is too young to understand.
- Is inexperienced.

- Is angry.

- Has troubled feelings.

So Do Not:

+ Get angry.

« Punish or hurt the child.

« Force the child to say, "I'm sorry."

- Make the child feel badly by shaming or
ignoring the child or withdrawing love.

Try Instead:

- Attending to the hurt child first and involv-
ing the child who did the hurt in the
comforting.

+ Observing when it happens, how often it
happens, who is hurt, and what happened
before the hurting.

- Helping the child feel loved.

- Quietly separating the children.

- Diverting their attention.

- Taking the hurting objects away, calmly and
firmly.

- Begin teaching the child that hurting is not
something to do.
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If The Child Destroys Things, It May Mean The DESTRUCTIVENESS
Child:

- Is curious.

« Does not understand what to do.

- Has had an accident.

- Finds the materials are not sturdy enough.
- Feels excited or angry.

- Feels jealous, helpless, or bored.

So Do Not:

« Scold, yell, or shout.
- Tell the child that he or she is bad.
+ Punish the child.

Try Instead:

- Providing guidance in the use and care of
things.

- Examining fragile items together to satisfy the
child's curiosity.

- Removing destructible and broken things from
the play area.

« Providing a different place for play or reor-
ganizing the environment to discourage
destruction.

- Teaching the child the difference between
expendable items and valued items.

« Giving the child an opportunity to pound,
mess up, and tear the expendable items.

+ Involving the child in determining the need
for repair or in repairing.

If The Child Sucks Thumb Or Fingers, It May Mean THUMB SUCKING
The Child:

- Enjoys the physical sensation.
« Uses thumb sucking to relax.
- Has troubled feelings.

So Do Not:

- Force or restrain the thumb or finger with
mitts, guards, or ties.

- Use bad tasting lotions.

« Threaten or punish the child.

- Make fun of or shame the child.

« Coax or bribe the child.

Try Instead:

- Relaxing and realizing that it rarely lasts and
is not serious.




CHILD DEVELOPMENT AND GUIDANCE
APPENDIX 9

- Giving the child more love and attention.
- Observing when the child sucks the thumb or

finger.

- Discovering what the child wants or needs

and supplying it.

- Explaining to a school-age child the possible

damage to teeth and mouth.

- Helping a school-age child break the habit by

If The

saying gently, "Show me your pretty smile,"
or by using an agreed upon reminder (child's
name, hand on shoulder, or word such as
"smile").

Child Bites, It May Mean The Child:

- Is still trying to put everything in the mouth

(toddler).

- Is teething and needs objects or harder foods

to chew on (toddler).

- Is using biting instead of words to communi-

cate (toddler).

- Does not understand that biting hurts

(toddler).

- Feels frustrated and has not developed other,

more positive coping skills (preschooler).

So Do Not:

- Bite the child back.

« Encourage another child to bite the child.
- Make the child bite soap.

- Force the child to say, "I'm sorry."

Try Instead:

« Providing close supervision of the biter and

being ready to step in to protect other
children.

- Comforting the victim first. Tell the biter

that biting hurts. Involve the biter in
comforting the victim by bringing a cool, wet
towel to put on bite.

- Providing an object to bite, such as a pillow

or chewy toy.

- Observing when the child bites, who the

victim is, and the child's reaction after
biting.

- Helping children use words to cope with

frustration.

+ Thinking about your time schedule, equip-

ment, activities, and guidance techniques.
Are they creating or reducing stress for the
children?

BITING
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- Informing parents of the problem, stressing
how typical biting is, and describing your
plan to handle the problem.

If The Child Can't Fall Asleep, It May Mean The SLEEPLESSNESS
Child:

- Is learning a new routine.

+ Does not feel sleepy.

+ Feels afraid.

+ Does not feel comfortable.

- Wants attention.

- Is interested in other things.

So Do Not:

+ Completely darken the room.

- Reward or bribe the child.

« Threaten the child.

+ Scold or punish the child.

. Put the child to bed as punishment.
Tie or restrain the child.

. Dlsrupt the entire nap time.

Try Instead:

- Planning a napping chart that carefully places
children in the room.

- Avoiding over-stimulation near nap time.

- Reading, singing, or playing with the child
before putting the children to bed.

- Playing soft background music.

- Seeing the child's needs are met before going
to bed.

- Tucking the child in cot or mat with true
affection.

- Allowing the child to look at books or play
with quiet toys.

- Offering assurance that you will wake the
child up (before snack, when the others
wake, first, or whatever is important).

- Putting the child back to bed kindly but
firmly .

- Planning quiet activities for children as they
wake up so they don't just lie on the cot.
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NUTRITION - PART 1

Nutrients Children Need

In the nutrition section, you will learn:

1. what nutrients children neeq,
2. how to plan menus and buy food, and
3. how to handle and store food properly.

Children need food for growth, for energy, staying
healthy, and repairing cells. If children don't get
the right nourishment during their early years, they
can never make up for the growth they missed.

Children may get about half their food every day in
your home, so the food you serve is critical to their
growth and health.

But food is important in other ways. When babies
and children get hungry and are fed, they feel
satisfied and learn to trust the world. As toddlers
learn to feed themselves, they develop confidence
that comes with knowing "I can." And because
children are fed by an adult or with other children,
eating is a time for learning how to talk and get
along with other people.

When you finish Part I, you should be able to:

1. name the 10 leader or key nutrients, what they
are needed for in the body, and good sources of
each,

2. name the five food groups and give examples of
foods in each group, and

3. identify four common nutritional problems in
infants and preschool children and how to pre-
vent them.

Altogether, the body needs 50 or more nutrients for
good health. But scientists have found that people
usually get the nutrients they need if they get

enough of certain key nutrients. These nutrients are:

1. protein 6. thiamin
2. carbohydrate 7. riboflavin
3. fat 8. niacin

4. vitamin A 9. calcium
5. vitamin C 10. iron

(See the Leader Nutrients chart in the Appendix
for more information about each nutrient.)
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Three of the leader nutrients supply energy-- Energy
carbohydrates, fats, and proteins. Normally the
body breaks down carbohydrates and fats for energy,
but if these are used up, the body uses protein.
The body needs energy constantly to do its work--
pumping blood by the heart, repairing body tissues,
walking and running. The amount of energy a food
supplies is measured in calories. Fat gives more
than twice as much energy as the same amount of
carbohydrate or protein. One gram of carbohy-
drate, for example, gives you four -calories, but
a gram of fat gives you nine. That is why it is
not the bread and potatoes that make you fat, but
rather the butter you put on them.

There are two types of carbohydrates: starches and
sugars. Sugars come from fruits, table sugar,
honey, syrups, and milk. Starches come from
grains (wheat, rice, corn), dry beans and peas, and
certain vegetables such as lima beans, green peas,
potatoes, sweet potatoes, pumpkin and winter
squash. During digestion, all carbohydrates--both
sugars and starches--are broken down into glucose,
the form of sugar circulating in the blood.

Aside from supplying energy, carbohydrates also
furnish fiber. This is the tough, "woody" part of
plants the body cannot digest. Fiber has been
called "nature's broom," because it sweeps waste
from the large intestine.

Building and repairing body tissue is the most Protein
important function of protein. The greatest need for

protein is during periods when cells are growing

rapidly, such as during infancy, childhood, adoles-

cence and pregnancy.

Protein is made up of 22 amino acids. Eight of these
must come from foods eaten each day and are called
the essential amino acids. The rest are manufac-
tured by the body. Many foods contain some amino
acids. Foods that contain all eight such as meat,
milk and eggs are called complete or "high quality"
proteins.

Proteins from plant foods are incomplete. One or
more of the eight essential amino acids is always
missing. However, these foods can be combined to
also make the complete "high quality" proteins and
save you money too. Here are some examples:
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BEANS AND GRAINS

beans and tortillas

pea soup and cornbread

beans and whole wheat
bisquits

BEANS AND SEEDS
garbanzos and sesame seeds
soynuts and sunflower seeds

BEANS AND CHEESE, EGGS
pintos and cheese (tacos)
beans and eggs

CHEESE, EGGS AND DARK GREEN VEGETABLES
broccoli and cheese
spinach souffle

EGGS, CHEESE, MILK AND GRAINS
macaroni and cheese

oatmeal and milk

toast and eggs

rice pudding

SEEDS AND DARK GREEN VEGETABLES
sesame seeds and Swiss chard
sunflower seeds and broccoli

The body stores many nutrients to be used as Vitamins and
needed. But the body does not store certain vita- Minerals
mins such as vitamin C, thiamin, riboflavin, niacin,

and other B vitamins. So, children need to eat

foods containing these vitamins every day.

Vitamin A is also very important for growing chil-
dren. It is needed for building body cells, bone
growth, healthy teeth, vision in dim light, healthy
mucous membranes in digestive tract, nose and
mouth. Vitamin A rich food should be served daily.

Children need calcium because their bones and teeth
are forming. Children who don't like milk should be
encouraged to eat foods made with milk such as
creamed soup as well as other dairy products such
as yogurt and cheese. To increase the amount of
calcium the body absorbs, make sure children get
plenty of wvitamin D. Serve milk fortified with
vitamin D or foods rich in vitamin D such as liver
and eggs.

One important and often ignored nutrient is water. Water
It accounts for more than half the body's weight.
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Water serves as a lubricant in the body, helps
remove waste, and regulates body temperature.
Children need above five or six glasses of liquids a
day, which includes milk, fruit juices, and soups as
well as water.

Children can get the nutrients they need if they eat
foods every day from the five food groups. They
are:

1) milk and milk products

2) vegetables and fruits

3) meats, fish, poultry, and meat substitutes

4) breads and cereals, and

5) sweets and fats.

For additional information, refer to Extension
publication The Hassle-Free Guide to a Better Diet
(L-1831).

No one food contains every nutrient. Children need
to eat a variety of foods within each group. A child
who favors bananas, for example, should be encour-
aged to eat apples, oranges, and other fruits as
well.

Variety is important, too, Dbecause nutrients need
each other to do their work. For example, adding
tomatoes, which are rich in vitamin C, to salad helps
you get more iron from the vegetables.

Most Americans eat too much of the fifth group--fats
and sweets. We should recognize, however, that
fats are naturally present in some foods such as
fatty meat, nuts, whole milk, cheeses, etc. In
others, we add fats and oils in cooking as in fried
foods, pastries, gravies and salad dressings.
Sugars and most sweets don't offer you much more
than calories. So go easy on candy, pies, cakes,
pastries and most cookies.

Some experts are beginning to think that many
serious health problems like heart disease and cancer
are related to what we eat. Because we develop our
eating habits in childhood, it makes sense to start
children out right.

