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ABSTRACT

The Role of the School Social Worker in Family Invertvent as Identified by Family
Specialists and Parents in Selected Title | SchodlseiMNorth East Independent
School District in San Antonio, Texas. (December 2007)
Gloria Lou Canada, B.S., The University of Mary HarBiaylor;
M.A., The University of Texas at San Antonio

Chairman of Advisory Committee, Dr. John Hoyle

This study examined the influence of social workers plaae the elementary
school level, who work with low-socioeconomic famdi The intent of the study was
to examine the role of the social worker, at iderdifigtle |1 elementary schools, on
parent involvement.

Research Question 1 asked, “What influence do the familyigdisex have in
family involvement as reported by parents and family spists at the identified Title
| elementary schools in the North East ISD, in 3atonio, Texas?” The results of
this study strongly support that the family specialrstlte campus did have a positive
influence on parents getting involved at their child’sosth Research Question 2
asked, “What selected variables influence parental involaeasereported by parents
and family specialists, who are participants of theeRaAcademy at the selected
Title |1 elementary schools in the North East ISDSan Antonio, Texas?” The results
of this study strongly supported that the variables of amenmunication between

home and school and the school being inviting to paremtspasitive factors in



getting parents involved. Research Question 3 asked, “iVMha¢nce do community
agencies have in assisting with the needs of famileseported on the end-of-year
summary sheets by the family specialists at the t&zl€Title | elementary schools in
the North East ISD, in San Antonio, Texas?” The tesof this study showed that
data procedures were inconsistent among the family sggésial the North East ISD.
Data concerning the use of social service agencies measnplete. No standard
procedures are in place for tracking services provided tdiégsmResearch Question
4 asked, “What influence do parents have on determining déissed set forth for the
Parent Academy, as reported by the parents and fapelgiadists who are partici-
pants of the Parent Academy at the selected Titlenh@htary campuses in the North
East ISD in San Antonio, Texas?” The results of gtigly strongly suggested that
both parents and family specialists feel the parent® lzavoice in choosing the

classes provided for them by the family specialists.
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CHAPTER |

INTRODUCTION

In a time of changing family demographics, an increagidgimnanding workplace
and growing student diversity, the school needs additi@salurces (Epstein, 1995;
Melaville, 1998; Waddock, 1995) Schools in both urban and retihgs are being
overwhelmed by the emotional and social needs of hildren they serve who are
being raised in poverty. The research identifies the nee@ fposition, such as a
social worker, to be available at schools to work withority, low-income families.
These “family specialists” are then able to addresgangcular needs of the students

and their families.

The National Coalition for Parent Involvement in Ediarat(NCPIE) holds as
number one on their list of keys to success, for schdistricts which are
implementing family involvement policies, as the hiring d@rgining of a family
liaison. This person is responsible for directly cotiteg families and coordinates

activities between the school and the parents.

Family involvement is essential in assisting potentalde@mic growth in student
achievement. Barton (2004) points to eight factors thatefate to student
achievement. Three of these factors are parent avayalstudent mobility, and

parent participation. Barton believes the achievemembgaace, ethnicity, and

The style and format for this record of study follow that of tbernal of Educational
Research



income mirror inequalities in those aspects of schooleayly life, and home
circumstances that research has linked to school achesteReaching out to parents
to eliminate this achievement gap, support must be provided thinotggaction with

parents.

A survey conducted by Southwest Educational Developmembratory in 1990
identified seven essential elements of family involvethgrograms. Two of the most
important were found to be (1) written policies and (2) iatstrative support for
family involvement. A written school policy clarifiethe definition of family
involvement and provides guidelines in an environment wheréenfarmal norms of
the school may be resistant to change. A strong palenyuires support for
developing, implementing and maintaining parent and famiplvement Chavkin

(2000).

Although both the parents and teachers want what is foeghe child, often
parents and teachers seem to be on opposite sidesrétel@Ens toward relegating
the parents to the role of visitors at the schooho®Bt newsletters and workshops
create more interaction between the school and hbmelo not provide parents with
a real voice and therefore Fine (1993) finds this continuégép parents in the role
of school visitors. Miretzky (2004) recognizes the imparéaof open communication
between parents and school. The imbalances of the p=oiembl relationship are
revealed through literature. Research tends to assithetteacher the responsibility
to be pro-active in meeting the parents and adapting to captieg the parental

limitations found (Thorne, 1993).



While school systems may mandate parent-teacher inweke it is easy for
teachers to ignore if they are uncomfortable or umgilwith the directive (Anders &
Richardson, 1994; Guskey, 1995). A family specialist/socialkeromwould be
instrumental in developing staff development for faculhd garents geared at

bridging the gap between the school and the familigss@ere.

Findings in numerous studies indicate that positive pdremialvement is a
common characteristic among students who are succasssahool (North Central
Regional Educational Laboratory, 2004). The school's attetmptommunicate
openly with all parents and provide academic as wellnastienal support for the
family builds trust and a sense of belonging. The Nati®a states that engaging

families in their child’s education is more effectitan any other educational reform.

Administrators must find means to convey the positivepact parental
involvement plays in the academic success of the childéehools are a natural
partnership in this venue of socializing children, by teachind) slraping positive
behaviors (Walker & Severson, 2002). A commitment mushade by teachers and
administrators for this long-term investment. The taofdhe parents and the overall
feeling of community in the school will provide a positimgpact on the school, the

parents and the students.

In developing a parent program to encourage parent partanpani their
children’s education and to develop a parent’'s desire fer thwn continued
education, school districts need a program designed to entthacrelationship
between the schools and the families which they s€we principle message that

should be communicated to minority parents is the dhsimcere belief that parent



involvement is of major importance to every student’ssss in school (Chavkin &

Garza-Lubeck, 1990).

Statement of the Problem

In developing a school culture to encourage parent involeeateTitle | schools
and encourage continued education for parents in low goopbemic areas, Title |
schools need educators/social workers whose primary fecasaddress the needs of
its families. Parents often feel left out of the iden-making process and struggle to
find their rightful role in schools (Fege, 2000). The figmspecialists promote parent
participation, identify family needs and develop more patentered schools. This is
especially relevant at schools located in low-socineadc areas. Family Specialists
work to fulfill the role of both educator and social wer. Comer (1998) suggested
the value in what a school social worker contributesh school's population is
becoming a need in society rather than a luxury. Effestivols show high degrees
of home involvement and work hard to reach out to par@ndpez, 2004).

There is a serious lack of parental involvement in sishatnich serve the low-
income population. School social workers can facilifgeent involvement in their
traditional roles as mediators between home and schotieir preventive roles as
trainers, resource developers, family educators and tansuand advocates. School
social workers can make a distinct contribution to efective schools movement,
particularly in the education of poor and minority puplif&me visits and personal
interactions between parents and school personnel rhakschool personnel aware

of the survival needs of low income families.



Purpose of the Study

The purpose of this study was to examine the role ad¢heol social worker as it
pertains to family involvement at selected Title | edeary campuses in the North
East ISD in San Antonio, Texas. The study identifiedrtiles of the family specialist
as reported by the family specialist and the parentsash@articipants of the Parent
Academy programs at these selected schools. In additianstudy identified the
degree of input parents have on determining the classes mrdeidéhem by the
family specialists. This study also identified selectadables and their impact on
parent involvement at the selected school campuses. idwhlly, this study
identified the contributions of community social sergicased by the family
specialists at the selected campuses as reported byrtite Specialists and parents.
Research Questions

This study was guided by the following research questions.

1. What influence do the family specialists have in fanmiyolvement as
reported by parents and family specialists at the seldatie | elementary
schools in North East ISD, San Antonio, Texas?

2. What selected variables influence parental involvementeperted by
parents and family specialists who are participanth®fParent Academy
at the selected Title | elementary schools in NodbtESD, San Antonio,
Texas?

3. What influence do community agencies have in assistirtytivét needs of

families, as reported on the end-of-year summary shegtthe family



specialists at the selected Title | elementary schimoorth East ISD,
San Antonio, Texas?

4. What influence do parents have on determining the slassdorth for the
Parent Academy, as reported by the family specialigigparents who are
participants of the Parent Academy, at the selectéld Tielementary

schools in the North East ISD, San Antonio, Texas?

Operational Definitions

The findings of this study were reviewed within the conteikthe following
definitions of operational terminology.

Community Agencies—Organizations in the community of San Antonio, Texas
which provide assistance to families in the areas ofl,fadothing, shelter, bill
payment, child care, adult education, job opportunities anterge health and
welfare.

End of Year Summary Sheets—Paperwork completed by the family specialist at
the end of the school year defining the opportunities pheyided for the parents on
their campus. The summary sheets are also an oveo¥isocial services which have
been contacted and used by the family specialist to proagmstance and
information for the families on their particular cans.

Family Specialist—A family specialist in North East ISD must have ad@ng
or counseling degree, is required to speak Spanish and hdeasa four years
experience in education, social work, or a related fiethe goal of a family specialist

is to build communication with parents, staff and comityuin order to assist



families who are experiencing barriers to success ancuitd parent capacity to
participate effectively in school activities. They provisiervices such as directing
families to community food and clothing banks, sheltassjst in parent conferences,
do home visits.

Family Involvement—The extent in which the parents, step-parents, grand-
parents, foster parents, and other adult relatives or gonardfahe students enrolled
at the identified Title | campuses participate in schspainsored activities and work
with their children on school related assignmeritamily involvement includes
parent attendance at conferences and communicationeaithdrs through notes and
phone calls, attendance at school functions and volumge®n campus. Parent
involvement also includes spending time reading to your chitebme, helping your
child with homework, providing a positive role model for thehildren and ensuring
their child’s emotional and physical health and welhgas cared for.

Impact—The impact of the community agencies include providing fii@nc
assistance, providing training in academic areas, providingingato enter the
workforce as well as providing clothing, food and sheltefdarilies.

North East Independent School District—NEISD encompasses approximately
140 square miles located in the north central and nattlaaas of Bexar County,
Texas. The district contains six high schools, 12 middleols (3 of which are Title
1), and 43 elementary schools (17 which are Title 1). Agpnately 60,000 students
are currently enrolled. The majority of the distries within the boundaries of the

city of San Antonio, but several smaller communitiee also included in the



district’s attendance area. NEISD is the eighth ldargekool district in the state of
Texas.

Parents—Parents of the children in this study include biologicakpts, step-
parents, grandparents, foster parents and legal guardiariged in the raising of the
child.

Parent Academy—The Parent Academy is a program offered to parentglatl T
elementary and middle schools in NEISD. The programistsnsf 10 one-hour long
classes taught to the parents by the family speciddistughout the school year.
Occasionally teachers from the various campusesvalsateer to teach one of these
classes for parents. Topics range from basic mathreading skills to methods in
discipline and behavior management. Attendance will participants continuing
education credits through the local junior college, SatoAio College.The Parent
Academy also provides opportunities for learning about vatypes of employment.
Speakers are scheduled during the school year. Examplepeakers include
presentations by a local baker, salesperson, food s&veiter and banker.

Roles of the Family Specialists-The roles of the family specialists will be
teacher, mentor, and liaison for community services.

School Social WorkerIn this study the school social worker is synonymous
with the title of family specialist.

Selected Demographic Variables-The selected variables include the age of the
parents/guardians, race, the number of pre-school age echilar the home,
availability of transportation of the selected fansji@mployment and the education

level of the parents.



Selected Title | Elementary Schools-The eleven Title | elementary schools in
North East ISD, San Antonio, Texas, which earned Recbgnized” status for their
achievement scores for the 2005-2006 school year by the Texaatigdusgency.

Title | School—A school in North East ISD which has a poverty @té0.612%
or higher is considered a Title | schoBtudents may be identified as economically
disadvantaged by the school district if their family teethe requirements for free
and/or reduced price lunch, if the family receives foaangt benefits or qualifies for
other public assistance. In addition, if the student @eumhe parental or custodial
care of a family with an annual income at or belowdffeial federal poverty level
regardless of public assistance, they are also idehts#fge economically disadvan-
taged.

Variables—Items identified as factors for preventing or reducing mate
involvement which include, having children under school agerefoa, having jobs
outside the home, English not spoken in the homé&, dd@ducation of the parents,

lack of transportation, and feeling unwelcome or intirredaat school.

Assumptions
1. The respondents surveyed understood the scope of the $tedgnguage of
the instrument, were competent in self-reporting and relgab objectively
and honestly.
2. Interpretation of the data collected accurately redieécthe intent of the

respondent.
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3. The methodology proposed and described here offered a logiual

appropriate design for this particular research project.

Limitations

1. This study was limited to the selected number of Titkehools within the
North East Independent School District participating exdtudy.

2. This study was limited to the information acquired frdra titerature review
and survey instruments.

3. Participants identified as “parents” were limited tatipgoants of the Parent
Academy Programs at the identified Title | schoolslarth East Independent
School District.

4. This study was limited by the Spanish translation of swevey and

information sheet.

Methodology
Population

The population of this study for the purpose of family ineohent included 10
family specialists who worked at the 11 Title | elementampuses in the North East
Independent School District, San Antonio, Texas, whichewRecognized” by the
Texas Education Agency for the 2005-2006 school year for acagrfcrmance
(see Figures 1 and 2). These eleven campuses were chas@erino evaluate the
schools which were identified, by their “Recognized statude successful. These

campuses were located across the district along ttereawestern and southern
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borders of North East ISDOne of the 10 family specialists is split among two
campuses. One of the 10 family specialists is splivbeh two campuses (see
Figures 1 and 2). Five to seven parents from each of ibeteg Recognized Title |
campuses participated in the survey. In total, 66 parertisipated in the study. All
of the participating schools were located in the Nor#stEIndependent School

District (NEISD) in San Antonio, Texas.
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FIGURE 1. North East ISD Demographics, 2005-2006
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FIGURE 2. Demographics of Participating Campuses, 2005-2006

Instrumentation

Data concerning the relationship between the family apsciand family
involvement on the Recognized Title | elementary campwses acquired using the
previous year'sEnd of Year Summargheets completed by the family specialists.
Additionally, a Likert-type scale of 1-5, measuring degreeagreement, designed
according to the guidelines outlined Hducational Research: An Introductidoy

Gall et al. (1996) was used to survey family specialistsparents. Content validity
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was established by a panel of experts through a pilotrpeiemw. A pilot survey/field
test was conducted on the parent survey which involved a parteree Parent
Academy parents who were not participants of this stAdgilot survey/field test
was conducted on the family specialist survey by threfeggsmnals which included
the Director of Research for NEISD, one elementamynselor from a Title | school,
and one family specialist. The three professionalewet participants of this study.

Comments and suggestions from the panel were utilizeathfyrthe questionnaire.

Procedures

The procedure for the completion of the survey data ctalle took place by
giving each participating family specialist a large envelagpéch contained seven
parent surveys, one survey for the family specialistcamplete, directions for
completing the survey and sharpened #2 pencils. The pasanteys and directions
for completing the surveys were provided in both Englisth &panish. The parents
chose the survey in the language they felt most conblertaampleting. Each family
specialist was given a three week period in which to dig&iland collect the parent
surveys from their campus and send those, along waih dkvn survey, back to the
researcher through the inter-district mail systemnislimes were written on any of the
surveys. As they arrived at the researcher’s offale,surveys were combined
together in one large envelope. Consent was given by theipants to become part

of the population by returning the survey to the family sdstiat their campus.
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Data Analysis

The results of the study were reported using the appropgatmtitative
techniques according to Gall, Borg, and Gall (1996). A conmpoitegram, SPSS,
utilized by North East Independent School District’'s Resle Department analyzed
the data collected with the instrument. Several sdtedil procedures were used to
answer the four research questions and test for sigrifitti@rences. The researcher

used appropriate charts, tables and graphs.

Significance of the Study

Congress added a national educational goal in 1994 for schdofaamly
partnerships to the major federal legislation called £28800: Educate America Act.
Title | regulations were revised and include mandates peciSc family-school
connections for states, districts and schools to wbéaid keep federal funds.
According to Epstein (1996), parents from low-socioeconognoups may appear
withdrawn and apathetic, but in reality they feel dipemwered. The parents in these
communities often feel schools are not approachabghtlaot, 2003). In spite of a
strong and growing body of evidence demonstrating impodambections between
school and family, many schools still lack in developgngrogram which includes
parents as partners (Barclay & Boone, 1997).

The nature and value of family involvement in low-soc@m®mic communities
are increasingly important in today’s mobile and divesgeiety. Concern about the

willingness of families to become involved in their drsl schooling are particularly
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strong when those involved come from low-income famgjliare minorities, and
attend urban schools (Lightfoot, 2003).

The findings of this study provide an assessment for eahscagarents and policy
makers to become more aware of the influence a schoall svorker has on parental
involvement during a child’s elementary school years ascgived by family
specialists and parents in selected Title | elementaiyools in North East
Independent School District, San Antonio, Texas.

Information from the data collected in this study provigesght as to what can
be done to create family centered elementary schodsw-socioeconomic areas.
Creation of programs targeting the needs of these &smiielps in eliminating the
achievement gap between those who have and those whotdeave financial

resources.

Organization of the Record of Study

The record of study is divided into five chapters. Chapterontains the
introduction, a statement of the problem, a purpose ®stindy, research questions,
operational definitions, assumptions, limitations, rodtilogy, and significance
statement. Chapter Il contains a review of the liteea Chapter Ill contains the
methodology and procedures of the record of study. Chapteomtains the analysis
and comparisons of the data collected during the study. Chspt®ntains the

researcher’s implications, conclusions, and recondaigons for further study.
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CHAPTER I

REVIEW OF LITERATURE

The “No Child Left Behind Act” signed by President GeorgelBas January 8,
2002, signaled a new era in how the federal government sagmdtic schools and
how public school children are educated (U.S. DepartmeBtiotation, 1994). One
component added to the “No Child Left Behind Act” is empomgeparents. Chapter
Il includes the following themes and topics: (1) Public sthstudents from low-
income minority communities are at-risk due to barriergheir environment. (2)
Parents’ perception of their role in public schools inites their involvement. (3)
Communication between the school and parents fromnoame minority communi-
ties is essential in order to assist families. (4eR@r will participate when they feel
accepted and are provided a voice.

The challenge of understanding and providing for an incrglys diverse
population of children and their families has focused enddgwvelopment of programs
to address these needs. Efforts focusing on the impeveraf home-school
partnerships as an approach to increased academic sucgesbelem growing in
recent years (Gettinger & Guetschow, 1998).

In 1994, the U.S. Department of Education established thadPsinip for Family
Involvement in Education (PFIE). The role of the departims to provide a network
of sources available for organizations that were workingmake education a
community effort. This is in part an effort to reduce tiaps between children from

low-income minority families and the middle class. tRarships are created when
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educators, students, families and community members wgskther to share infor-
mation, encourage and guide students, assist in solving prebland create
celebrations when successes occur. Partnerships mayiibetent as we acknow-
ledge the awareness of non-educational barriers taitgarThese barriers include
factors such as poverty, poor health, or an unstable btnaion (Decker & Decker,
2003).

Adoption of the National Educational Goals has placetherforefront, the need
to maximize the resources school districts have tabésh and maintain a quality
education program for all children. Parental involvemeamd participation in the
social, emotional, and academic growth of students uwaeds as Goal 8 by the
National Educational Goals Panel (1995).

All school districts, except the smallest, under tteidhal Education Goals, are
required to spend 1% of its Title 1 funds on educationteaiding for parents. It is
also required that parents be involved in the decisions &loeuto spend these funds.
Decker and Decker (2003) suggested assigning parent coordinatoiamiby
specialists as a primary way to help teachers makaiaal outreach and maintain
contact with their students’ families.

Steve Murdock, Texas State Demographer, (2007) believed tinstdrethe years
2000 through 2040 the need for programs which specifically addesed#ds of the
economically disadvantaged will grow 119.9% (see Figure 3).

Title | programs are predicted to grow by 101.9% during this peod. The
demands for programs to address students with needs su&ilireual/ESL,

Immigrants, and Limited English Proficiency are alpested to grow over 180%
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between 2000-2040. It is essential that preparations be madetess the oncoming

changes and needs in our schools.

76.2% Elementary and Secondary Enrollment Growth

Bilingual/ESL 186.8%

Economically
Disadvantaged

Gifted and
Talented

119.9%

48.5%

Immigrants 183%

Limited English
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|
Special Education 64.7% i
|

Career and Technology

|
|
|
|
:
|
Title 1 101.9% |
|
l
Education |

|
69.9% |
|

0% 50% 100% 150% 200%
2000-2040 Percent Change

Source: The New Texas Challenge: Population Change and the Future of
FIGURE 3. Future Demands for Specific Programs

In seeking to close the achievement gap, it is necessaagdress the complex
interactions among family, community and school. Ogh@® most challenging issues

facing education is to improve the academic achievemewningndiverse student
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populations. This is particularly true in working with ity and low-income
students families. Thirty years of research demonstrdtat there is a strong link
between parent involvement and increased student academeavement (Foxworth,

2000).

Low-Income Population in Public Schools at Risk

Delpit (1995) identified a power differential between lowgome families and the
mainstream as the source of the achievement gap bettheeschool and the
community’s culture of power. Students whose home andraomy reflect main-
stream culture tend to grow up within networks that inmficransmit knowledge of
styles, patterns, and norms which equip them to funcisetessfully within the
school environment. Delpit maintained that students oute@enainstream lack easy
access to this insider knowledge that is not explictlght in school.

Questions arise regarding the extent to which power andege are tolerated
when studies (Gutman & McLoyd, 2000) suggested that familightnide able to
have a greater impact on their children if they adbetrhiddle of the road, middle-
class model of family involvement. In this situation, gyds join the Parent Teacher
Organization, volunteer in the classrooms, are visilblehe campus as well as help
with homework and attend parent-teacher conferences.

Children coming from low-income minority communities &ensidered at-risk
students. Gutman, Sameroff and Eccles (2002) identifiedkafactors in their study
as the mother’s educational level, depression, matéals number of children in the

family, stressful family events, income and neighborhdactors. Through these
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factors the researchers compiles a multiple riskescBositive family factors were

also included. These positive factors consisted of cemistiscipline, democratic

decision making, and teacher and peer support. The studyeeé@s the students’

exposure to risk factors increased, the students had gnade point averages, more
absences and lower scores on achievement tests. Likestisdents with lower

multiple risk scores did better in school.