The single most common nutritional problem in babies
and preschoolers is a lack of iron. Sometimes it's
hard to pinpoint anemia without a lab test, but
anemic children are often pale, listless, irritable,
and have little energy or appetite.
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You can help prevent anemia by feeding children
iron-rich foods such as red meats, fish, poultry,
leafy green vegetables like spinach and mustard
greens, raisins and prunes, iron-enriched breads
and cereals, dry beans and peas, and egg yolks.

You can increase the iron the body absorbs from
non-meat foods by eating food rich in vitamin C.
For example, drinking orange juice helps the body
absorb the iron in eggs. On the other hand, you
can decrease iron absorption by drinking tea, cof-
fee, or a soft drink containing caffeine during the
meal or up to an hour afterward.

We used to think that fat babies were healthy ba- Obesity
bies. Now we know that fat babies are likely to

grow up to be fat adults with high risk for heart

disease, high blood pressure or diabetes.

Obesity is often caused by overeating. Children can
learn to overeat by watching their parents or other
adults. They may learn that food is a reward for
good behavior. For example, adults may say:

"Here's a piece of candy for being such a good girl
or boy."

Or they may learn that food can fill needs other
than hunger, such as sucking on a bottle or eating
a cookie when they miss Mommy.

The best guide for feeding children is their appe-
tite. In feeding infants, learn to recognize the first
sign of fullness--even if the bottle still has formula
in it. (See Feeding Infants, Part II.)

Toddlers often have poor and unpredictable appetites
because they are not growing as fast as before.
You may be tempted to coax a toddler to eat more.
But it is best to offer small servings and allow
children to serve themselves when they are able.
This way, children learn to respond to their hunger
and not someone's praise.

Preschool children have small stomachs. It is hard
for them to get all the nutrients they need in three
meals, so nutritious snacks are essential. Encourage
children to taste all foods served--at least one
bite--but never force them to eat or punish them for
not eating. Avoid praising children for "cleaning
their plates," and do not withhold dessert if a child
does not eat everything.
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Prepare meals and snacks that are nutritious. Do
not skimp on carbohydrates, because these contain
essential nutrients. Between meals, encourage
children to run, jump, dance, ride tricycles, and
play outdoors to get lots of exercise.

About half of all American children have at least one
cavity by the time they are three years old. Baby
teeth are important, even though they are shed
later. They guide the growth of permanent teeth,
allow proper chewing, and play a role in developing
speech.

Teeth become decayed when they have long and
repeated contact with sugar. White and brown sugar
are the most common kinds, but honey, molasses,
and corn syrup also contain sugar. Many other
foods contain forms of sugar: dextrose and fructose
in fruits and vegetables, maltose in cereal products,
and lactose in milk.

To prevent decay, avoid sweetened fruit drinks,
presweetened cereals, cookies, cakes, pastries,
candy, and sugared chewing gum. What about
nutritious high-sugar food such as bran muffins,
oatmeal cookies, yogurt with fruit, and dried fruits?
Serve them with meals because at mealtime the mouth
produces more saliva that can help rinse the teeth.

Encourage children to drink water or unsweetened
fruit juice when they are thirsty. Do not let babies
sleep with a bottle of milk or fruit juice. Encourage
children to brush their teeth after meals. Ask
parents to send a soft-bristle, child-size toothbrush
and a storage container with the child's name on it.

You may find that some children are allergic to
certain foods. Babies, for example, may develop
eczema--patches of rough, red rash--on their faces,
necks, or other parts of the body. Eczema can be
caused by an allergy to a certain food, contact with
some material such as wool or powder, or both. Fat
babies are more likely to have eczema than thin
babies.

If the eczema is severe, encourage parents to ask
their doctor about experimenting to see which food is
the irritant. The doctor may recommend shifting
from cow's milk to evaporated milk or a soy milk.
Sometimes it helps to stop feeding orange juice or
egg yolks or to limit the amount of sugar and cereal.
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Do not cut out several foods at the same time be-
cause it often takes two weeks or more to show
improvement. Even with the same diet, eczema can
change from week to week with changes in weather
and clothing. Usually eczema clears up completely
by the time a child is one or two years old.

Other food allergies may show up such as runny
noses, congestion, wheezing, hives, and in some
cases vomiting. If you notice these symptoms after
a meal, check with parents to see if they have
observed the same thing. Ask whether any family
member has trouble with allergies. Depending on
how severe the reaction is, you may want to elimi-
nate the suspected food and substitute with one that
provides the same nutrients. As children get older,
they are usually able to tolerate a troublesome food
if they eat a small amount at intervals of a week or
more.

A number of things can influence or cause allergic
reactions. Foods are one of the most frequent
causes of allergic reactions in children.

Because babies often lack the enzymes necessary to
digest food properly, they should not be given solid
food before they are four to six months old. Protein
is especially likely to cause a reaction and even a
minute amount may be enough to cause difficulty.
The most common food allergens--that is, food which
cause allergic reactions--are wheat, milk, eggs, fish
(including shellfish), strawberries, citrus fruits,
tomatoes, chocolate, nuts, cereals, berries and
legumes (including peanuts). Allergies may also
result from consuming several of these foods togeth-
er. Some children may react to the residues of
pesticides or chemical additives such as coloring in
foods. When you care for a child with allergic
tendencies, work together with parents to see that
the child's diet follows the doctor's instructions.

The healthier children are, the less likely they are
to get sick. By feeding children nutritious meals
and snacks, you are helping their bodies produce
the defenses to fight infection. Too, by helping
children form good eating habits, you can help your
children become healthy adults.

1. On a scrap of paper, write the menus and snacks
you fed the children yesterday. Identify each
food according to which of the five food groups it
comes from. Did you serve foods from all five

111

Preventing Illness

Things You Might Try




NUTRITION - PART I

groups? Should vyou consider reducing the
amount of foods from the fifth group? Identify
foods containing one or more of the 10 leader
nutrients.

. Read the ingredients on vyour cereal boxes.
Ingredients are listed in order by weight. The
most nutritious cereals list whole wheat, oats,
corn or another grain first. Then read the
nutrition information and identify the leader
nutrients. How do the nutrients change if whole
milk is considered part of the serving? Compare
the cost per serving of oatmeal (or another
cooked cereal) and a dry cereal.

. Ask you county Extension agent for information
and publications that show how to combine
non-meat proteins in main dishes. Try three
recipes you think children will like. How do
these dishes compare in nutrition and cost to
baked chicken or T-bone steak?

. On a sheet of paper, write the names of the
children in your care. During the coming week,
observe their eating habits. What are their food
likes and dislikes? Do they eat a variety of
foods? Do they eat too fast or too slow? How do
they show they've had enough to eat? Do they
expect to be praised when they have cleaned
their plates? Do they always want dessert?
Consider how the foods you serve and your
behavior influence their eating habits. For
example, do you force your food preferences for
one or two foods? Are mealtimes pleasant occa-
sions? Are snacks being eaten too close to
mealtimes?

If you suspect a problem such as anemia, obesity,
tooth decay, or an allergy, express your concern
to the child's parents. Together discuss what
can be done about it.

. Plan or review your menus for the coming week.
Think of ways to cut back on fats, sugar, and
salt. Add more fresh vegetables, fruits, and
whole grains. How can you make these changes
part of your regular cooking and eating habits?

. Look in your pantry and refrigerator and make
three lists:

1. foods you find that are rich in vitamin A

2. foods rich in vitamin C, and
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3. foods rich in iron.

Which foods could you buy to enhance your
supply of these foods? Which foods are rich in
both vitamins? Select one food from each list to
serve tomorrow.
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Questions

Besides protein and carbohydrates, the 10 leader nutrients are:

a) vitamin A, vitamin C, vitamin D, thiamin, riboflavin, niacin, calcium,

and iron;

b) wvitamin A, vitamin C, vitamin B;,, thiamin, riboflavin, niacin,

calcium, and iron;

c) vitamin A, vitamin C, fat, thiamin, riboflavin, niacin, calcium, and

iron; or

d) vitamin A, vitamin C, thiamin, riboflavin, niacin, calcium, phospho-

rus, and iron.

Match the nutrients with what they do in the body:

a) protein form bones and teeth

b) carbohydrates release energy from food
and fat repair cells

c) riboflavin, build body tissue

thiamin, niacin
d) vitamin C
e) calcium
f) iron
g) vitamin A

supply energy
ensure healthy membranes
form blood hemoglobin

Which food group is the best source
of calcium?

of protein?

of vitamins A and C?

a) fruit and vegetable group,
b) bread and cereal group,
c) meat, fish, poultry group,
d) milk and cheese group, or
e) fat group.

Foods such as bread, rice, corn, red beans, yams, and potatoes are:

a) starches, which are fattening, and should be avoided,
b) good sources of carbohydrates and other nutrients,

c) high in protein, thiamin, niacin, and riboflavin, or

d) excellent sources of calcium, phosphorus, and potassium.

The following foods are excellent sources of both vitamins A and C:

a) broccoli, spinach, cantaloupe, sweet potatoes;
b) Dbeets, squash, green peas, carrots;

c) spinach, turnip greens, oranges, apricots; or
d) tomatoes, carrots, spinach, grapefruit.

A low-cost, high-protein substitute for meat is:
a) green pea soup,
b) cheese omelet,

c) tomato and eggplant casserole, or
d) pinto beans and cheese tacos.
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Michele, 3, is allergic to milk and dairy products. Which foods can you
encourage her to eat to get calcium?

a) eggs, whole wheat bread, peanuts;
b) tuna, chicken, margarine;

c) potatoes, rice, cauliflower, or;

d) spinach and mustard greens.

The most common nutritional problem in infants and preschool children
is:

a) iron-deficiency anemia,

b) lack of vitamin C,

c) eating foods with too many additives and artificial coloring, or
d)-%colic.

The following foods are rich in iron:

a) Dbeets, pinto beans, prunes, liver;

b) broccoli, spinach, strawberries, peanut butter;
c) carrots, cherries, liver, whole wheat bread; or
d) beets, grapefruit, whole wheat bread, liver.

Darin, 3, is overweight. Which of the following would NOT be very
helpful in helping him lose weight?

a) serving more meat and less bread and potatoes,

b) encouraging him to ride a three-wheeler,

c) allowing all the children to serve themselves, or

d) letting him leave the table even though he has not finished his
vegetables.

The best way to help children avoid tooth decay is to:

a) have them drink fluoridated water,

b) take them to a dentist for regular checkups,

c) encourage them to brush their teeth often,

d) avoid serving sugary foods and encourage them to brush their teeth
after eating, or

e) make sure they get plenty of milk and other foods rich in calcium.