A school’s curriculum is not only about subjects (Ni2002). The chief subject
matter of school, viewed culturally, is school itsélbw the school is situated in the
lives and culture of its students and families involeegnting those outside the
power elite to the culture of power. Family or paramioivement marks a step
towards gaining power both for the child and for the parent.

Six types of parent involvement were recognized by Ep§19@5).

1. Parenting (helping families with parenting skills)

2. Communicating (assuring effective communication about@gbrograms and

students’ progress

3. Volunteering (organizing volunteers and providing voluntggyortunities)

4. Learning at home (involving families in working with thefrildren at home)

5. Decision making (including families in school decisions)

6. Collaborating with the community (coordinating resouraed services)
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Barriers

Problems in parent involvement often exists becausmpitsefrom the school are
often based on white, middle-class assumptions concepairents’ views, resources
and time available for school work (Leistyna, 2002).

More than a third of U.S. students are from linguistigamal-minority families
(Futrell, 1999). By contrast, only 5% of teachers “amnfrracially diverse groups.”
Abi-Nader (1993) states that the literature suggests teacbetmely enter into
cultures of their students which they admit are foreignthem and practice a
pedagogy just as foreign to their students.

Studies by Johnstone and Hiatt (1997) provided evidence thasiEagla Second
Language classes offered to parents also provide a gatewgarents to become
involved in other types of school activities. This attemtio language acquisition of
the parents has been identified as a way to breakrierfar both Latino parents and
those of Asian immigrant families (Kim, 2002). Englishfpriency has been noted as
related to all parental involvement variables. In schadisre the majority of school
personnel speak both English and Spanish, Mexican Amefacatfies report much
higher levels of family involvement. Spanish proficiemdythe school personnel may
facilitate immigrant parents’ involvement (Lopez, Sammt& Hamilton, 2000).

Negative associations were found between increased mopoessures and the
parents’ ability to devote time and energy to support thhildren’s well-being
(Mistry, Vandewater, Huston, & McLoyd, 2002). Other resst@und for differences
in the amount of school involvement by parents includé@railies’ distrust or

discomfort with school staffs, school procedures, aadguage barriers. “The
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responses of the Mexican American parents suggested hbat lower rate of
participation at school was a result of their peregivack of parental resources
(including time), the fear that they have little odfer, and their limited English
proficiency (Birch & Ferrin, 2002).

Researchers found that a parent’s concepts aboutrtilejr based on cultural
traditions, are not fixed, but can be changed by informagpi@mvided by a parent
program (Reese & Gallimore, 2002). One of these culpreaitices identified that can
be changed is that immigrant Latino parents do not oltlinggad to very young
children. They wait until the child is old enough to undmrdtand appreciate the
reading material. This generally means an immigrannbathild is not read to before
the age of three or four.

Gutman and McLoyd (2000) provided another study examining loosiec
African American parents of both high-achieving and lehieving fifth and sixth
graders. Although parents of both the high-achieving andatdvieving students were
involved at home, parents of the high-achieving students tegponore at-school
involvement than did the parents of the low-achieving stud@atients of the high-
achieving students were found more likely to initiate comath the school. Parents
of low achievers seemed more suspicious of the schaotisns on their child’s
behalf and reported having negative interactions withstt®ol or school personnel
previously.

Nine African American and Latino families with elemtary school-age children
were studied by Chin and Newman (2002). They found that nidlse mine families

were playing a balancing act trying to meet the demandgodf and also provide
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attention to their children’s schoolwork. Most of faenilies have not been successful
and are encountering various problems in their childremisadives.

Parents use their own educational experiences in tefmmtivating themselves
to become involved in their child’s school. Mapp (1999), afterviewing a group of
low-income parents from a diverse community, found sqaents revealed that,
while in school, they focused on their social livesl aid not take their education
seriously. Others said that they were lured intowthekforce before graduating from
high school; some dropped out of school to raise childieme said they missed out
on higher education opportunities. Many stated that they dete¥mined to keep the
distractions they experienced from impeding their owmldeen’s educational
opportunities.

Barriers most often reported among low-income para@nisauses for their lack of
parental involvement have been reported by Richman-Prakiskt, and Denton
(2002) as

* inconvenient meeting times;

e getting time off from work;

» parents’ education level;

* no child care;

* lack of transportation;

* language barriers.

Children from poverty are found more heavily in urban ar€&hildren account
for 40% of the poor in the United States. Nearly one FooftU. S. children live in

poverty (Hodgkinson, 1989). Most of these children live in Isingarent, female-
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headed households. So, the care of the child may beesiponsibility of many
different adults. This may include stepmothers, childcanets, grandmothers, friends
and neighbors. School personnel tend to decide in advaateihgle and working
parents cannot be counted on to participate at schodk(ap$984).

Low-income single and working parents often spend as muoah with their
children as do middle-class parents with more educatidredsure time. It can be the
teachers who hesitate to give these children work tat dmme believing that parents
will not be available to help Epstein (1984).

In order to make schools more responsive to at-risk stsidelistricts must
provide appropriate academic as well as non academic oppieguar children. Joy
Dryfoos (1996) suggested the term “full service schools’ndescribing schools that
encompass all the needs of the student and the farthigsserve. These schools
provided quality education and social services under the fabiecschool building.
They have the potential to become the center ohéighborhood that attracts both

the students and their families.

Parents’ Perception of Their Role in Public Schools antts Influence on Parent
Involvement

In contract to the perceptions held by many school persoanelw degree of
parental involvement does not reflect a lack of parentatest. Parents invariably
report a high degree of interest in their child’s educatrquantitative study by
Chrispeels and Rivero (2001) hypothesized that the partiaipafibatino parents in

their children’s education was limited by the discrepanctheir own sense of place
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and the school's expectations. This is the point at whigiarent training program
could actually serve as a “cultural broker.”

The families’ and schools’ aspirations for student ss&@e not necessarily the
same. While schools focus on academics, families terge tmore concerned about
the whole child. Azmitia and Cooper (2002) found that this imaye even more
significance for relationships between schools andiliizsnof low-income and
minority children. The researchers pointed out that facéor for this discrepancy
may be the different perspectives as far as what meafive the student. Scribner,
Young and Pedroza (1999) found that parents’ concerns weresotely how
successful their children were academically, but were@med about nurturing the
values of respect, honor, cooperation, good behavior, ambrability of their
children Differences do exist in families’ experiencadfuwal values, practices and
views.

In a study by Fan and Chen (1999), it was that found thahfgraspirations and
expectations for their children’s educational achieverappear to have the strongest
relationship with the students’ academic achievemengrelare consistent findings
that most minority and low-income families have hagpirations for their children’s
academic success (Fan, 2001; Halle, Kurtz-Costes, & Mgha887).

In two studies (Azmitia & Cooper, 2002; Goldenberg, GallimoReese, &
Garnier, 2001) a distinction was made between the teasrations and
expectations Both studies noted differences between families’ hopes their

realistic expectations regarding their children’s attaimmieow-income families were
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more likely than affluent families to express reseorai about their children’s
attainment.

A study conducted by Birch and Ferrin (2002) reported thatwaitindow-income
Mexican American families view their role in their chddeducation as a major
responsibility, they often felt like they had little offer their children because they
either didn't have the ability or the time to makeifierence and they did not know
the specific steps they should take to help advance tieidren’s academic
achievement. Poverty and economic stress may be refatdobth the types of
involvement and extent of involvement among low-incoamaifies.

Barriers of mistrust and misunderstanding develop betwebools and families
when they do not know each other. Establishing a ParerieCen a campus brings
parents on the campus. When parents are more visiblengpusait becomes difficult
for school employees to think that parents don't cBavies, 1991). Schools need the
parents and the parents need a place in the school.

To enhance school involvement personal contact mustble.nnvitations, phone
calls, and flyers are not as persuasive as face-toefaaact with parents (D’Angelo
& Adler, 1991). The recruitment must start with the sdlsbaff. Once parents feel a
part of the system then parents begin talking amongséles. This brings in more
parents and moreover, parents can begin setting thetipsdior the parent center.
Often urban parents often hear only negative news fidradd. A successful center
displays successful student work, provides books for stade take home, and is a
gathering place for parents to find information. It shdpddan environment which

makes parents feel at home. Activities are a mixturdusiness and socializing
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among other parents. Parents are reachable. It takesitment, effort and support

on behalf of the school and the school district.

Communication among Schools and Families Is Essential in Praliing Needed
Services

A critical problem exists when parent involvement isngedetermined by or
within specific and unequal relations of power. This paritighlighted by O’Connor
(2001) who observed that most of the teachers and staffiotm he had spoken with,
did not regard the low-income parents in their schoolmamty as equal participants
in their children’s education and expressed serious doubts péairtts’ interest. This
type of ambivalence by school staff confirms the familgsneral perception of
inferiority and continues to maintain the gap betwdenroles of the parents and the
roles of the teachers.

In contract to the perceptions held by many school persoanelw degree of
parental involvement does not reflect a lack of parentatest. Parents invariably
report a high degree of interest in their child’s educatrquantitative study by
Chrispeels and Rivero (2001) hypothesized that the partiaipafibatino parents in
their children’s education was limited by the discrepanctheir own sense of place
and the school's expectations. This is the point at whigiarent training program
could actually serve as a “cultural broker”.

Parents expressed dissatisfaction with interactiorainge with school staff.
Auerback (2002) reported parents commenting on the rudenegafbivho made

them wait for scheduled appointments, did not follow tigio on commitments, and
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did not include them in discussions concerning their childdeerback points out in
his study that even trivial bureaucratic rebuffs have potential for having a
cumulative effect on family-school relationships.

The welcome and response of professionals expresseahitee$ais a major factor
in attracting parents to get involved and feel a path®@fcommunity. Aspiazu, Bauer
and Spillett (1998) conducted a qualitative study at a fagdlycation center. This
center was not on a school campus, but established vatli@gderally subsidized
housing unit. The researchers found that the family emucaenter’'s accessibility
and friendly atmosphere were the two major drawsénsupport among parents and
children.

Ignoring racial issues can push parents and schools apatequ & Horvat,
1999). Seeking common ground and at the same time acknowlediffergnces is
one role a principal must acknowledge to provide a welcomingpsgihere for
socially and culturally diverse schools. Active and angsupport from the school’s
principal makes a difference in helping diverse familiesome more engaged in their
children’s schooling. (Johnstone & Hiatt, 1997; Levine & Teigk2000) identified
five different ways a principal can show their support dfamily involvement
program.

1. Communicating with families in their native languageewhver possible

through newsletters, bulleting and other written malteri

2. Holding informal meetings with families to seek the iflgia perspective as

well as to inform families of updated school practices;
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3. Maintaining a visible presence at parent-teacher confeseaocd school

sponsored events;

4. Emphasizing, with both the school staff and school fasithe commitment

to family involvement activities.

Few teacher preparation programs include instruction on tidwikd partnerships
between the classroom teacher and the school fanjllenderson & Mapp, 2002).
Practical strategies for engaging effectively with faesilprovide insights for teachers
whose own family background and life experiences arerdiifefrom those of the
children they teach.

In a four-year study by Hampton, Mumford and Bond (1998),ai Wound that
establishing long-term, significant relationships betwé#a® home and school is
significant in the school’'s outreach program. The stktaff recognized that parent
involvement does not always look the same. Parent invadwé will occur on various
levels, different times and sometimes the mostcalifparent support does not always
occur on the school campus. The research found that sufpportthe school’s
principal for the family involvement program was a cati¢actor in strengthening
parental involvement.

Typically, parents learn the roles they are expeteaissume by the school over
time. The structures, procedures, culture and norms cfdiheol dictate these roles.
(Smrekar & Cohen-Vogel, 2001). The school's assumptionsitathe status of the
family tend to keep the roles of the family and the afléhe school separate. Rather
than active decision makers and partners in their chadiscation, parents find

themselves more in the roles of supporters, helpers.
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Administrative Support

Although the principal of the school is normally the goer who determines the
outreach of the school, it is also the role of sehool staff, administrators, super-
visors, teachers and all support personnel to creatéuaecttat is open, friendly and
welcoming (Decker & Decker, 2003). A principal’'s leadership aridingness to
engage families is essential to the success of anypbkfdmily program. According to
Blank and Kershaw (1999), the school leader’s willingreess$ ability to engage in
collaboration are necessary to initiate partnershipaintain control and sustain
momentum. It is the responsibility of the schoolgaah out to those families who are
considered hard to reach. Principals, teachers andtparerdinators must reach out
to families, rather than waiting for the familiesask for help.

As the responsibilities of the school principal contitaeexpand, the National
Association of Elementary School Principals (NAESE)01) provided a publication
that details the school leader’s responsibilities @atts society. The articlé,eading
Learning Communities: Standards for What Principals Should Know and Be®ble t
Do, includes as part of the principals’ responsibility, @lodiration and communication
with the local community. Creating a climate and cultofecceptance of diversity
and nurturing this among the faculty is an essentialableday’s principals.

The Institute for Responsive Education’s research deterrtina¢decause of the
structure of school districts, they are found to lsstant to change (Davies, 1987).

The goals of school districts are many, the mearechieving goals are fragmented
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and the responsibility of the varied goals is spread out g@namministrators,
counselors, teachers, families and students.

These organizational realities contribute to the diffic of introducing and
maintaining the idea of a family involvement program with a formal, written
policy in place to provide structure and accountability. Aosd or district policy sets
the direction by clearly stating the definition of féminvolvement and setting
priorities and guidelines for the program. A mandate fanilfa involvement is
essential.

Two important elements for successful school-parent progr have been
determined by Williams and Chavkin (1990) to be (1) having wrip@licies for the
school-parent programs and (2) having strong administratigport and encourage-
ment for family involvement activities.

According to research by Public Agenda (Farkas, 2001), tesaeleav the role of
community citizens as being limited. According to this sfutBachers want the
support of the local citizenry but are not interestetigaring their concerns or their
feedback on school policies. With this, the teacheiesiv of the public’s role in the
educational process must be addressed before any meanmggdygkenent efforts may
occur.

Weil (1997) pointed out teachers are skeptical for twooreasFirst, they see
diminished parental support in their classrooms. Sedbwey, see increased criticism
of public schools by the various interest groups, many witknowledge or factual

basis for their claims.



32

Training and staff development must be available for scétadil. Promoting and
providing professional development for all school sefures that standards are
adhered to by all personnel. A wide range of activitiesyie® directories and
resource materials must be provided. Districts have t& kEothe possibility of
positioning some community services on the campus site.k@hé000) proposed
that school districts will want to hire school sdomorkers or family-community
coordinators to provide the necessary link that will leitlge gap between home and
school.

If principals and school administrators do not signalrtinvestment in parental
involvement, it is not likely that teachers, who already overwhelmed by the many
mandates they address, will take the initiative to remghto parents (Miretzky,
2004). Parents want teachers to understand the realitig®iofneighborhoods and
family situations.

Schools must communicate to families that they ammgting to reach out to
them. The creation of full-service schools is jusittifhese schools are schools in
which the educational, psychological, physical and soeats of students and their
families are addressed. Community agencies work handnih Wwah schools to help
reduce the at-risk factors associated with poverty (Dgyfo©96). Combining
interventions will help create stronger schools.

In addition, a study by Howley (1994) noted evidence thatlemsize schools
seemed to improve student performance in areas serving ingiac families. As of

1997, the ceiling set for small size elementary schamdésbeen 350 students. It was
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found that in school that service fewer than 301 studeaigerty exerts less of a
negative influence.

Areas for collaboration may include health care, $@&evices, housing, before &
after school care, parental literacy classes, linkeggeveen employment and educa-
tion. In order for school districts to create thipdyof school and collaboration,
Hodgkinson (1989) identifies twelve starting points. Thesentpoinclude: (1)
Studying the demographics of one’'s own community; (2) aitgndjoint
conferences—such as between education and health; (3)g nsticcessful
collaborative examples; (4) picking a single issue onclvhio collaborate; (5)
involving key officials; (6) watching that no single agemeyvorking in isolation; (7)
rewarding and encouraging information sharing; (8) targewvemtion and early
intervention; (9) communicating effective team buildewgd decision making; (10)
focusing on the process; (11) setting realistic time linesstablish and reach goals;

(12) Committing the necessary resources of time, grarg commitment.

Parents Participate When Accepted and Heard

Having a personal vision is powerful in shaping a persores (koyle, 2002).
Creating conditions that allow students and parentgt&inaheir goals and picture
their success is winning leadership. Whether a student oremtpgositive role
models are significant in setting high standards and rghaai personal vision.
Students who maintain a focus on a future goal not onlyenieetter grades but

complete a higher education.
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Overlapping spheres of influence between the home, semootommunity may
begin to occur when the family is involved in the schdbk school, when thought of
as an extended part of the family, helps to portrayoae positive school climate.
Two key elements of increasing family involvement are destrating to parents that
they are valued and acknowledging their time restraintsobligations in their daily
lives (Epstein, 1995). It becomes necessary for educatdrschools to increase their
respect and understanding for diversity.

Metz and Furman (1997) described the old, traditional waymifing a school as
gesellschaftlichin nature because schools were looked at to be effigeotiuctive
and competitive. In contragjemeinshafvalues are now seen as pertinent to a school
setting. This reform emphasizes relationships and intempakrsonnections. These
values are viewed as essential in creating nurturing &hoo

The formation of an action team is suggested by Ep&6iil). These teams form
the nucleus of a staff which serves to encourage pahnipsramong schools, families
and the community. This team is responsible for designingngagement process
with clear goals and consists of school staff, paremtfamily members as well as
community members. This action team focuses on issugmsgre to the specific
campus and community. Each community carries its oweciBp challenges.
Funkhouser, Gonzales and Moles (1997) identified similam$eas core teams to
promote involvement.

The National Parent Teacher Organization (PTA) develotiexl National
Standards for Parent and Family Involvement Programsy Tere developed in

cooperation with education and parent-involvement profealsomhrough the
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National Coalition for Parent Involvement in Educationl997. The five standards
that relate to parent and family involvement consist(Df Communicating, (2)

Parenting, (3) Student Learning, (4) Volunteering, and (5p&dbecision Making

and Advocacy.

These standards relate closely to the model of Ep&t882). Epstein defined the
categories of her Six Levels of Involvement Modefa®ws: Parentingis assisting
families in setting home conditions that support childeed understanding child
developmentCommunicatingnvolves talking and meeting with families as well as
using other effective school-to-home and home-to-scbowmimunicationVolunteer-
ing is flexible enough to accommodate work schedules and supipthé ctudents
and programs may take place at a convenient location thidne the schoolearning
at Home includes families helping with homework and providing otrearning
opportunities in the homdecision Makingprovides a voice to the parents through
school councils, committees and parent organizations Golborating with the
Community results in coordinating resources and services for isnilhrough
businesses and agencies.

In the course of exploring the many aspects of familyplvement, Gutman,
Sameroff & Eccles (2002) suggested that the combination of Iparental
involvement and the school environment may be most eféean supporting
academic achievement. Gutman and Midgley based their studyirican American
students from low-income communities making the transitiom elementary school

to middle school. The students with both parent anchexasupport received higher
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grades than their peers. This “total support” was depemhanbt only the support of
both their parents and teachers but on the interalsebmeen the two.

A parent program, or facilitator, could help provide assigatt parents in
redefining their roles and sense of place in their childrexfucation and therefore
enhance their potential involvement. The parents involvethén Chrispeels and
Rivero study (2001) were participants of the Parent Inetifok Quality Education
(PIQE). After participating in this parent program, paree{sorted changes in their
parenting style, increased their contacts with thieilden’s teachers, and increased
their family’s reading activities, such as family reagdtime and family visits to the
library.

Barton (2004) suggested a health and nutrition policy be re@yag an import-
ant part of a learning policy. He cited the example widnourished child born below
the average birth weight and who comes to school vediti problems and decaying
teeth. High standards, test-based accountability and higheiity teaching is not
likely to boost this student’s achievement enough to elimitia¢ achievement gap.
These items may raise achievement, but the gap has degp root

Gutman and McLoyd (2000) identified one difference betwegh-achieving
African American students and low-achieving African Amanicstudents from
similar low-income homes. That difference was idesdlifas student involvement in
extracurricular activities such as music or art cless®d religious activities such as
Bible study or participation in their church choir. Thesaachers concluded that

when policies are in place which exclude children frontigipating in extracurricular
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activities because of their low grades, this may hamp#rer than support their
academic achievement.

Studies regarding the extent to which family involvementlinked to the
academic achievement of minority and low-income studargsinconsistent. Jeynes
(2003) looked at minority children (not including income leyedsd found that
family involvement among African American, Asian Angam, and Latino families
did have a significant impact on their children’s acadeswlievement. Starkey and
Klein (2000) documented improved student performance in baihd.and African
American preschoolers. Moon and Callahan (2001) found nufis@nt effect on
student achievement, although all students in the studyaehieving at grade level.
Family involvement may be directly linked to other pesitstudent outcomes such as
students’ mental health, lack of truancy, and preventimm fdropping out of school.
(Cook, Herman, Phillips, & Settersten, 2002)

In 2002, Mattingly, Prislin, McKenzie, Rodriquez, and Kayanalyzed 41 studies
to then find only four which, in their opinion, used thestvigorous research design.
This included having matched controls, pretests and post@fsthese four studies,
two found significant improvement in student performancetandardized achieve-
ment tests among the children whose parents particigatethool intervention
programs. The other two studies showed no significdattsfon student achievement
among the children whose parents were involved in a schtawlyention program.
The intervention programs reviewed focused mainly on gihgnparent behavior,

such as parenting skills, rather than changing schodlipea and teaching practices.
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Training programs for Mexican immigrant parents revealdigrtraining of the
parents did increase the parents’ role in school imroént. Rodriquez, Brown, Li,
and Albon (1999) did not conduct pre- and posttests for pardmes to the
inconsistencies in the participation of the parents. Theyind that parents reported
increase in their home literacy activities at homeyiriga more reading material
available in the home and making family trips to the pubbcary. Parents also
reported a greater frequency in which they read to thddrehiat home.

Predominantly, most training provided by schools for parextsnto one of the
following four areas:

1. Basic parenting skills;

2. Knowledge of school systems and procedures;

3. Strategies for assisting children in specific subject enaguch as math or

reading;

4. English language lessons for parents

Zellman, Stecher, Klein, and McCaffrey (1998) found thatepis reported
“substantial changes in their knowledge, attitudes, atthwior” along with more
school involvement by attending the Parent InstituteCfoality Education (PIQE) in
California. This program consisted of attending eight mtang classes. The classes
were taught in the language the parents were most catl@mvith. There were three
main focuses of the classes: (1) parenting skills, () tooprovide family educational
support, and (3) how to understand local school system’&ings. In this same

study, although parents reported greater parent involvemeerte twas a low
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correlation between the teacher and parents repodssdroom visits and participa-
tion.