Which child below is most likely to have eczema?

a) Jennifer, 8 months, has a dry, pink rash on her cheeks, the back
of her neck, elbows, and knees;

b) Sam, 3, has a pink rash around the neck and on his forearms;

c) Karen, 12 months, has a red rash on her stomach and a temperature
of 101 degrees; or

d) Mikey, 2, had patches of flaking skin on the soles of his feet, the
palms of his hands, and his scalp.
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Besides protein and carbohydrates, the 10 leader nutrients are: C '

a) vitamin A, vitamin C, vitamin D, thiamin, riboflavin, niacin, calcium,
and iron;

b) wvitamin A, vitamin C, vitamin B;,, thiamin, riboflavin, niacin,
calcium, and iron;

c) vitamin A, vitamin C, fat, thiamin, riboflavin, niacin, calcium, and
iron; or

d) vitamin A, vitamin C, thiamin, riboflavin, niacin, calcium, phospho-
rus, and iron.

Match the nutrients with what they do in the body:

a) protein E form bones and teeth

b) carbohydrates C release energy from food
and fat D repair cells

c) riboflavin, A build body tissue
thiamin, niacin B supply energy

d) vitamin C G ensure healthy membranes

e) calcium F form blood hemoglobin

f) iron

g) vitamin A

Which food group is the best source

of calcium? D

of protein? ~ C .
of vitamins A and C? A

a) fruit and vegetable group,
b) bread and cereal group,
c) meat, fish, poultry group,
d) milk and cheese group, or
e) fat group.

Foods such as bread, rice, corn, red beans, yams, and potatoes are: B
a) starches, which are fattening, and should be avoided,

b) good sources of carbohydrates and other nutrients,

c) high in protein, thiamin, niacin, and riboflavin, or

d) excellent sources of calcium, phosphorus, and potassium.

The following foods are excellent sources of both vitamins A and C: A

a) Dbroccoli, spinach, cantaloupe, sweet potatoes;
b) Dbeets, squash, green peas, carrots;

c) spinach, turnip greens, oranges, apricots; or
d) tomatoes, carrots, spinach, grapefruit.

A low-cost, high-protein substitute for meat is: D

a) (green pea soup,
b) cheese omelet, ’

c) tomato and eggplant casserole, or
d) pinto beans and cheese tacos.
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Questions and Answers

Michele, 3, is allergic to milk and dairy products. Which foods can you
encourage her to eat to get calcium? D

a) eggs, whole wheat bread, peanuts;
b) tuna, chicken, margarine;

c) potatoes, rice, cauliflower, or;

d) spinach and mustard greens.

The most common nutritional problem in infants and preschool children
LSS

a) iron-deficiency anemia,

b) lack of vitamin C,

c) eating foods with too many additives and artificial coloring, or
d) colic.

The following foods are rich in iron: D

a) beets, pinto beans, prunes, liver;

b) broccoli, spinach, strawberries, peanut butter;
c) carrots, cherries, liver, whole wheat bread; or
d) Dbeets, grapefruit, whole wheat bread, liver.

Darin, 3, is overweight. Which of the following would NOT be very
helpful in helping him lose weight? A

a) serving more meat and less bread and potatoes,

b) encouraging him to ride a three-wheeler,

c) allowing all the children to serve themselves, or

d) letting him leave the table even though he has not finished his
vegetables.

The best way to help children avoid tooth decay is to: D

a) have them drink fluoridated water,

b) take them to a dentist for regular checkups,

c) encourage them to brush their teeth often,

d) avoid serving sugary foods and encourage them to brush their teeth
after eating, or

e) make sure they get plenty of milk and other foods rich in calcium.

Which child below is most likely to have eczema? A

a) Jennifer, 8 months, has a dry, pink rash on her cheeks, the back
of her neck, elbows, and knees;

b) Sam, 3, has a pink rash around the neck and on his forearms;

c) Karen, 12 months, has a red rash on her stomach and a temperature
of 101 degrees; or

d) Mikey, 2, had patches of flaking skin on the soles of his feet, the
palms of his hands, and his scalp.
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Feeding Infants and Children

Mealtimes have been important social events through-
out history. Seated at a table and sharing food,
families have talked about their activities and inter-
ests, made plans, and exchanged news. Today it is
hard for busy families to find time to eat together
and to have a relaxed and pleasant mealtime.

Family day homes can give children this wvaluable
experience. By eating family-style, children can
learn how to feed themselves and behave appropri-
ately at the table. Children learn more by watching
you than from what you tell them.

When you finish Part II, you should be able to:

1. describe how to bottle-feed infants and how to
introduce solid foods,

2. explain how to help babies and toddlers learn to
feed themselves,

3. explain how to make mealtime pleasant for tod-
dlers and preschool children, and

4. suggest things you can do to help handicapped
children feed themselves more easily.

Nursing is probably the best time of all for babies.
As they suck warm milk in the arms of a caring
adult, babies feel happy and secure. When you
accept a baby for care, ask parents these questions:

1. Will parents bring bottles already prepared? If
not, how do you mix the formula or prepare the
milk?

2. How often should the baby be fed, and how
much do you give the baby each time?

3. Does the baby like the bottle warmed or cold?

4. What instructions has the doctor given for the
baby's diet? When should solid foods be
started?

5. If the baby is eating solid foods, what are the
foods and how much of each should be given?

6. Is the baby allergic to any foods?

Babies tend to like frequent feedings at first, and
then settle down to a schedule with three or four
hours between feedings. When babies are hungry,
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they cry, suck their fingers, or make sucking
movements with their mouths. Babies are not hun-
gry every time they cry. Check first to see if the
baby needs a clean diaper, is comfortable, or just
wants to be held. Sometimes babies are satisfied
with water or a pacifier. As babies grow, their
needs change. A baby who takes a bottle every
three hours today may need a bottle every four
hours tomorrow.

Store bottles in the refrigerator and label them with
the baby's name. At feeding time, warm the bottle
in a bottle warmer or pan of warm water. Hold the
bottle upside down and shake a few drops on your
wrists or inner forearm. Be sure the milk is luke-
warm and drops slowly. Checking the warmth of
milk heated in a microwave oven is also critical.
A bottle warm to the touch may contain milk hot
enough to burn an infant's mouth.

In feeding, tilt the bottle in the baby's mouth so the
nipple and neck are full of milk. Otherwise the
baby will suck air. Partway through the feeding,
burp the baby. Babies usually burp air and spit up
a little formula. Burp the baby again after feeding.
If the baby does not finish the bottle, return it
immediately to the refrigerator or throw the rest
away.

Watch for signs of fullness. Urging infants to finish
bottles when they are no longer hungry teaches them
to overeat. Infants are full when they:

- play with the bottle, letting milk dribble down the
side of the mouth,

- fall asleep while nursing,

- cry, or

- turn away or refuse the bottle.

Always hold the baby while feeding and try to be
relaxed. NEVER PROP THE BOTTLE. Propping can
cause choking or ear problems and deprives the
baby of emotional closeness. Talk softly to the
baby, responding to the baby's gurgles and eye
movements.

Other pointers:

- During hot weather, offer babies cooled boiled
water at least twice a day in addition to formula.

- Never put sugar in the baby's water or milk.

- Wait until babies are at least two years old before
giving skim milk or non-fat milk.
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When babies are about six months old, you can begin
introducing solid foods. Starting solid foods before
this age may cause allergies and weight problems.

Doctors recommend introducing cereal first. Start
with one or two tablespoons mixed with formula until
soupy. As the baby becomes used to it, gradually
make the cereal thicker.

Babies are born knowing how to suck but they have
to learn how to swallow. Using a small spoon, place
a little cereal (about a quarter of a teaspoon) on
baby's upper gum in a wiping motion. The cereal
will fall on baby's tongue where it can be explored
before going down. Or place it farther back on the
baby's tongue so baby can try to swallow it.

Babies often spit out unfamiliar food. This does not
mean they do not like it. Aside from having trouble
swallowing, the food may be too warm or they may
want milk first. Some parents put cereal in bottles
or infant feeders. This is not a good idea because
it keeps baby from learning to swallow and chew and
leads to overeating.

Give babies the same food for about three days
before trying a different kind. Watch for any
reaction such as gas, diarrhea, skin rash, or vomit-
ing. If babies have such a reaction, stop feeding
the food. When babies are over the upset, try a
different new food. Be sure to tell parents about
any food that does not agree with the baby.

You can prepare nutritious foods for babies by
running fruits and vegetables through a blender and
freezing them. Freeze small servings in ice cube
trays and break out one or two cubes for each
feeding. Or store frozen cubes in plastic baggies.
Warm the cubes to room temperature for feeding. Do
not return unfinished food to the refrigerator be-
cause the baby's saliva and germs can make it
unsafe.

As you prepare baby foods, be especially careful
about washing your hands and following other sani-
tary practices (See Part IV). Because of problems
with germs, avoid accepting opened jars of baby
food or home-prepared foods from parents.

If babies do not like a food, do not force them to

eat it. Wait a few weeks and try it again.
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Watch for signs that the baby has had enough to
eat. Full babies:

- play with food,

- spit out food or throw it on the floor,
+ turn away,

- refuse to open the mouth,

- cry, or

+ try to get down.

Every baby is different. How you start one baby on
solid foods may be different from how you start
another. See "Infant Feeding Guide" in the Appen-
dix for a general idea.

When babies can sit by themselves in a high chair,
give them finger foods such as small pieces of ba-
nana or dry cereal that is easily dissolved. These
get babies used to the idea of feeding themselves.
Enriched bread and crackers are also good for
stimulating gums when babies are teething.

After babies are eating finger foods, give them an
empty cup to play with. Later pour a little juice or
milk in it and offer them a drink. Gradually babies
will place their hands on the cup and hold it just as
they do the bottle. To avoid spills, use a special
cup, which is lipped at the top and weighted at the
bottom.

Some babies are ready to give up the bottle by 8 or
9 months and others are not ready until 15 months.
Watch for these signs: playing with the bottle,
looking around while sucking, or avoiding the bottle
when given other foods. In weaning, offer milk for
one feeding from a cup. If babies do not finish the
milk, give the rest from a bottle. Continue offering
milk from a cup when babies are hungry. Many
babies can be weaned completely when they are
about a year old. Some will want a bottle at bedtime
until they are two. But do not give babies a bottle
every time they cry.

At eight to ten months, babies may reach for their
spoons and try to feed themselves. They may also
drop their spoons on the floor and show delight at
their accomplishment. This is a time when babies
are learning many new things. At first they will not
get much food in their mouths. They may get
frustrated and cry. Feed them with a second spoon
until they can get enough on their own. By
24 months, most babies have enough wrist and elbow
coordination to feed themselves with a spoon.
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Be patient and do not worry about the mess babies
make while eating. Dress babies in bibs or old
shirts and place newspaper or an old plastic shower
curtain on the floor. That way it will not matter if
babies spill milk and drop food. Praise babies as
they try to feed themselves.

Most important, remember that when babies start
feeding themselves, they give up some of the close-
ness they felt in being nursed. Try to find other
times to hold babies and give them lots of affection
throughout the day.

When children are about one year old, their growth
rate slows and so does their appetite. They may
nibble at their food or refuse to eat. They cannot
get all their nutrients in three meals so they need
nutritious snacks in mid-morning and mid-afternoon.

Aside from not being hungry, children between one
and three years old often go through a stage of
saying no to show their independence. Respect this
independence and do not coax or bribe toddlers into
eating. Too, toddlers who are overly tired or
excited may not be interested in eating.

Eating is a big task for toddlers. They are still
learning how to use spoons and forks, bring food to
their mouths, and chew. Usually by 30 months when
all the baby teeth are in, toddlers can chew better.
Although we take eating for granted, toddlers may
find it overwhelming.

It will not hurt toddlers if they do not eat much at
mealtime as long as they get enough nutritious
snacks. On the other hand, children should know
that they cannot snack whenever the mood strikes
them. Try to guide toddlers in eating at regular
.times while allowing them to feel independent and
important.

Some toddlers will demand a certain food every day.
Others will insist on using a particular cup or
bringing a special toy to the table. These food jags
and rituals give toddlers a feeling of security. Go
along with them as best you can until the children
forget about them.

DO:

1. Give toddlers finger foods such as orange slices,
peeled apple slices, and meat sticks. As tod-
dlers begin cutting molars (14 to 18 months),
offer coarser foods such as raw vegetables.
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2. Occasionally offer toddlers a choice of foods.
For example, do they want apple or grape juice?

3. Cut up vegetables and meats in bite-size pieces
until toddlers want to do this themselves. They
may fuss when they find they cannot do it and
cry when you offer to help. Be patient and
encourage their efforts. Try to serve foods
they can cut up easily.

4. Give milk at the end of a meal because milk can
fill small stomachs before children have finished
eating.

(o2}

Use small spoons and forks that fit toddlers'
mouths. Use plates with rims, bowls with raised
edges, and weighted cups and glasses to avoid
spills. Fill glasses and cups only halfway.

6. Seat toddlers in high chairs or booster chairs so
they can reach their food easily and see
everything.

DON'T:

1. Don't give toddlers nuts, popcorn, potato chips,
fibrous fruits and vegetables such as celery, or
stringy pieces of meat. These foods are too
hard for toddlers to chew and can cause
choking.

2. Toddlers have sensitive mouths, so avoid foods
with bitter or sharp tastes. Serve food warm,
not too hot or too cold. Toddlers may balk at
strange textures--gummy mashed potatoes, slimy
okra, or scum on soup.

3. It is important to prepare foods simply without
rich (high-fat or high-sugar) sauces, gravies
and spices, but do not confuse simplicity with
sameness. Children get bored eating the same
foods just as adults do.

Children three to five years old are more indepen-
dent, sociable and expressive than toddlers. They
can speak well enough to say when they are hungry,
what they want to eat, when they are full, and when
their tummies hurt. They are becoming more aware
of the outside world and show an eagerness to learn.

As children become more adept in using spoons and
forks, they can begin learning basic table manners.
During meals and snacks, children can gain practice
in talking, listening, and taking turns. They also
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can learn to do more for themselves. Generally they
start with tasks that require the whole arm (wiping
the table, scrubbing vegetables) and progress to
jobs that demand more eye-hand coordination (pour-
ing milk, spreading butter on rolls).

+ Encourage children to wash their hands before
eating, help set the table, and bring their plates
to the sink after eating.

Set the table with rounded dinner knives to allow
children to learn how to cut up their food and
spread butter on bread. Stand by to help if
needed and do not worry if children get tired and
eat with their fingers.

Serve milk and juice in creamers or small pitchers
so children can practice pouring.

+ When children tip over their milk glasses or some
other accident happens, let children help clean it
up without scolding them.

Allow children to help in the kitchen--counting
plates needed for the table, measuring cups of
water, mixing batter for muffins, cutting bananas
or cheese with a table knife, kneading dough,
and cutting out biscuits. Talk about what you're
doing so children learn about size, quantity,
shape, color, and texture.

(Note: Never leave children alone in the Kkitchen.
If you have to leave to answer the phone or tend to
a crying infant, take precautions such as putting
away knives, disconnecting mixers, or taking the
children with you.)

If you care for children 5 to 12 years old, the only
food you may prepare is an after-school snack.
This snack is important after hours of concentrated
study and active games at school.

School-agers often like to choose their own snack, so
offer them nutritious choices. Sometimes they will
want to prepare it themselves. If the timing is
right, they may help you prepare snacks for the
other children.

If you serve breakfast, encourage them to eat a
nutritious meal, even if it is only a cheese or peanut
butter sandwich, or toast and apple with milk. On
school holidays and in the summer, you may prepare
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lunch for school-agers. As a rule of thumb, try to
include one serving from each of the five food
groups. School-agers are getting their permanent
teeth and building bones, so they still need plenty
of milk or milk products.

- Make mealtimes as relaxed and pleasant as possi-
ble. A quiet time before meals can help children
settle down.

Seat children in the same place at every meal.
This helps them feel more secure.

- Encourage pleasant conversation and give each
child a chance to talk. Children should not talk
so much that they forget to eat or try to outdo
each other by yelling.

Set a good example in eating with your mouth
closed, using a napkin, passing food, and saying
"please" and "thank you."

+ Serve small portions and let children decide if
they want second helpings.

+ Allow children to eat according to their appetites.
Do not praise them for cleaning their plates, or
offer dessert as a reward.

Serve foods that are colorful and easily identi-
fied. Children may turn up their noses at pota-
toes that are vyellow instead of white, for
example.

+ Serve new foods one at a time and no more than
once a week. Try to interest children in the
color and taste, and encourage them to take at
least one bite.

- If children do not like a certain food, do not
insist that they eat it. (You probably do not like
certain foods either.) Try serving it a different
way--fresh spinach salad instead of cooked spin-
ach, for example--or find a substitute.

+ Give children choices sometimes and let them
suggest menus. Macaroni and cheese, peanut
butter sandwiches, and spaghetti and meatballs
are nutritious favorites.

+ Occasionally make food fun. Make faces on

oatmeal cookies with raisins for eyes, nose and
mouth. Cut sandwiches into circles or triangles.
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Spread peanut butter on celery sticks and dot
with raisins to make "ants climbing up a tree."

Encourage fast eaters to stay at the table by
engaging them in conversation. If they get too
fidgety, have them help a toddler or leave the
table to read a book or play a quiet game.

Allow slow eaters to finish at their own pace,
while you and the other children slowly begin
clearing the table.

If a child plays with food, throws it, or says "I
do not like it," take the food away matter-of-
factly. Offer to substitute with another if the
child is still hungry.

Seat poor eaters next to good eaters to give them
a model to follow. Do not compare one child to
another, but do praise children when they do
something well.

If you are especially concerned about a problem
eater, discuss your concern with the child's
parents. Start keeping a record of everything
the child eats or drinks for about a week. Note
the quantity of food or drink and the time of
day. You may notice that the child is snacking
too much, filling up on milk, or being too tired at
mealtime. Together with parents, decide what the
problem is and how to solve it. It may be wise
for parents to show the eating record to the
child's pediatrician.

Handicapped children have the same basic needs of
all children. They need to feel loved, to feel they
belong, and to feel free from fear. Every child also
needs to feel independent and successful. So it is
important to encourage handicapped children to do as
much as possible for themselves. Here are some tips
for feeding handicapped children:

In feeding a handicapped baby, place a pillow
against the table and have the child lay against
the pillow facing you with his legs around your
waist.

In feeding a handicapped toddler, rest your elbow
on a small pillow to help you hold the child.
Rest your foot on a block to keep the child from
falling forward.
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Give the child a larger spoon, which is easier to
use in scooping up food.

Make the handle of a spoon or fork easier to grip
by bending the handle or slipping a spool, cork
or Styrofoam ball on the handle.

Have children drink from a cup with a handle or
through a straw kept in place with a lid.

Use suction soap holders under plates or glasses
to keep them from sliding off the table.

With blind children, name the foods and talk
about how each food smells, tastes, and feels.

To teach mentally retarded children how to feed
themselves, break down each task into smaller
activities. First teach them how to hold the
spoon. When they can do that, show them how to
bring the spoon to the mouth. Then show them
how to fill the spoon and bring it to the mouth.

The next time you bottle-feed an infant, ob-
serve how you create a warm, trusting environ-
ment. Consider the room you are in, the
sounds baby hears, the kind of chair or rocker
you sit in, how you hold the baby, how you
talk or look at the baby, how you burp the
baby, and how you know when baby is fin-
ished. Try playing soft, soothing music or
making other changes to make baby feel loved
and secure.

On a sheet of paper, write a feeding schedule
for the infants in your care. Jot down times
infants wusually eat, how much they eat, and
types of foods. Plan what you would do if two
infants became hungry at the same time and
wanted to be fed. Consider how the schedule
will change in the coming months as the infants
grow older. Discuss the schedule with parents
and plan how solid foods will be introduced.

As you serve lunch, observe what you do to
encourage infants and toddlers to feed them-
selves. Consider the room, the table and
chairs, the plastic or newspapers under the
table, the dishes, the foods, the cues children
give to indicate they are ready to feed them-
selves, and how to respond to their efforts.
Try giving children a variety of finger foods.
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Plan a tasting party to have at snacktime with
your children. You might select different kinds
of bread or crackers (whole wheat, rye, oat-
meal, cornbread), dried fruit (prunes, raisins,
apricots), or = cheese (Swiss, Cheddar,
mozzarella). Gather children around the table
and have them watch as you cut the food into
small pieces. Name the food and talk about the
color and how it feels. Ask if anyone knows
where it comes from. Pass the food around on
a plate and have children taste each one. (Do
not force them.) Set a good example by tasting
each one yourself. Talk about how each food
tastes and feels in the mouth. Later when you
serve the food as part of a meal or snack,
remind the children about the tasting party.

Set up regular routines for preschoolers to
wash their hands, help set their own places,
and return dishes to the sink. You might make
a chart on paper or chalkboard listing each
child's name and the task. As each child
completes a task, mark a check or attach a
star.

Ask your county Extension agent for the pam-
phlet, "Nutrition For Toddlers and Preschool-
ers" (ENP-2157-E). After reading it, discuss it
with another family day care provider. Choose
an easy recipe such as scrambled eggs or salad
and involve children in preparing it. What
safety rules do you need to follow? How do
children feel about themselves and the meal?
What do the children learn about nutrition?