Paratore, Melzi, and Krol-Sinclair (1999) did not find tha kwvel of the parents’
literacy, education or English proficiency played aMible in their ability to support
their children’s success in school. The researchesfailsaw that success in school
was solely predicted by events at home or school,dibéer a complex process of the
actions of both home and school that included interaxti@tween the two.

Repeatedly the research found that when all typesmilyfanvolvement were
studied, the factor which was the major influence ohild’s success was the parents’
aspirations and expectations for their child. This ontofaends to be the strongest
link between the academic successes of children regardfesthnic or cultural
differences in families (Fan & Chen, 1999).

School social workers are in a unique position to providedge between the two
worlds (Altshuler, 2003). The school is seen as a potemtighor for the students
when active commitment and collaboration occurs batwkee social worker and the
school system. In order to achieve academic succesedude antisocial outcomes,
school based social workers must not only have a clederstanding of the
problematic conditions of poverty but must also develapraprehensive knowledge
of minority cultural norms and how these norms piete educational outcomes
(Teasley, 2005). Although the social work profession madeffant to increase the
number of minority practitioners since the mid 1970s, tlagorty of practitioners

continue to be Anglo American females.
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Collaborative efforts between child welfare workersl grublic education staff
face challenges and barriers. Some of the barriergifieeninclude financial (who
pays for what), identification of clientele, diffetegpals among services rendered and
the coordination of how services are delivered and evadu@ltshuler, 2003). While
researching students in foster care, the researched fbvah both caseworkers and
educators expressed a mutual lack of trust with each d&bén.educators and social
workers perceived that each other were unwilling to comcati®iwith each other.
Educators felt that social workers withhold vital inforroatand caused frustration at
being unable to obtain information in a timely manner. Bthrs considered this
information necessary to plan successful learningclfoldren. Social workers were
frustrated that teachers expect them to share cotiidl@rformation which the social
workers believe is not needed by the school system.

Social work education programs must prepare school-basetitiprers in the
area of culturally diverse practices in urban settifigpe researcher suggests the need
to improve and monitor the social workers’ preparatianthe area of cultural
competence in an urban school social setting. HendersbBenta (1994) conducted
a comprehensive survey on parent and family involvemed.résearchers suggested
that the most accurate predictor of student successtifamily income or social
status but the impact the family has on creating a heme@onment that encourages
learning, maintaining high and reasonable goals for achiaveara the family’s

involvement in their children’s education.
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For a family involvement program to be effective, sal&ey factors need to
occur in the design (Henderson & Berla, 1994). Prografesing home visits are
more successful for low-income families.

* Family involvement increases when families receiagjdent and effective

communication.

» Parents and families become more involved when theyeatetl as partners

and made to feel comfortable.

One type of reaching out is the home visit. During a horai the teacher or
school representative have the opportunity to becomelidamvith the students’
family situation and the parents are able to speak ftencomfort and security of
their own home. Home visits also give the families tipportunity to see school
personnel in a more personal setting (Decker & Decker, 2@08)early communi-
cated purpose for the visit should be established in rdapenanner. Working
towards educational equity and high standards is the purgode diome-school
connection.

Family resource centers provide another effective waw¢hools to reach out to
families and provide support. Parent information and trainingaowide range of
subjects can be provided in a site specifically for parértiese centers, which can be
located by on or off the school campus, provide a linler@hparents can access
services, ask questions, and attend classes provided bydw. sc

A school social worker in a qualitative study (Casdéll202) pointed to poverty as
being the number one issue and identifies parent educatitdreanly thing schools

can do. The social worker identified the most as-rigk @nlent kids coming from
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homes where there are no parents. The social workenlikss these students as being
on their own from the time they’re young children. Be®nomic and social segrega-
tion of the poor provide children with exposure to violencei@dnterventionism is

a form of violence prevention that stems from theostlcampus but has connections
to nonprofit groups, city and state organizations, and sseefalces in the city.

The establishment of community-based partnerships wastdobdyy George
Bush'’s (Sr.) initiative named, America 2000. One of iksggials is to establish drug-
free and violence-free schools. In Texas, the AlliaBckools Initiative is coordinat-
ing efforts of parents and teachers. Programs have ibéted to improve parent
involvement.

The use of a parent liaison, specifically, to make dealys to parents of at-risk
students is part of an effort currently being used toeckhe achievement gap at
Franklin Roosevelt High School in the Dallas area. Bsethool and non-school
factors underlie the achievement gap. The conditions whphove learning both in
an out of school are intertwined (Barton, 2004). The aelment gap closely mirrors
inequalities in aspects of schooling, early life, and homsaimstances that research
has linked to school achievement.

When individual parents from disadvantaged, low incomeuggoattempt to
advocate for their children they have experienced beidmffiex!, silenced or
marginalized (Shirley, 1997; Valdes, 1996). The Diversity étogreated at Berkely
High School in 1996 and studied by Pedro Noguera and Jean Wing (2006 )about
by giving parents a voice in bringing equality into the sé¢had their children.

Disenfranchised parents were the target of this outrgmogram. Through the
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Diversity Project, came the realization of the impode of providing assistance to
parents in crises. A Parent Resource Center was éés@s a point of contact for
parents and families who do not know how to be heard bgdtheol, were having
difficulty with their children, or needed support withoubkving where to go.

From Cornell (1995), the following suggestions are an atteémpeduce failure
rate: (1) Don’t expect these students to have accaesagazines, reference materials,
and other resources. (2) Don’'t assume the student canadtdyne. (3) Don't expect
material contributions to fund drives. (4) Be tolerantimégular attendance ...
disorganization, unreliable transportation, financialsesj disruptions in normal
family relations. All the items listed are targetamdor staff development for those
working in the school setting.

Providing staff development for families on topics suchtess anger manage-
ment, college funding, student rights, parent-teen commtiorg law, learning
disabilities among other relevant subjects is paramomnhelping to close the
achievement gap. Researchers described this type of assjstamvhich the parents
have a say in what is needed, as an inside-outside agvowalel (Noguera & Wing,
2006).

A parent training program in San Diego (Ochoa & Mardinesid96, p.6) use as
their motto, “No force on earth is as strong as @adetermined to get a fair break
for his or her child.” The goal of the program is to empoparent to help themselves
so they can advocate for their children. The schogmnel in charge of the program
teach topics to parents such as the stages of childogeveht, building self-esteem in

children, and how to prevent underachievement.
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A study was conducted on the Parent Support Specialigtd®noin Austin, Texas,
and cited the various roles of the Parent support smtcidlhe parent support
specialists work with families and students to provide ptasens and workshops in
the areas of gangs, drugs, teen pregnancies. Health allmessepresentations
included topics such as mammography, inoculations, denthlvasion screening
(Washington, 2001). Along with these informational presesnatithe parent support
specialists attend staff meetings with school administrarecruit volunteers, make
home visits and call parents.

Schools are pivotal in the collaboration of networksogial service agencies with
children and families. Early childhood enrichment prograhesalth care and basic
subsistence assistance are addressed through social peogcams to help children
and their families. School-linked resource centers andily specialists address the
need for improved access to social services.

Parental involvement includes different stages ranging fiome involvement to
decision making at the school. Pena (1998) cited open coroatiom and varied
communication as a start to bringing parents in to tmed. Written newsletters,
calendars, the marquee, and flyers are suggested. Patentdo not read would be
left uninformed if a social network of parents is not mangd. An open door policy
is needed so parents feel acknowledged and welcome sthibel campus.

The research on parent involvement reveals the influ@arent involvement has
on the children, families and schools involved. The benétbm the comprehensive
surveys of this research document many benefits (Hemd& 8erla, 1995). Some of

these benefits follow.
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e Students achieve more when parents are involved, regaafleace, parents’
education level or socio-economic status of the family

» Educators have higher expectations of students whose paremjuardians
communicate and collaborate with the school.

* Students from culturally diverse backgrounds tend to imprekien their
parents and educators communicate and understand the gapetbetive
culture at home and the majority culture at school

* Programs designed to involve parents in partnerships wihst¢hool find
academic achievement in disadvantaged children. The childten are
farthest behind tend to show the largest gains.

Improved academic success for all students will not benaglcshed if the basic
fundamental needs that are prerequisites to learningadradadressed. These basic
needs include health and wellness, appropriate behavior amstlalde home
environment. Gardner (2001) suggested partnership programs dbnegrconcentric
circles. The innermost circle represents the basie abachievement, attendance and
school graduation rates. The middle circle represertsathievement in school but
also encompasses what happens outside the classroonassiachily situations. The
outer-most circle represents the community and theaheservices delivery within
the community. The most effective learning partnershipemapass pieces of all three
concentric circles.

According to Shore (1994), many schools are failing toycarurt their basic
mission. Both urban and rural school systems are ovémeldeby not only the

educational needs, but the social and emotional neetlfe ahildren growing up in
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poverty. The traditional way many schools function doasserve properly in a time
of changing family demographics, a demanding workplace and mgogtiudent
diversity. Changes in the structure and function of fasiin the United States point
to the fact that additional resources are needed taessfodly educate all students
(Epstein, 1995; Melaville, 1998; Waddock, 1995).

The National Coalition for Parent Involvement in Edicoa (NCPIE) outlines
keys to success for districts implementing a family enmwoinity involvement policy.
The number one item on the list is the hiring and trgiroh a family/community
liaison. Reaching out to home is not the norm in mohlbals. The hiring of new
personnel and the allocating of existing dollars and/of stay be needed to build up
support and to maintain that support. The major functiom damily/community
liaison is to make direct and personal contact watiifies, along with coordinating
family/community/school activities.

The last 30 years of research has shown that paredtsther family members
who are involved in their child’s education, significgnitpact that child’s school
attendance, homework completion, grades, performanceesis, tgraduation from
high school and interest in attending college (HendegsBerla, 1994; Henderson &
Mapp, 2002; U.S. Department of Education, 1994). Due to thispichee interested
in increasing family involvement, especially those schadbich serve large popula-
tions of at-risk students. If parents lack the basicrmédion to support their children
in school, the challenge is not merely to increagentiimber of programs to address
parent needs, but to ensure that these programs addresseti®eof parents and also

to make sure they are available to those who need thesnh(@hadwick, 2002).
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While it is possible to change some variables that affexlent learning, it is not
possible to change others. Changing a parent’s educatiociedrband or level of
income is not possible. Changing a parent’s level of ramknt is possible. This is
important because children’'s academic achievement appedns imore strongly
related to parents’ level of school involvement thartheir level of education or
income (Thorkildsen & Stein, 1998). Parent involvement agp@aaccount for ten to
twenty percent of the variance in achievement. Pamgmectations consistently have
the strongest relationship with achievement. In lovoime families, this need for
attention is especially important. It is particulairyportant for schools to reach out to
parents and create opportunities of involvement for tfeasdies that are traditionally
less involved.