To help children learn more about foods, allow
them to help you plant some vegetables or
herbs, water and care for them, and then
prepare them to eat. Or visit a neighbor's
garden and talk about how things grow.

If you care for handicapped children, ask your
county Extension agent for names of local
agencies and organizations concerned with
different types of handicaps--mental retarda-
tion, cerebral palsy, blindness, deafness. Call
the agencies and ask for materials to help you
learn more about the handicaps and how you
can best help the children in your care.
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Babies should always be held during bottle feeding primarily because:

a) parents prefer that caregivers give their babies special attention,

b) propping can cause choking and does not give babies the human
contact they need,

c) sitting in a rocker gives the caregiver a much-needed break, or

d) Dbabies tend to fall asleep before finishing all their milk if the bottle
is propped.

Taking solid foods too soon may make infants more prone to allergies, so
it is better to feed:

a) rice cereal mixed with formula in an infant feeder,
b) orange juice to assure they get vitamin C,

c) infant cereal so they will sleep better at night, or
d) only formula and water or milk.

Tomasita, 8 months, has two lower front teeth, can sit up by herself,
and is learning to hold a cup. Her daily feeding might include:

a) formula, crackers, orange juice, infant oatmeal;

b) skim milk, infant oatmeal, apple juice, mashed carrots;

c) formula, infant oatmeal, banana slices, mashed carrots, apple juice;

d) formula, infant oatmeal, orange juice, mashed green peas, bacon,
cheese.

Match the behavior to the feeding change.

a) plays with the bottle start crackers and
b) sits in high chair finger foods

c) feeds self crackers give child a spoon
d) reaches for spoon offer milk in a cup
e) holds a cup give juice in a cup
give child a cup

Josh, 18 months, has recently stopped taking a bottle. At lunch, he
refuses to eat. The wisest thing to do is:

a) suspect an illness and call his parents,

b) recognize that he is not growing as fast as before and later offer
him a nutritious snack,

c) recognize that he is going through a no stage and keep offering his
lunch later in the afternoon until he finishes it, or

d) say, "If you want to grow big like your daddy, you have to clean
your plate."
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Tamara, 2%, turns up her nose at the broccoli and cheese and says she
does not want to try it. What would be an effective response?

a)
b)
c)
d)

"Tamara, when you finish your broccoli, you will get a nice
dessert."

"Look how Casey and Chris have eaten theirs. They like broccoli,
don't you, boys?"

"Are you sure? Broccoli looks kind of like trees to me. Let's see
how a little tree tastes."

I am going to tell your Mommy you did not eat your broccoli."

Jana, 3, tries pouring juice from the big pitcher and spills it all over the
counter. What is the most effective response?

a)
b)

c)
d)

"Look at the mess you made. Now I will have to clean it up."

"You are sweet to help but you are too little to do that. Let me do
L.

"It is all right, but next time ask me first."

"Help me clean this up, and we will get a pitcher that is more your
size."

Which of the following suggestions would NOT be a good way to help
children enjoy meals?

a)

b)
c)

d)

Have children run and play outside right before meals to work up a
good appetite.

Sit down with children and serve meals family-style.

Show them by example how to use a napkin, pass food, and say
"please" and "thank you."

Serve nutritious food that children like such as peanut butter sand-
wiches, macaroni and cheese, spaghetti and meatballs, and bean and
cheese tacos.

To help physically handicapped children learn how to feed themselves and
feel successful, you can:

a)

b)
c)

d)

have them use a drinking straw and a spoon with a cork on the
handle,

feed them alone and before the other children,

spread newspapers under their chairs, guide their hands in bringing
food to the mouth, and encourage them to try harder, or

talk to parents about hiring a therapist to help you at mealtime.
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Babies should always be held during bottle feeding primarily because: B

a) parents prefer that caregivers give their babies special attention,

b) propping can cause choking and does not give babies the human
contact they need,

c) sitting in a rocker gives the caregiver a much-needed break, or

d) babies tend to fall asleep before finishing all their milk if the bottle
is propped.

Taking solid foods too soom may make infants more prone to allergies, so
it is better to feed: D

a) rice cereal mixed with formula in an infant feeder,
b) orange juice to assure they get vitamin C,

c) infant cereal so they will sleep better at night, or
d) only formula and water or milk

Tomasita, 8 months, has two lower front teeth, can sit up by herself,
and is learning to hold a cup. Her daily feeding might include: C

a) formula, crackers, orange juice, infant oatmeal;

b) skim milk, infant oatmeal, apple juice, mashed carrots;

c) formula, infant oatmeal, banana slices, mashed carrots, apple juice;

d) formula, infant oatmeal, orange juice, mashed green peas, bacon,
cheese.

Match the behavior to the feeding change.

a) plays with the bottle B start crackers and
b) sits in high chair finger foods

U '

c) feeds self crackers give child a spoon

d) reaches for spoon A offer milk in a cup

e) holds a cup E give juice in a cup
C give child a cup

Josh, 18 months, has recently stopped taking a bottle. At lunch, he
refuses to eat. The wisest thing to do is: B

a) suspect an illness and call his parents,

b) recognize that he is not growing as fast as before and later offer
him a nutritious snack,

c) recognize that he is going through a no stage and keep offering his
lunch later in the afternoon until he finishes it, or

d) say, "If you want to grow big like your daddy, you have to clean
your plate."

Tamara, 2%, turns up her nose at the broccoli and cheese and says she
does not want to try it. What would be an effective response? C
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"Tamara, when you finish your broccoli, you will get a nice
dessert."

"Look how Casey and Chris have eaten theirs. They like broccoli,
don't you, boys?"

"Are you sure? Broccoli looks kind of like trees to me. Let's see
how a little tree tastes."

I am going to tell your Mommy you did not eat your broccoli."

Jana, 3, tries pouring juice from the big pitcher and spills it all over the
counter. What is the most effective response? D

a)
b)

¢)
d)

"Look at the mess you made. Now I will have to clean it up."

"You are sweet to help but you are too little to do that. Let me do
)

"It is all right, but next time ask me first."

"Help me clean this up, and we will get a pitcher that is more your
size."

Which of the following suggestions would NOT be a good way to help
children enjoy meals? A

a)

b)
c)

d)

Have children run and play outside right before meals to work up a
good appetite.

Sit down with children and serve meals family-style.

Show them by example how to use a napkin, pass food, and say
"please" and "thank you."

Serve nutritious food that children like such as peanut butter sand-
wiches, macaroni and cheese, spaghetti and meatballs, and bean and
cheese tacos.

To help physically handicapped children learn how to feed themselves and
feel successful, you can: A

a)

b)
c)

d)

have them use a drinking straw and a spoon with a cork on the
handle,

feed them alone and before the other children,

spread newspapers under their chairs, guide their hands in bringing
food to the mouth, and encourage them to try harder, or

talk to parents about hiring a therapist to help you at mealtime.
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FAMILY DAY HOME CARE PROGRAM
NUTRITION - PART III

Planning Menus and Buying Food

Aside from meeting nutritional needs of children with

the meals and snacks you prepare, you want to save Planning Menus and
time and money. You can do that by learning basic Buying Food
principles of meal planning and food buying.

When you finish Part III, you should be able to: Things To Look For

1. Write a cycle menu to use in planning meals and
snacks,

2. List at least 10 non-sugar, nutritious snacks for
preschool children,

3. Calculate food quantities needed for a complete
menu cycle, and

4. List at least five ways to save money in meal
planning and food buying. :

It is best to plan menus a week or month in ad- What To Cook?
vance. In fact, once you have planned a month's

menus, you can simply repeat them the next month.

This is a cycle menu. To avoid having the same

meals fall on the same days, plan 19 or 21 menus (or

another number not divisible by five) in one cycle.

You can vary the menus slightly during each cycle

to take advantage of fruits and vegetables in season,

include hot or cold dishes according to the weather,

and make something special for holiday meals.

Set aside a quiet time--perhaps when the children
are napping--to plan menus. Think about your own
family's meals while planning for the children.
Consider the ages of children in your care and the
meals and snacks you are responsible for. For
example, you may need to plan breakfasts for one
toddler, morning snacks and lunches for four pre-
schoolers, and afternoon snacks for those children
plus two school-age children. The following menu
pattern is a quick guide to planning individual meals
and snacks to assure that children get the nutrients
they need.
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MENU PATTERN

Foods 1-3 years 3-6 years 6-12 years

Breakfast

Milk 1/2 cup 3/4 cup 1 cup
Juice or fruit 1/4 cup 1/2 cup 1/2 cup
or vegetable

Bread or 1/2 slice 1/2 slice 1 slice
cold dry cereal 1/4 cup 1/3 cup 3/4 cup
or hot cooked 1/4 cup 1/4 cup 1/2 cup
cereal

Snack (Choose 2 of 4)

Milk or alternate 1/2 cup 1/2 cup 1 cup
Fruit or vegetable 1/2 cup 1/2 cup 3/4 cup
Bread or cereal 1/2 slice 1/2 slice 1 slice
Meat or alternate 1/2 ounce 1/2 ounce 1 ounce

Lunch (or supper)

Milk or alternate 1/2 cup 3/4 cup 1 cup

Meat or cheese 1 ounce 1 1/2 ounces 2 ounces

or egg 1 1 1

or cooked dry

beans 1/4 cup 3/8 cup 1/2 cup

or peanut butter 2 tbsp. 3 tbsp. 4 tbsp.

Vegetables and .
fruits (2)

totaling 1/4 cup 1/2 cup 3/4 cup

Bread 1/2 slice 1/2 slice 1 slice

or alternate 1/4 cup 1/4 cup 1/2 cup

Taken from: Meal Requirements for Children, Child
Care Food Program, U.S. Department of Agriculture.

USEFUL EQUIVALENTS

1 tablespoon
1 fluid ounce

3 teaspoons
2 tablespoons

1/4 cup = 4 tablespoons
1/3 cup = 5 1/3 tablespoons
1/2 cup = 8 tablespoons
3/4 cup = 12 tablespoons

1 cup = 16 tablespoons

2 cups = 1 pint

2 pints = 1 quart

4 quarts = 1 gallon
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STEPS IN PLANNING

i Select the meat or meat alternate for meals in Meat or Meat
each day of the cycle Alternate

+ Use a menu planning form similar to the one
in the Appendix.

- Jot a list of meat dishes that children like to
eat and you like to prepare. Favorites are
spaghetti with meat sauce, baked chicken,
meat loaf, tacos, sloppy joes, tuna salad,
macaroni and cheese, scrambled eggs, baked
beans, and peanut butter sandwiches.