In summary, this chapter has focused on four main teefiest, public school
students from low-income minority communities are sk-rlue to barriers in their
environment. The second theme is the lack of schoolvewaént of parents from
low-income minority communities. Additionally, commuaion between the school
and parents from low-income minority communities iseesial in meeting the
student’s, as well as the families, needs. In cormiyparents will participate when

they feel accepted and are provided a voice.
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CHAPTER IlI

METHODOLOGY

The 11 Title |1 elementary schools were selected far study for three reasons.
The first reason was its accessibility to the ingadtir. The second reason was the
researcher’s desire to determine the effectivenedsedamily specialists’ program in
association with parent involvement. The third reasors &l the 11 selected
campuses were considered successful by being rated “Reatighizethe Texas
Education Agency for the school year 2005-2006.

The purpose of this study was to examine the influencarofly specialists’ on
parent involvement at the selected Title | Elementampuses as reported by both a
parent survey and a family specialist survey. The prirparpose of the study was to
identify roles the family specialists take on as ailtesf the needs of the families in
their community. In addition, the use of services providgdcommunity agencies
through the family specialists will be examined. The degrn influence parents have
on the selection of classes provided for parents by thalyfaspecialists were
examined as well.

The relationships were examined by the following fouraedequestions.

1. What influence do the family specialists have in ifgnmvolvement as

reported by parents and family specialists at the seldatkdl elementary

schools in North East ISD, San Antonio, Texas?



49

2. What selected variables influence parental involvenmene@orted by parents
and family specialists who are participants of theeRarAcademy at the
selected Title | elementary schools in North EaBt, ISan Antonio, Texas?

3. What influence do community agencies have in assistitly the needs fo
families, as reported on the end-of-year summary shbegt the family
specialists at the selected Title | elementary schooNorth East ISD, San
Antonio, Texas?

4. What influence do parents have on determining the claseforth for the
Parent Academy, as reported by the family specialisispaments who are
participants of the Parent Academy, at the selectiel [Telementary schools
in the North East ISD, San Antonio, Texas?

In order to answer the research questions, the researbtained information for
this study from a parent survey as well as a family igpistc survey. The family
specialist survey was validated by the researcher. Tharckse had the family
specialists complete an End of Year Summary Sheggito information about the
variety of functions performed by the family specialisSecondly, summary sheets
were an attempt to quantify the various activities. Tfermation gathered from
these summary sheets assisted the researcher inldimg the questions for the
family specialist survey.

The survey given to the parents to complete was abdated by the researcher.
Before distributing the survey among the schools, tpaents were asked to read
through the survey and give comments and suggestions foromsettat were not

clear, vocabulary that was not understood or questions wimaip have been
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irrelevant. The parent survey was provided to participantboiih English and
Spanish.

Permission to distribute the surveys was obtained fioim Mark Scheffler,
Assistant Superintendent of North East School Disagtvell as Dr. John Cadena,
Director of Research for North East School District.

Chapter Ill reports the research methods used to acsbmyplis study. The
chapter is divided into the following sections—populatimst{rumentation, proced-

ures, and data analysis.

Population

North East Independent School district serves a populati 57,679 students and
encompasses approximately 140 square miles of the nottalcmd northeast sector
of Bexar County, Texas. Although the vast majority loé district is within the
boundaries of the city of San Antonio, several smatlenmunities are also included
in the North East ISD. These smaller communities incthecities of Castle Hills,
Hill Country Village, Hollywood Park, and the city of Wicrest. North East ISD is
the eighth largest school district in the State eXas.

The eleven Recognized Title | elementary schools induidethis study are:
Camelot, Clear Spring, El Dorado, Colonial Hills, Dedlwi East Terrell Hills,
Montgomery, Olmos, Ridgeview, West Avenue, and WilshBeven of the 11
campuses maintain a full-time family specialist as pérttheir staff. The remaining
four campuses employ a half-time family specialist. ih& schools with the half-

time specialists are Clear Spring, El Dorado, Olmos,Riddeview.



51

All 11 campuses begin serving students at either at the piterkar kinder level
and continue up through fifth grade. The following campusss rovide bilingual
education: East Terrell Hills, Colonial Hills, Dellwie West Avenue, and Walzem.

The subjects for this study were the 10 family specsadéissigned to the campuses
and a random sampling of five to seven parents fracth eampus who are members

of the campus Parent Academy.

Instrumentation

The researcher used Microsoft Excel in spreadsheatafoto record the data
provided in the End of Year Summary sheets. These spestdstecorded types of
training provided for the parents, number of Parent Acadgmaduates and
community services provided for the parents during the 2005-2006|sgar. The
demographic data were used for data analysis for this study.

The parent surveys were developed by the researchernd& péexperts was
identified to judge the clarity and appropriateness of éaahn The panel consisted of
three members—all parents who are members of the PAoawalemy program of
North East Independent School District. The panel wad ts determine whether or
not the instrument had content validity. A Spanish traisiaof the survey was
provided along with the English version (see AppendicasidB). None of the panel
of experts were part of the final random selection e

The family specialist survey was also developed by tbeareher (see Appendix
C). The panel of experts used to validate this instrumaeag three educational

professionals. The first is the director of reseancth information for North East ISD;
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the second expert was a counselor at one of the [T#tdools participating in the
survey; the third is a family specialist at one of thiéeT schools not participating in
the survey. None of the panel of experts were partitgpaf the survey.

Content validity is achieved when a test or survey ierd@hed by a panel of
experts to adequately represent the content that thessapresent (Gall et al., 1996).
Content validity was established for both instrumeRecommendations were made
and a few minor changes were made to the surveysingeléo the wording of

guestions.

Procedures

In November, 2006, the researcher met with Dr. John GadBmwector of
Research at North East Independent School District &lédffice. The meeting was
to explain the purpose of the research and through himajnotite permission and
support of the school district. Dr. Cadena provided guidansarvey questions, data
collection, and the scope of the intended researchttér lor research approval had
previously been submitted.

During the month of January, 2007, data collection procedusss iw place. Each
of the 10 family specialists from participating campusess wiven an envelope
containing seven parent surveys in both Spanish and Bnglidamily specialist,
Information Sheets in English and Spanish (see Appendicend E), survey,
sharpened #2 pencils and Scan-Tron sheets. The family Isgiscigere asked to have
the surveys completed randomly by parents at their campo were members of the

school's Parent Academy. After both the parent sunaay the family specialist
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survey were complete, they were asked to send it tee@archer by in district pony

mail. The purpose of using in district pony mail was tont@an confidentiality.

Data Analysis

Results of the data gathered by the researcher fostidy were reported using
both numerical and graphic techniques. From the interpretat the data, descriptive
and inferential data analyses were used. Appropriatetsiatismeasures used in the
study included frequency, percentages, and Pearson Chi-square.

Frequencies enabled the researcher to calculate theiptigscistatistics. The
frequencies were classified into a limited number afues or categories. The
researcher used general frequencies to provide insiglat senipling, selecting and
weighting of data. The researcher supplied the list adbkes for which frequency
tables were produced.

The Chi-square test was applied to determine the sigmdgcaf differences
between two independent groups. For this study, one indepegrdemptis the campus
family specialists. The second independent group is thepgob parent participants.
A significance level of p<.05 was used in this study. Thedgbare test takes into
account “the size of the sample and the magnitudeeofdlationship or difference
reported in each study” (Gall et al., 1996, p. 55).

This was primarily a descriptive study. Results forttital population and each of
the subgroups were reported in numerical table presentdbongercentages and

analysis of variance. Analysis and interpretationhef data adhered to the principles



54

prescribed for data description by Borg and Gall (199&duncational Research: An
Introduction.

The information obtained was defined, coded, and analyzed asstgtistical
software package, SPSS, version 13.0. The level of signde was set at p<0.05.

Data analysis has included specific statistical procedarasse in answering each
research question. The first question was as follows:

1. What influence does the family specialist have in fanmvolvement, as
reported by parents and family specialists at the selddtied elementary
schools in North East ISD, San Antonio, Texas?

To answer this question, the researcher calculated ¢qeency distribution on
the Likert scale for both the parents responses at agekhe family specialist
responses An analysis of variance between the paardtthe family specialists was
performed. Identification of variables with significantferences for the means at the
p<.05 level was performed by the researcher.

The second question indicated in Chapter | is as follows

2. What selected variables influence parental involvementepsrted by
family specialists and participants of the Parentd&ray at participating
selected Title | elementary schools in North EadD,ISSan Antonio,
Texas?

To answer this question, the following nominal variabigere compared by
determining the frequency of responses on the Likeréscal

1. Communication between the school and home

2. The school being inviting to parents
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3. Maintaining a job outside the home

4. Level of parent education

5. Parents having pre-school age children at home

6. Support of family and friends

7. English not being the first language in the home

8. Parents’ parents were involved in school

9. Classes being provided for parents

The third research question indicated in Chapter | asvisl|

3. What influence do community agencies have in assistigg family
specialists with the needs of families, as reporteHrny of Year Summary
Sheets, at participating selected Title | elementahp@is in North East
ISD, San Antonio, Texas?

To answer this question, the researcher calculated ¢@ency distribution of
responses to each category of possible agencies listdte ddnd of Year Summary
Sheets. A determination of the agencies used by eadiedamily specialists was
made.

The fourth research question was indicated in Chaptefdllaws:

4. What influence do parents have on determining the classésrth for the
Parent Academy, as reported by the family specialistgparents who are
participants of the Parent Academy, at participating csede Title |

elementary schools in the North East ISD, San Antorexas?
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To answer this question, the researcher calculatetteéfaencies of distribution
on the Likert scale for both the parent responsesakas the family specialists
responses.

An analysis of variance between the parents and thalyfaspecialists was
performed. Identification of variables with significantferences for the means at the
p<.05 level was performed by the researcher.

Questions 20 through 25 on the Parent Survey consisted ofgdsphac
information from the parents. The following demographictirmation was obtained
from the 66 parent subjects participating in the study:

1) Level of education

2) Number of years of involvement with Parent Academy
3) Employment outside the home

4) Pre-school children in the home

5) Race

This information served as identification factors in tescription of the parent
participants. This information provides a profile of adrarAcademy member with a
child in elementary school in the North East ISD, SaroAio, Texas. Data from
some respondents were missing for some questions iruthe st

In summary, the population for the study was 10 family igists currently active
in their positions in North East ISD, San Antonio, TXelpopulation also consists of
66 parents at the participating Title | elementary schaolthe same district. The

instrument used in this study to identify the influencethe family specialists in
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family involvement was validated by the researcher byreelpaf experts, none of
who were involved in the study.

This was primarily a descriptive study. Results for th&al population and
subgroups were reported in numerical tables for frequenmesentages, and Pearson

Chi-square.
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CHAPTER IV

PRESENTATION AND ANALYSIS OF THE DATA

Introduction

The purpose of this study was to examine the role of stiool social
worker/family specialist in selected Title | elemeagtachools within the North East
Independent School District in San Antonio, Texas. $hely also investigated the
influence the family specialist has on parents asrifapes to family involvement at
selected Title | elementary campuses in the North IE&sin San Antonio, Texas. To
achieve this objective, a survey was developed to addressgquenspectives of the
parent involvement on their campus. A second survey waslaped to address the
perspective of the family specialists at the selectéld Telementary campuses. The
surveys provided the information for much of the reseaeshlts presented in this
chapter. The survey asked the 10 participating family sissiand the 66 partici-
pating parents to rate the answer to each questions bH &ikert scale in the
following categories: “None,” “A Little,” “Some,” “Vey Much,” and “Almost
Always.”