- Children generally like simple and lightly
seasoned foods. They also like to identify
every food. In planning casseroles and stews,
use recipes that will allow you to separate the
meats and vegetables before serving them to
toddlers.

- It is okay to repeat a meat during a cycle but
change the way you prepare it--baked turkey
and turkey salad, for example.

’ - Some casseroles and soups do not contain the
amount of meat each child needs, as specified
in the menu plan. Or a child may have to
eat an overly large serving of a meat alter-
nate to get enough. To overcome this prob-
lem, combine meats and meat alternates in one
dish (frankfurter and beans, for example).
Or serve another meat or meat alternate in
the same meal (egg salad sandwich and cheese
cube, for example). Or serve a meat or meat
alternate in a snack the same day.

2. Select vegetables and fruits to go with each Vegetables and
meat and to use as snacks. Fruit

- Serve a fruit or vegetable rich in Vitamin C
at least once a day. See "Foods Containing
Vitamin A, Vitamin C, and Iron" in the

Appendix.

- Serve a Vitamin-A rich food daily or at
least three times a week.

- Plan for one to three servings of other fruits

and vegetables every day, especially those
‘ containing iron.
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- Plan foods that can be adapted easily for the
different ages of children you care for. For
example, peaches can be washed and served
whole to 5-year-olds, peeled and cut up for
toddlers, and mashed for 8-month-olds.

- Plan for at least one serving of a vegetable
or fruit to be served raw each day. For
children under age two, plan raw foods that
can be chewed easily--bananas, peeled ap-
ples, peeled peaches, ripe avocado.

- Plan to introduce a new vegetable or fruit
occasionally, but no more than once a week.

3. Choose a bread or cereal to go with meat and Bread or Cereal
vegetables.

« Include whole grain foods as much as
possible--whole wheat rolls and bran muffins,
for example.

- Try to use a different kind of bread or bread
alternate each day--cornbread, tortillas,
sandwich buns, bagels, graham crackers, for
example.

- Include a variety of enriched egg noodles,
macaroni, brown rice, and other pastas.

+ For breakfasts, choose cereals that list a
whole or enriched grain first. Avoid
sugar-coated cereals.

4. Serve milk as a beverage with each meal. Milk or Milk
Products
- Do not serve children low-fat milk until they
are at least two years old.

- If children do not like milk, substitute with
milk  products they like--cheese cubes,
fruit-flavored vyogurt, for example--or dis-
guise milk in other foods--cottage cheese in
jello, milk in pudding, for example.

55 Round out each meal or snack with other foods Snacks
that add nutrients, especially iron.

- Do not serve desserts with every meal. If
children have a taste for something sweet,
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plan a fruit, custard, or nutritious oatmeal or
peanut butter cookie.

- In writing menus, jot down butter for muf-
fins, mustard and mayonnaise for hamburg-
ers, Parmesan cheese for spaghetti, and other
toppings and condiments so you can include
these on your shopping list.

6. Evaluate the menus. Evaluate

+ Check menus against the menu planner. Have
you included the right kinds and amounts of
food for each meal and snack?

- Are sugars and sweets kept to a minimum?

- Have you avoided serving any one meat or
meat alternate more than three times a week?
(For example, it is okay to serve hamburgers
on Monday, meat loaf on Wednesday, and
sloppy joes on Friday, but no other dishes
with ground beef the same week.)

- Have you avoided preparing foods the same
way in the same meal--chicken a la king and
creamed corn, for example?

- Have you included fresh fruits and vegetables
in season? Have you planned foods suitable
to the weather (cold salads for summer and
hot soups for winter, for example)?

- Visualize the colors of each plate of food. If
the plate has several white or cream colors,
vary vegetables or add garnishes to include a
touch of green, red, orange, or brown.

- Mentally cut up and chew the foods in each
meal. Have you balanced soft foods with
crisp ones? mild flavors with strong flavors?
hot foods with cold ones? Have you varied
the shapes and sizes of foods--avoiding same
shapes such as meatballs, green peas, and
grapes in the same meal, for example? Have
you included finger foods?

- Can each meal or snack be prepared without a
lot of trouble?

- Have you considered children's cultural and

religious food customs--that is, what the
children normally eat at home? Have you
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planned special foods for holidays and
birthdays?

+ Are the meals reasonable in cost?

As you use the menus, watch for ways to improve
them. You may note foods that children really
enjoyed, foods that took too long to prepare, and
leftover foods that could have been planned for
another meal. You will also see that you have some
flexibility in meals--switching Tuesday and Friday
lunches, having an impromptu '"tea party" at
snacktime, or taking a picnic outdoors.

7. Post the menus so parents can see them.

By posting menus, you relieve some anxiety parents
may feel about their children "going hungry" or
"getting the right kinds of foods" while away from
home. By informing parents of what children eat in
your home, you help prevent parents from serving
the same things on the same days. You also serve
as a model of how parents can plan nutritious meals
and snacks for their children.

Using a cycle menu helps you plan ahead so you can
buy in large quantities and take advantage of adver-
tised specials. It also saves you time in shopping.

1. Make a separate shopping list for each week of
the menu cycle.

- Use a weekly worksheet such as the one
shown in the Appendix.

- Separate the foods for each meal and snack
into categories: meats, fruits, vegetables,
breads, cereals, milk products, butter and
oils, and other foods.

« Include ingredients needed for main dishes
such as onion, eggs, and cheese.

2. Calculate the amount of each food needed by
multiplying the portion size by the number of
children to be served.

- The portion size will vary according to the
children's ages. Refer to the menu planner.
If you care for children of different ages, it
may help to break all portions down to the
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smallest size--such as figuring one 1/2 cup
serving as two 1/4 cup servings.

A meat serving is considered to be cooked
lean meat without bones. In figuring chick-
en, count a drumstick as a 1l-ounce serving,
a thigh as a 2-ounce serving, and a breast
half as a 4-ounce serving. Ground beef
shrinks by about 30 percent in cooking, so
buy about one-third more than the calculated
need (One pound yields about 12 ounces, or
eight servings for children 3 to 6 years old.)
Depending on fat content and other factors,
meats will shrink in cooking, so allow for
shrinkage when considering servings.

To calculate dried beans, pastas, cereals, and
other foods that expand during cooking read
the package label or recipe to find the num-
ber of servings yielded.

Knowing the amount needed helps you decide
which size of an item to buy. See the chart
for servings from common can sizes.

Be sure to figure extra amounts of certain
foods needed for infants who are starting
solid foods.

Check your refrigerator and pantry for foods
you have on hand.

Consider buying staples--such as flour,
sugar, salt, noodles, and cereals--in bulk.
Buying in quantity can help you save money
on these items.

Consider the size of your refrigerator, freez-
er, and pantry in deciding what quantities to
buy.

Write down the foods and quantities you need to
buy for the first week's menus.

Check the list against the foods needed in the
second, third and fourth weeks to see if you
can buy some foods in quantity, provided you
have adequate storage.

Check the food section of the newspaper for

specials on foods on your list or foods you
buy regularly. Do not buy something just
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because it is on sale. Be sure you can store
it properly, it is nutritious, and children will
eat it.

+ Check prices at more than one store.

COMMON CAN SIZES AND APPROXIMATE SERVINGS

Can Size Number of 1/4 cup servings
8 ounces 4

10 1/2 to 12 ounces (No. 1) 5

14 to 16 ounces (No. 300) 74

15 to 17 ounces (No. 303) 8

20 ounces or 18 fluid ounces (No. 2) 10

27 to 29 ounces (No. 2 1/2) 14

26 ounces 23

6 1/2 pounds to 7 pounds 5 ounces

(No. 10) 48 to 50

With shopping list in hand, follow these tips for
getting the best buy for your money.

Eat before you go to avoid buying food that
looks good because you are hungry.

Try to stick to the shopping list, making
exceptions for wunadvertised specials or fresh
foods in season.

. Remember that convenience may add to the cost
of an item. Precooked and prepackaged foods
are generally more expensive. Are you willing
to pay more for the time and work it saves?

Consider making your own breads. It costs
only about 30 cents a pound, depending upon
the ingredients you use, and children can help
in mixing and kneading.

Buy instant non-fat dry milk to mix one-to-one
with fresh milk. Or mix dry milk as directed
and use in cooking.

Fruits and vegetables in season often cost less
than processed fruits and vegetables or those
not in season.

Store-brand items usually cost less than nation-

ally advertised items. Some stores also sell
foods with no brand names but rather a black
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and white label that simply says "Rice" or
' "Peanuts," and these are even cheaper.

. Look for wunit pricing on grocery shelves to
compare prices of items. The shelf with peanut
butter, for example, will have stickers showing
that the 12-ounce size costs 10.5 cents per
ounce while the 28-ounce size costs 8.6 cents
per ounce. Unit prices will vary by brand,
too. Often it is cheaper to buy the largest
size.

. Read the labels. Ingredients are listed in
order by weight. The first ingredient in juice
should be juice. The first ingredient in toma-
toes should be tomatoes. If water or sugar
appears first, it is better to buy a different
brand listing the main food first, even if it
costs more.

. Avoid buying foods with too many additives,
especially salt, sugar (sucrose or another form
ending in -ose), artificial flavors and colors,
sodium nitrite, and MSG (monosodium gluta-
mate).

. . Look for expiration dates. Milk products are
often stamped with a date, such as "Oct 15" or
"1015," which means they should not be sold
after that date. Some meat packages say "Sell
by Nov 9" or "Better if used by Nov 9." If a
package says "Exp Nov 9" or "Do Not Use After
Nov 9," that means the quality goes down after
that date.

. Avoid highly processed foods such as bologna,
bacon, cheese spreads, fruit drinks, and
unenriched white bread as well as junk foods
such as chips, cupcakes, doughnuts, fried
pies, and soda pop.

. Ask the checker to call out the prices and
watch the electronic price monitor to make sure
you are being charged accurately.

By planning menus and shopping lists in advance, Saving Time
you save more than money. You save time. By

shopping once a week (except for bread and milk

perhaps), you avoid extra trips to the store. Here

are some other time-saving tips:

‘ . Prepare food ahead of time whenever possible.
While washing the supper dishes, for example,
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bake a batch of muffins or make a gelatin salad
to use the next day. Or thaw out extra
ground beef so that while preparing meat loaf
for your family, you can also make hamburger
patties for the children for tomorrow's lunch.
Or double every recipe and freeze half for later
use.

Use one-serving leftovers to make homemade TV
dinners. If you have a piece of leftover turkey
one day and a little broccoli the next, place
these in compartments on aluminum trays and
freeze. Continue adding small leftovers until
you have several trays that you can serve as a
pot-luck meal.

Do not waste time thawing out food. Remember
(or make yourself a note) to take meat out the
day before to let it thaw in the refrigerator.