The information gained from this study will be availaldeprofessionals in the
field of education who work with low-income, minority poatibns. This information
may be used with school district staff involved in edioceat staff development
programs for administrators, teachers and parentsayt afso be used to develop
specific social service departments within public schagiftidts. The results from this

study should be useful for anyone associated with educat general since the



59

demographics of the children in United States schools igllyapecoming more
diverse.

Chapter 1V provides the results of the data collecteoh fitee selected populations
through the survey developed by the researcher. The regetes analyzed for the
similarities and differences in reasons for parent iremlent by both parents and the
school family specialists.

Chapter IV contains an analysis of data obtained throliglsurveys as well as
data gathered through the end-of-year information sheetglptbby the participating
family specialists. The intent of the research waanswer four questions concerning
the role of the social worker/family specialist imiidy involvement at selected Title |
schools which were identified as “Recognized” campuseshbyTexas Education
Agency for the 2005-2006 school year.

Questions to be answered by this study were:

1) What influence do the family specialists have in fgmivolvement, as

reported by parents and family specialists at the seletide | elementary

schools in the North East ISD, in San Antonio, B&a

2) What selected variables influence parental involverasneported by parents

and family specialists, who are participants of theeaAcademy at the selected

Title | elementary schools in the North East ISC5an Antonio, Texas?

3) What influence do community agencies have in assistitiy the needs of

families, as reported on the end-of-year summary shwetise family specialists

at the selected Title | elementary schools in thetiN&ast ISD, in San Antonio,

Texas?
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4) What influence do parents have on determining the classeforth for the

Parent Academy, as reported by the parents and familyiafpesc who are

participants of the Parent Academy at the selected Télementary campuses in

the North East ISD in San Antonio, Texas?

Analysis of Demographic Data

Profile of Parent Respondents

The data reported for parent demographic data are groupetivetareas: Age,

Educational Background, Race, Employment Outside the Hoarent? who have

pre-school age children at home and Number of yearpdarent has been involved

with the Parent Academy.

The age in years of all parent participants showed 30.3%heoparents were

between the ages of 32-36. This group was followed closethé27.2% of parents

who were 37 years of age or older. In the age group bet®&8i years of age, the

data showed 24.2% of the parents. This data reveals that ®&1.#% participating

parents were between the ages of 27 — 37 or older (seelljable

TABLE 1. Number of Responses and Percentage for the Tadt Group and Each Subgroup of

Parent Respondents Identifying Age of Parent Participants

Age of Parent Academy Respondents N %
No response 1 15
22-26 11 24.2
27-31 16 16.7
32-36 20 30.3
37 or Older 18 27.3
Totals 66 100
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Indicated in Table 2, from the parents surveyed, 16.7% digraduate from high
school; 39.4% did complete high school; 21.2% had somegeokelucation and

18.2% had completed college. There was no response fromod 5 respondents.

TABLE 2. Number of Parent Responses and Percentage ftime Total Group and Each Subgroup
of Parent Respondents Identifying Parent Education Baalround

Educational Background of Respondents N %
No Response 3 4.5
Some High School 11 16.7
Completed High School 26 394
Some College 14 21.2
Completed College 12 18.2
Totals 66 100

Data from Table 3 reveal that 6.1% of parent respondents Amglo; 80.3% of
parent participants were Hispanic; 6.1% were African Acaer, 3% of the parents

were other; and 4.5% of the parents were no response.

TABLE 3. Frequencies and Percentages of Demographic lofimation Regarding Race of the
Parent Participants

Race of Parent Respondents N %
No Response 3 4.5
Anglo 4 6.1
Hispanic 53 80.3
African-American 4 6.1
Other 2 3.0
Totals| 66 100
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As indicated in Table 4, 31.8% did hold a job outside theehd3b.2% of the
parent participants did not hold a job outside of thed103% of the parents did not

respond.

TABLE 4. Number of Respondents and Percentages for th€otal Group and Each Subgroup of
Parent Respondents Who Are Employed Outside of the Hoen

Employment of Parent Respondents Outside the Home N %
No Response 2 3.0
Yes 21 31.8
No 43 65.2

Totals 66 100

As indicated in Table 5, 40.9% of the parents surveyed hadcpool age
children at home; 56.1% did not have pre-school age childreorae; and 3.0% had

Nno response.

TABLE 5. Number of Respondents and Percentages for th€otal Group and Each Subgroup of
Parent Respondents Who Have Pre-school Age Children atdrhe

Parent Respondents with Pre-school Children at Home N %
No Response 2 3.0
Yes 27 40.9
No 37 56.1

Totals 66 100

As indicated in Table 6, this was the first year of lmgment in the Parent
Academy for 4.5% of the respondents; 53% of the respaonidentpleted one year in

the Parent Academy, 9.1% had of the respondents couhpileteyears in the Parent
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Academy; 15.2% of the respondents completed three yéahe d’arent Academy;

and 10.6% completed three or more years in the Pareaatefty Program.

TABLE 6. Number of Respondents and Percentage for th€otal Group and Subgroup of Parent
Respondents and Their Years of Involvement with the @mpus Parent Academy Program

Number of Years as a Participant of the Parent Academirogram

Byr 1Yr 2Yrs 3Yrs More than Total N Total %
3Yrs
N % N % N % N % N %
Parent 3 45 35 53.0 6 9.1 10 15.2 7 10.6 66 100

Response

Parents’ Perception of Parent Involvement
Research Question #1

What influence do the family specialists have in fgnmivolvement, as reported
by parents and family specialists at the selected TiHe&ementary schools in the
North East ISD, in San Antonio, Texas?

The findings to this question demonstrate that parentshiedamily specialists do

have a significant impact on their involvement in Rarecademy (refer to Table 7).
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TABLE 7. The Degree of Influence of the Family Speciat on Parent Involvement as Deter-
mined by Both the Parents and Family Specialists

Encouragement from the Family Specialist Is the ReasonHave Become Involved in My

Child’'s School
A=None B=A C=Some D=Very E=Almost Total N Total %
Little Much Always
N % N % N % N % N %
Parent 4 61 3 30 10 152 32 485 17 258 66 100
Response
Family 0 0 1 10 6 60 1 10 2 20 10 100
Specialist
Responses

The participants were asked to answer the questiondlibg fn the circle on the
answer choices on a Likert scale. The Likert scale chfigan 1 = “None” and 5 =
“Almost Always.”

The data in Table 7 indicate the parent responses tgub&ion are as follows:
25.8% of the parents surveyed chose, Almost Always; 28.7%ecl¥ery Much”;
13.9% of the parents chose, “Some”; 2.6% of the parewntsechA Little”; and 3.5%
chose the response "None.”

Table 7 also indicates the Family Specialists responses as follows: “Almost

Always”, 20%; “Very Much”, 10%; “Some”, 60%; “A Little”, 10%and “None”, 0%.

Variables Influencing Parent Involvement
Research Question # 2

What selected variables impact parental involvememepasrted by parents and
family specialists, who are participants of the Pafarademy at the selected Title |

elementary schools in the North East ISD in SaroAit, Texas?
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Each variable will be reviewed independently. The varg@abiethe questionnaire
used in this study for Question Two were: (1) communica{@®nthe degree to which
the school is welcoming, (3) parent employment outdidehiome, (4) educational

background of the parent, and (5) having pre-school childreona¢.

Question Two — Variable #1
The findings to question two, for the first variable involviogmmunication,
reveal that both the parents and the family specidiislieve strong communication

exists between the home and school (see Table 8).

TABLE 8. Number of Respondents and Percentage for th€otal Group of Parent and Number of
Respondents and Percentage for the Total Group of Faryil Specialists Identifying Level of
Communication between the School and Home

Question 1. Communication Exists between the Schoamhd Home
about the Opportunities for Family Involvement.

C = Very Much/

A = None/Little B = Some Almost Always Total
Type  Family 0 1 9 0 10
Specialists
Parent 2 9 54 1 66
Total 2 10 63 1 76

The combined parent responses of “Very Much” and “Almodivas,”
concerning communication, totaled 81.9%, while the combinedlyfaspecialist
responses of “Very Much” and “Almost Always” totaled 90%.

Table 9 provides the data for a Chi-square test. It was edfetinat in the
population there was no significant difference betwdenresponses of the family

specialists and parents concerning the statement: Comationiexits between the
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home and school about opportunities for family involvemditie level of signifi-

cance was greater than .05 using the Chi-Square test betategorical variables.

TABLE 9. Chi-Square Tests Comparing Responses of Familgpecialists and Parents Concerning
the Statement: Communication Exists between the Schoahd Home about the Opportunities for
Family Involvement

Value df Aa’_r;‘i%'ei')g'
Pearson Chi-Square .612(a) 3 .894
Likelihood Ratio 1.009 3 .799
N of Valid Cases 76
(a) 5 cells (62.5%) have expected count less than 5. Thenormiexpected count

is .13.

Question Two — Variable #2
The findings for question two, for the second variableceoning the degree to
which the school is welcoming, indicate that both theepigr and family specialists

feel strongly that their schools are welcoming andtimy to parents. See Table 10.

Degree to Which the School is Welcoming and Inviting
The combined responses of “Very Much” and “Almost Alwayet family

specialists were 90%, while the parent total of theserésponses totals 87.8%.
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TABLE 10. Number of Respondents and Percentage of Respses of Parent and Number of
Respondents and Percentage of Responses of Family Spkstis Identifying Degree to Which
School Is Welcoming and Inviting to Parents

2. The School and Staff Are Welcoming and
Inviting to Parents

C = Very Much/

A = None/Little B = Some Almost Always Total
Type Family Specialists 0 1 9 10
Parent 1 7 58 66
Total 1 8 67 76

Table 11 provides the data for a Chi-square test. The Chi-stpsiranalyzed the
data between categorical variables. It was inferredithttte population there is no
significant difference how the family specialists apdrents answered on the
statement: The school is welcoming and inviting to parerhe level of significance

was greater than .05 using the Chi-square test betwegodest variables.

TABLE 11. Chi-Square Tests Comparing Responses of Familgpecialists and Parents Concern-
ing the Statement: The School and Staff Are Welcoming anbhviting to Parents

Asymp. Sig.
Value df (2-sided)
Pearson Chi-Square .159(a) 2 .924
Likelihood Ratio .290 2 .865

N of Valid Cases 76

(a) 3 cells (50.0%) have expected count less than 5. Thenormiexpected count
is .13.
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Question Two — Variable # 3
The findings for question two, for the third variable conggg parent employ-
ment outside the home, indicate the parents feelhdmnang a job outside the home

does keep them from becoming involved in their child’s sc(exd Table 12).

TABLE 12. Number of Responses and Percentage for the b Group of Parents and Number of
Respondents and Percentage for the Total Group of FamilSpecialists Identifying the Influence
on Parent Participation at School When Parents Are Employ@ Outside the Home

3. Having a Job outside the Home Keeps Parents from
Becoming Involved with Their Child’s School.

C = Very Much/

A = None/Little B = Some Almost Always Total
Type Famil_y _ 0 7 3 0 10
Specialists
Parent 17 20 28 1 66
Total 17 27 31 1 76

Parent responses in the “Very Much” and “Almost Alwagategories totaled
42.4%. The responses from the family specialists inditete do not feel as strongly
that parent employment affects school involvement.rid@nbined responses for the
“Very Much” and “Almost Always” categories totaled 30%.