Use a basic biscuit mix for muffins, rolls,
pancakes, and other bread items. Ask your
county Extension agent for a large batch recipe
that you mix up ahead of time and use as
needed.

Choose foods that can be cooked, served and
even stored in the same container to save on
clean-up time.

Sort through recipes for those that require four
or fewer ingredients or that take 30 minutes or
less from refrigerator to table.

Keep a variety of tuna, canned soup, pork and
beans, and other quick-fix foods on hand for
those days when nothing goes right and the
children need to be fed fast.

Consider buying a microwave oven, blender,
food processor or other time-saving equipment.

Using your favorite recipes or those from ma-
gazines, cookbooks, and other sources, collect
three recipes for easy-to-prepare, lightly
seasoned main dishes using each of the follow-
ing: chicken, turkey, ground beef, liver,
ham, and fish. How would you find time to
prepare these while caring for children? How
might you fit the preparation of these dishes
into those you prepare for your family?
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Contact the local unit of the Texas Department
of Human Services for information regarding
financial and other supports related to nutri-
tional services of family day homes. Family day
homes, regardless of the income level of chil-
dren they care for, can take part in the United
States Department of Agriculture's Child Care
Food Program. To take part, you must be
registered with the state and have a sponsor (a
family day care association, church, child-care
center, or other non-profit organization). You
will be asked to follow the menu planner includ-
ed here and keep attendance records. You may
also receive more nutrition information and
sample menus.

At your next meal, measure servings of foods
as directed by the menu planner. Can your
toddlers eat 2 tablespoons each of two vegeta-
bles (or fruits) to equal 1/4 cup at one sitting?
Can your 4-year-olds eat 4 tablespoons of each
to equal 1/2 cup? What about the meat, milk,
and bread servings? If any servings are
overly large for some children, look at other
foods children are eating the rest of the day.
Think how you might work in the kinds and
amounts of foods suggested in the menu
planner.

Plan a menu cycle according to the steps out-
lined. Evaluate the menus for their nutritional
value, appeal to children, and affordability.
See the sample menus in the Appendix.

Using the same cycle, think how you might
vary it for fall, winter, spring and summer.
Include seasonal fruits and vegetables, warm
and cold dishes, and special foods for holidays.

Serve a sugar-free snack to the children every
day for the coming week. Vary the snacks to
include fruits, juices, vegetables, breads, and
milk products. Encourage children to help you
prepare these by pouring juice or washing
fruit.

Using your cycle menu, prepare a separate
shopping list for each week. Try using the
first list for your next shopping trip and
prepare the meals as planned. What changes do
you need to make in the second week's shop-
ping list before going to the store?
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Check the newspaper for grocery store adver-
tisements. Some newspapers run special food
sections on Thursdays. Compare prices at
different stores. Is any store running a sale
on items on your list? If so, would the money
saved be worth a trip to that store?

On your next shopping trip, look for unit
pricing on peanut butter, applesauce, milk, or
any other three items you buy often. Would
you save money by buying a larger size or a
different brand?

Save your grocery and food receipts for a
month, including one-item trips and take-out
orders for pizza and hamburgers. Think of
ways to cut $5 off each week's food bills.
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A cycle menu is:

a) a formula specifying the amount of meats, vegetables, fruits, milk,
and bread needed in each menu,

b) a month's list of menus that are repeated the next month,

c) a sequence of steps to use in planning menus,

d) a way of rotating main dishes to make efficient use of leftovers.

List 10 non-sugar, nutritious snacks for preschool children, and note
which snacks are suitable for infants and toddlers.

1) 6)
2) 7)
3) 8)
4) 9)
5) v 10)

To plan meal and snack menus, in what order would you do the following
steps?

____ select vegetables and fruits, especially those rich in vitamins A
and C,

evaluate the menus,

select breads and cereals,

select meat or main dishes,

select beverages,

post menus for parents to see,

select food rich in vitamins and minerals, especially iron.

I

It is a good idea to post menus for parents to see primarily because:

a) the state health department requires it,

b) parents want to know they are getting their money's worth,

c) parents tend to worry less about what their children are eating and
can learn about good nutrition from your example, or

d) it forces you to get better organized in grocery shopping and
cooking.

Change the menus below to make them more nutritious and appealing.

Peanut butter-jelly sandwich Fried pork chops
Carrot sticks Black-eye peas
Milk Fried okra
Chocolate cupcake Milk

Red beans and rice Tuna and noodles
Green peas Baked potato
Whole kernel corn Cauliflower

Milk Milk

Assume that you care for one 1l-year-old, two 2-year-olds, two 3-year-
olds, and one 4-year-old Monday through Friday. Calculate the least
amount of fresh milk you would need to buy to meet their nutritional
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needs for their lunches only, not counting snacks or extra milk to allow
for spillage.

a) 12 to 16 cups (about 3 quarts)
b) 16 to 19 cups (about 1 gallon)
c) 20 to 25 cups (about 1 1/2 gallons)
d) 28 to 32 cups (about 2 gallons)

For the same group of children, you plan to serve meat loaf on Monday
and hamburgers on Friday. Calculate the least amount of ground meat
you would need to buy to meet their nutritional needs.

a) 1 pound c) 1 1/2 pounds
b) 1 1/4 pounds d) 2 pounds

A 32-ounce jar of dill pickles that normally costs $1.39 is advertised at a
reduced price of $1.12. A 24-ounce jar of the supermarket's house brand
of dill pickles is 72 cents. Which would be the best buy and why?

a) The advertised special because you save 27 cents.

b) The advertised special because larger quantities are always cheaper
per ounce.

c) The house brand because you save 40 cents over the other jar.

d) The house brand because it costs 3 cents an ounce compared to
other at 3 1/2 cents an ounce.
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A cycle menu is: B

a) a formula specifying the amount of meats, vegetables, fruits, milk,
and bread needed in each menu,

b) a month's list of menus that are repeated the next month,

c) a sequence of steps to use in planning menus,

d) a way of rotating main dishes to make efficient use of leftovers.

List 10 non-sugar, nutritious snacks for preschool children, and note
which snacks are suitable for infants and toddlers.

1) Banana slices * 6) Orange slices Many other
2) Crackers * 7) Carrot sticks possibilities
3) Yogurt * 8) Dry cereal

4) Cheese strips * 9) Hard-cooked eggs *

5) Apple juice ¥ 10) Peanut butter on bread

To plan meal and snack menus, in what order would you do the following
steps?

_2 select vegetables and fruits, especially those rich in vitamins A
and C,

_6 _evaluate the menus,

_3 select breads and cereals,

_1 select meat or main dishes,

_4 select beverages,

_7 post menus for parents to see,

_5 select food rich in vitamins and minerals, especially iron.

It is a good idea to post menus for parents to see primarily because: C

a) the state health department requires it,

b) parents want to know they are getting their money's worth,

c) parents tend to worry less about what their children are eating and
can learn about good nutrition from your example, or

d) it forces you to get better organized in grocery shopping and
cooking.

Change the menus below to make them more nutritious and appealing.

Peanut butter-jelly sandwich Fried pork chops

Carrot sticks Black-eye peas

Milk Rriedx okpax Cooked okra
Rhexolakxx cxopcakEx Oatmeal cookie Milk

Red beans and rice Tuna and noodles

Greexx measx Spinach Bakerlx priarX Beets
Whotex kmpnetx oprxx Pineapple slices  Caxifkmeexxx Green salad
Milk Milk

(Other possibilities)

Assume that you care for one 1-year-old, two 2-year-olds, two 3-year-
olds, and one 4-year-old Monday through Friday. Calculate the least
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amount of fresh milk you would need to buy to meet their nutritional
needs for their lunches only, not counting snacks or extra milk to allow
for spillage. B

a) 12 to 16 cups (about 3 quarts)
b) 16 to 19 cups (about 1 gallon)
c) 20 to 25 cups (about 1 1/2 gallons)
d) 28 to 32 cups (about 2 gallons)

For the same group of children, you plan to serve meat loaf on Monday
and hamburgers on Friday. Calculate the least amount of ground meat

you would need to buy to meet their nutritional needs. B
a) 1 pound c) 1 1/2 pounds
b) 1 1/4 pounds d) 2 pounds

A 32-ounce jar of dill pickles that normally costs $1.39 is advertised at a
reduced price of $1.12. A 24-ounce jar of the supermarket's house brand
of dill pickles is 72 cents. Which would be the best buy and
why? D

a) The advertised special because you save 27 cents.

b) The advertised special because larger quantities are always cheaper
per ounce.

c) The house brand because you save 40 cents over the other jar.

d) The house brand because it costs 3 cents an ounce compared to
other at 3 1/2 cents an ounce.
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FAMILY DAY HOME CARE PROGRAM
NUTRITION - PART IV

Food Handling and Storage

As a family day home provider, you need to know
basic principles of food handling. By practicing
cleanliness, you can prevent food poisoning. What
is more, by storing and cooking foods properly, you
will assure that food keeps as many nutrients as
possible.

When you finish Part IV, you should be able to:
1. explain how to prevent food poisoning,

2. describe proper storage and shelf life of different
foods, and

3. explain how to cook vegetables so they keep as
many nutrients as possible.

Unless you take care in cleaning and handling foods,
children may suffer from food poisoning. One kind
of food poisoning is caused by bacteria--tiny organ-
isms that live in the air, the water, soil, our bod-
ies, and food. Some bacteria are helpful. They are
used in making cheese, in pickling foods, and in
making antibiotics to fight disease. Other bacteria
are harmful. Salmonella, streptococcus, and other
bacteria can cause vomiting, diarrhea, headache,
fever, and in some cases death.

Just like us, bacteria need warmth, food, and water
to live and grow. The ideal temperature for bacteria
is anywhere between 45 and 140 degrees Fahrenheit.
An ideal place for bacteria is food--especially moist,
low-acid, high-protein food, such as cream-filled
pies, meat, gravy, milk, eggs and any dishes con-
taining eggs like potato salad. In fact, most foods
already contain bacteria and can pick up more in
storage and handling.

A second kind of food poisoning is caused by harm-
ful chemicals and metals. Fresh foods may be cov-
ered with residues of insect killer or come in contact
with cleansers, lead, and other chemicals in your
home. Sometimes food can pick up chemicals from
certain kinds of cooking utensils. Chemical food
poisoning can result in vomiting and diarrhea as well
as convulsions, loss of muscle control, and disturbed
sight, hearing, and speech.
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To prevent food poisoning and illness, follow these
rules:

1. Keep hands and cooking tools clean. Cleanliness

Wash your hands before handling food, after using
the toilet, and after changing diapers. Make sure
children wash their hands before eating and after
using the toilet.

Avoid handling food if you have a sore throat or
diarrhea. Cover cuts and burns with plastic ban-
dages. Cough and sneeze into tissues, dispose of
tissues in the trash, and wash hands before touch-
ing food.

Wipe off can tops before opening.

Use a spoon rather than your hands for mixing or
serving foods. Use a spoon to taste foods while
cooking and use a clean spoon for each taste. Wear
a clean apron or clothing every day.

Wash counter tops, tables, chopping blocks, knives,
pans and other equipment with soap and water after
each use. To Kkill bacteria, clean work surfaces and
utensils with a chlorine bleach solution (1 tablespoon
bleach to 1 gallon of water) and let them air dry.
Cutting boards, can openers, blenders, and meat
grinders especially need this treatment. Another
way to sanitize dishes is to wash them in a dish-
washer with water temperature at 180 degrees
Fahrenheit.

Do not handle raw food and cooked food in the same
area or with the same utensils unless you clean them
between uses. It is best to have two cutting
boards: one for raw meat and one for wvegetables
and fruits.

Wipe up spills with paper towels. Keep trash in
covered containers away from the food preparation
area. Take trash out often and clean garbage cans
with soap, water and disinfectant between uses.

2. Keep hot foods hot and cold foods cold. Temperature

Serve food immediately after cooking. Do not hold
food at room temperature or in an oven below
125 degrees. Food that has been out for more than
three or four hours may be unsafe.

150



NUTRITION - PART 1V

Thaw frozen meat in cold water, the refrigerator, or
the microwave. Do not let it sit on the counter at
room temperature for several hours.

3. Refrigerate food immediately. Refrigeration

Refrigeration does not kill bacteria, it simply keeps
bacteria from growing. When storing large leftovers
such as a ham, remember that it takes longer for the
center of the food to cool down. So it is better to
dip the container in a cold water bath first, or
divide up the food in small containers.

Leftover canned foods and juices should be covered
and stored immediately in the refrigerator. If you
plan to store something longer than one day, take it
out of the can and place it in a covered plastic
container.

When reheating leftovers, be sure to heat them
thoroughly to at least 165 degrees in the center.

Most leftovers should be used within three or four
days. When in doubt about whether a food is safe,
throw it out.

4. Do not store or handle food near harmful chemi- Food Safety
cals or metals. ; '

Insect Kkillers, cleansers and other household chemi-
cals should be stored in a place separate from foods.

If you have trouble with roaches or other insects,
clean out all storage areas, throw away all opened
cartons, seal all cracks and crevices, use insect
spray or strips as directed, and restock shelves.
Even the cleanest homes have insect problems, so
you may need to call a professional exterminator.

Do not use galvanized iron containers or those made
with lead, zinc, antimony or cadmium for preparing
or cooking foods. Using unglazed or improperly
glazed pottery can result in lead poisoning.

Use only the containers intended for preparation and
storage of food. Dark green or black trash can
liners, for example, should not come in direct con-
tact with food or ice to be eaten. To store food,
use plastic bags labeled for food storage.
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Different foods are stored in different ways. In
general, try to keep storage areas clean. Control
temperature and moisture in both the pantry and the
refrigerator.

The pantry or cupboard should be dry--away from
the water heater, water pipes, or sink. Do not
place food containers on the floor. Shelves should
be far enough off the floor to allow cleaning.

The ' pantry or cupboard should be cool--between
50 and 70 degrees Fahrenheit. It should be away
from the oven and other heat sources, and doors
should be kept closed to keep out sunlight.

The pantry or cupboard should be well-ventilated to
keep out moisture, keep temperatures down, and
prevent odors. Do not stack food cartons tightly
against the wall so that air can circulate. It is a
good idea to store heavier items on lower shelves
and lighter items on higher shelves.

Remove all leaking and bulging cans from your
shelves. Date cans and packages as you buy them
or note expiration dates so you can use them while
they are still good. Rotate your stock so that you
use the older products first.

Do not store foods under the sink. Moisture from
pipes can cause rust on cans or molds on foods.
Openings around pipes should be repaired to keep
out insects and mice.

Perishable foods should be stored in a refrigerator
at temperatures of 38 to 40 degrees Fahrenheit. It
is a good idea to buy a refrigerator thermometer and
check it often to be sure foods are kept at this
level.

Frozen foods should be placed in the freezer as soon
as you bring them home from the store. Store them
at 0 degrees Fahrenheit. Although food remains
frozen up to 32 degrees, food begins to lose its
quality as temperature rises above 0 degrees. Open
the freezer door only when necessary. Take out the
whole container of ice instead of standing at the
open freezer taking out individual cubes.

Store frozen foods in their original containers or use
materials that are tight fitting or moisture-proof.
Use freezer tape to label containers with name of
food, amount, and date so you will know what you
are storing.

If food gets thawed by accident, cook and use it as
soon as possible. Do not refreeze thawed food.
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STORAGE OF DIFFERENT FOODS
METHOD

FOODS

Store in original wrapper in breadbox and use within
a week.

Store in refrigerator, especially in hot, humid
weather. Bread can be frozen for two to three
months without any loss of quality.

Store in tightly closed containers at room tempera-
ture.

Store in refrigerator and use within a week or two.
If eggs are cracked, use them only in foods that will
be thoroughly cooked.

Store in covered containers and use within two to
four days.

Store in the coldest part of the refrigerator. Use
ground meat, poultry, fish and liver within one or
two days. Use roast, steaks, chops within three to
five days. Use ham within a week.

Refrigerate and use within a week after opening from
vacuum-sealed packages.

Some need to be refrigerated.

Store covered in the refrigerator to avoid absorbing
odors, and use it within a week.

Store at room temperature until opened and then
refrigerate like fresh milk.

Store in tightly wrapped containers in refrigerator.
Use cottage cheese within five days and other soft
cheese within two weeks. Avoid using cheese with
mold.

Store in a cool, dry, well-ventilated place. Potatoes
keep better in darkness.

Store in the refrigerator. Most, except for tomatoes
and unhusked corn, should be stored in plastic bags
or plastic containers to retain moisture.

Store at cool room temperature (60 to 70 degrees

Fahrenheit). Citrus fruits should be eaten within
two weeks, but apples may be good for a month.

153

Breads

Whole Wheat Bread
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Cereals, Flour,
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Raw Meats

Cold Cuts

Canned Meats

Fresh Milk

Canned Milk

Cheese

Potatoes, Yams,
Onions

Other Fresh
Vegetables

Apples, Citrus
Fruits
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METHOD

FOODS

These may need to be held at room temperature until
they ripen, then refrigerated.

Refrigerate and use within five days.

Store in tightly closed containers in a cool place.
Use within six months. In hot, humid weather,
store in refrigerator.

Store in tightly covered containers in the refrigera-
tor and use within two weeks.

Store at room temperature.
Refrigerate after opening.

Store in refrigerator after opening.

Store at room temperature and use within six
months.

Store in airtight containers in refrigerator or freezer
and use within six months.

Store at room temperature until opened. Then
refrigerate. If crystals form on honey or syrup,
place container in hot water before serving.

Foods may start out packed with nutrition when they
leave the farm, but whether they are still nutritious
when they get to your table depends to a great
extent on storage and cooking. As a general rule,
the fresher foods are, the more nutrients they
contain.

Water soluble vitamins, such as vitamin C, thiamin,
riboflavin, niacin and other B vitamins, are sensitive
to heat, light and air. For example, green vegeta-
bles stored at room temperature lose nearly all their
vitamin C after a few days. Similarly, milk sitting
out in a glass pitcher in daylight loses half its
riboflavin in two hours.

It is not practical to eat all foods fresh, so some
compromise has to be made between saving vitamins
and preventing spoilage. Frozen and canned foods
have had some vitamins destroyed during processing,
buy they can still provide necessary nutrients. It
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Bananas, Pears,
Peaches, Melons

Grapes, Berries,
Pineapples, Plums

Dried Fruits

Butter, Margarine

Cooking Oil,
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Mayonnaise, Salad
Dressing

Peanut Butter

Unshelled Nuts

Shelled Nuts

Jellies, Jams,
Honey, Syrup

Cooking To Save
Nutrients
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is wise to use a variety of fresh, frozen and canned
‘ fruits and vegetables in meals and snacks.

Cooking can be especially destructive. Generally,
vitamins can be washed out by soaking or washing
vegetables in too much water, cutting them into small
pieces, and cooking them too long. Proteins in
meats are not lost in cooking, but some thiamin is
destroyed simply by the heat and other B vitamins
can be lost in water.

To save as many nutrients as possible, follow these
rules:

1. Peel vegetables thinly or not at all. ' Vegetables

- Avoid peeling root vegetables such as carrots
and potatoes. Scrub them to remove dirt and
then cook in skins.

+ Keep trimming to a minimum and leave vegeta-
bles in the largest possible pieces for
cooking.

- If you must peel, mash, shred, or chop food,
do it just before cooking or serving.

. 2. Use water sparingly in washing and cooking.

- Wash lettuce, spinach, mustard greens, and
other dark, leafy vegetables before storing.
Wash other fresh vegetables just before
using. In washing, try to remove soil,
chemical residues, and insects.

- Avoid soaking peeled and cut vegetables in
water before cooking.

- Steam vegetables rather than boiling them.
Or use a minimal amount of water.

- Heat the water to boiling first and then add
the vegetables.

3. Cook vegetables quickly.

+ Cook fresh vegetables until they are slightly
crisp, rather than soft and mushy.

- Do not thaw frozen vegetables (except for
corn-on-the-cob) before cooking. Use a small
amount of water, bring to a boil, and simmer

‘ until tender. Frozen vegetables are already
partially cooked, so do not overcook.
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- In using canned vegetables (except for
canned tomatoes or creamed corn), drain off
some of the liquid and cook only until heated.

Save water drained from cooked or canned
vegetables and use in soups and sauces. It is
rich in nutrients.

+ Choose firm or underripe fruits for cooking.
Cook at a low temperature for a short time.

+ Soak dried fruit in warm water for 20 to
30 minutes and then cook until tender. Add
as little sugar as possible after cooking.

- For tender cuts such as roasts, cook in dry
heat--an uncovered pan without added water.
Roast with fat side up and use a meat ther-
mometer to check doneness.

- For less tender cuts, use moist heat--in
covered pan with water--and simmer.

- Fish are easily overcooked. Cook only until
it becomes flaky and white.

- In scrambling eggs, cook only until the white
solidifies. Cool hard-cooked eggs quickly to
avoid greenish color around yolk.

- Soak dry beans and peas in hot water for an
hour or at room temperature overnight before
cooking. Use the same water for cooking and
cook only until tender.

- Offer hot cereal often because it is generally
more nutritious than cold cereal. Make hot
cereal even more nutritiou