Table 13 provides the data for a Chi-square test. The Chi-stpsiranalyzed the
data between categorical variables. It was inferredithtte population there is no
significant difference in responses from the familycsgplests and parents concerning
the statement: Having a job outside the home keeps pdrentdecoming involved
with their child’s school. The level of significaneeas greater than .05 using the Chi-

square test.
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TABLE 13. Chi-Square Tests Comparing Responses betwedramily Specialists and Parents
Concerning the Statement: Having a Job outside the Home dé€ps Parents from Becoming
Involved with Their Child’s School

Asymp. Sig.
Value df (2-sided)
Pearson Chi-Square 6.908(a) 3 .075
Likelihood Ratio 8.570 3 .036
N of Valid Cases 76
(a) 5 cells (62.5%) have expected count less than 5. Thenorimiexpected count
is .13.

Question Two — Variable #4

The findings for question two, for the fourth variable @eming parent educa-
tional background, indicate that both the parents and yaspécialists do not strongly
feel that a parent’s lack of education keeps them fromgbeivolved in their child’s

school (see Table 14).

TABLE 14. Number of Respondents and Percentage for thedfal Group of Parents and Number
of Respondents and Percentage for the Total Group of Faly Specialists Identifying the Influ-
ence of a Parent’s Education in Getting Involved in Teir Child’s School

4. A Parent’s Lack of Education Keeps Them
from Getting Involved in Their Child’s School.

A= C = Very Much/
None/Little B = Some Almost Always Total
Type Family specialists 6 2 2 10
Parent 31 21 14 66

Total 37 23 16 76
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Parent’s Educational Background

Table 15 provides data for a Chi-square test. The Chi-squstranalyzed the
association between categorical variables. It wasrgdethat in the population there
is no significant difference in responses from the fanspecialists and parents
concerning the statement: A parent’s lack of education kée@® from getting
involved in their child’s education. The level of significe was greater than .05

using the Chi-square test.

TABLE 15. Chi-Square Tests Comparing Responses of Familgpecialists and Parents Concern-
ing the Statement: A Parent’'s Lack of Education Keeps Tém from Getting Involved in Their
Child’s School

Asymp. Sig.
Value df (2-sided)
Pearson Chi-Square .710(a) 2 701
Likelihood Ratio .739 2 .691
N of Valid Cases 76
(a) Cells (50.0%) have expected count less than 5. The mimiaxpected count is
2.11.

Question Two — Variable # 5

The findings for question two, for the fifth variable ceming having pre-school
age children at home, indicate that having young childrehoate does prevent
parents from participating in school activities. Foreyen percent of parents marked
the “Very Much” and “Almost Always” categories. Therfdy specialists’ responses

in these two categories were 40 % (refer to Table 16).
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TABLE 16. Number of Respondents and Percentage for thedfal Group of Parents and Number
of Respondents and Percentage for the Total Group of Faly Specialists Identifying the Influ-
ence That Caring for Younger Children at Home Has on Pants Participating in School Activi-
ties

5. Caring for Younger Children at Home Prevents
Parents from Participating in School Activities.

C = Very Much/

A = None/Little B = Some Almost Always Total
Type Fami_ly_ 3 3 4 10
specialists
Parent 19 16 31 66
Total 22 19 35 76

Influence of Younger Children at Home

Table 17 provides data for a Chi-square test. The Chi-squstranalyzed the
association between two categorical variables. It wéesred that in the population
there is no significant difference in responses fromfaingily specialists and parents
concerning the statement: Caring for younger children ateharevents parents from
participating in school activities. The level of sigoghce was greater than .05 using

the Chi-square test.

TABLE 17. Chi-Square Tests Comparing the Responses of éhFamily Specialists and Parents
Concerning the Statement: Caring for Younger Children atHome Prevents Parents from Parti-
cipating in School Activities

Asymp. Sig.
Value df (2-sided)
Pearson Chi-Square 211(a) 2 .900
Likelihood Ratio .209 2 .901

N of Valid Cases 76

(a) 3 cells (50.0%) have expected count less than 5. Thenormiexpected count
is 2.50.
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Influence of Community Agencies
Research Question #3

What influence do community agencies have in assisting wie needs of
families, as reported on the end-of-year summary shgetee family specialists at
the selected Title | elementary schools in the N&dbt ISD, in San Antonio, Texas?

The findings for Question 3 indicate the lack of consisttcumentation by the
family specialists. Many End of Year Summary Sheetsewwt completed with
numerals, but rather checkmarks. The findings also abelisome campuses provide
more services to their families than others (see TEbler data).

Table 18 identifies the number of times the family spistiat each campus
provided the identified social services to address the netdise families at the
selected Title | elementary schools. Table 18 also prdwide combined total of each
service used among all schools is provided. Five out oflthechools had surveys
that were completed with checkmarks rather than nalsierhis resulted in incom-

plete data on the End of Year Summary sheets.

TABLE 18. Frequency Distribution of Identified Social Services Provided by Family Specialists
and Totals of Identified Social Services Provided at ACampuses

Total Times
Assistance Was
Salvation Provided at
Elementary Army Operation  Holiday Individual

Campus Name Shoe-In School Bell Help CHIPS McKinney Campuses
Camelot * * * * * *
Clear Spring 0 30 20 0 11 61
El Dorado 10 30 20 0 20 80
Colonial Hills 10 30 30 30 10 110
Dellview * * * * * *
East Terrell Hills * * * * * *

Olmos 2 30 80 0 2 114
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TABLE 18. Continued

Total Times
Assistance Was
Salvation Provided at
Elementary Army Operation  Holiday Individual
Campus Name Shoe-In School Bell Help CHIPS McKinney Campuses
Montgomery 12 32 30 33 44 151
Ridgeview 26 30 30 0 22 108
West Avenue * * * * * *
Wilshire * * * * * *
Total Number 60 182 210 63 109 624

*Survey was completed with checkmarks rather than numeralsaiimijausage of social service

Parent Voice
Research Question #4

What influence do parents have on determining the classéstsefor the Parent
Academy, as reported by the parents and family spdsialiso are participants of the
Parent Academy at the selected Title | elementarypoass in the North East ISD in
San Antonio, Texas?

The findings to this question reveal that both the paremtshenfamily specialists
feel the parents have a strong voice in determining leses taught in the Parent

Academy classes (refer to Table 19 for data).
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TABLE 19. Number of Respondents and Percentage for th€otal Group and Each Subgroup of
Parent Respondents and Number of Respondents and Pentage for the Total Group and Each
Subgroup of Family Specialist Respondents Identifying th Degree to Wich Parents Have a
Voice in Choosing the Classes Taught in the Parent Acadgm

15. Parents Have a Voice in Choosing the Classes
Taught in the Parent Academy.

C = Very Much/

A = None/Little B =Some Almost Always Total
Type Famil_y _ 0 > 8 0 10
Specialists
Parent 8 9 48 1 66
Total 8 11 56 1 76

Parent responses in the “Very Much” category were 50% wthie family
specialists responded with 70% in the same category. Corgbbuoth the “Very
Much” and the “Almost Always” categories, the paren&ssponses totaled 72.7%
while the family specialists responses totaled 80%.

Table 20 provides the data for a Chi-square test. The Chi-stpsiranalyzed the
association between categorical variables. It wasregdethat in the population there
is no significant difference in responses from the fansiecialists and parents
concerning the statement: Parents have a voice in idgothie classes taught in the

Parent Academy. The level of significance was grethn .05 using the Chi-square

test.
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TABLE 20. Chi-Square Tests Comparing Responses of Familypecialists and Parents Concern-
ing the Statement: Parents Have a Voice in Choosing tli&asses Taught in the Parent Academy

Asymp. Sig.
Value df (2-sided)
Pearson Chi-Square 1.669(a) 3 .644
Likelihood Ratio 2.821 3 420
N of Valid Cases 76
(a) 4 cells (50.0%) have expected count less than 5. Thenormiexpected count
is .13.

Summary of Findings

This study investigated data from a survey given to both fsar@md family
specialists. The survey was provided in both English and 3pé&miensure parents
were provided an instrument in the language they felt swsfortable. There were a
total of 10 family specialists and 66 parents. Elevele Tielementary campuses were
involved in the study.

The first research question dealt with discovering degree of influence the
family specialists have on family involvement. The @llendication is the parents
felt strongly that the family specialists were thas@n they became involved in their
child’s school. The family specialists, on the othendh did not strongly indicate that
their encouragement to the families was the reasemismbecame involved in their
child’s school.

The second research question investigated five variableshwhay influence
parental involvement in school. The overall indicatiorhef first variable (communi-
cation between the school and home) and the secomablearthe school being
welcoming and inviting) demonstrated a strong influence on paremlvement. The

responses of both the parents and the family spesialiste in agreement. The
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overall indication of the third variable (parent employineutside the home) does
significantly affect parental involvement in schoolseTaurth variable revealed that
a parent’s lack of education did not have a significafftuénce on parent involve-
ment. The fifth variable indicates that having pre-scholldren at home does
negatively affect parental involvement.

The third research question dealt with discovering theofisemmunity agencies
used to provide assistance for families in need. The oweddlation is that although
community agencies were used, they were not used conlyistenughout the North
East ISD. Data by the family specialists were founbetaveak.

The fourth research question dealt with parents having a woite classes they
was taught. The overall indication is that both theepis and the family specialists

agreed strongly that parents did have a voice in chookisges.
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CHAPTER V

SUMMARY, CONCLUSIONS AND RECOMMENDATIONS

Introduction

The purpose of this research was to investigate the infuehtamily specialists
on family involvement in selected public elementary séhas perceived by parents
and family specialists in the North East Independento8cDistrict. Data were
collected during the 2006-2007 school year. A review of theatilee was conducted
to form a foundation upon which to base this study.

This chapter contains a summary, results of therigejiand the conclusions. The
first section presents a summary of the study, theepiwes, and the author’'s
findings based upon the research questions that were pblkedsecond section
presents the conclusions and implications that wengetefrom the data as well as
the review of literature. The third section includes theommendations for further

study.

Summary

The primary goal of this study was to examine the imibee of the social
worker/family specialist on parent involvement as repbibg parents and family
specialists at the identified Title | elementary schaolthe North East Independent
School District (NEISD).

Data were used from questionnaires given to parents whe members of the

Parent Academy program and the family specialists atidbntified schools. The
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parent questionnaires were available to parents in bahsBrand Spanish. A total of

66 parents and 10 family specialists participated in the sty responses from the

guestionnaire were analyzed. Data were also used fronertthef-year summary

sheets completed by the family specialists.

The study revolves around four major research questions:

1.

2.

3.

4.

What influence do the family specialists have in famihyolvement, as
reported by parents and family specialists at the selddtied| elementary
schools in the North East ISD, in San Antonio, B&a

What selected variables influence parental involvement@srted by parents
and family specialists, who are participants of theeRarcademy at the
selected Title | elementary schools in the North H&8 in San Antonio,
Texas?

What influence do community agencies have in assistitly the needs of
families, as reported on the end-of-year summary shbgt the family
specialists at the selected Title | elementary schodlse North East ISD, in
San Antonio, Texas?

What influence do parents have on determining the classefrth for the
Parent Academy, as reported by the parents and fapdlgiadists who are
participants of the Parent Academy at the selected M@&lementary campuses

in the North East ISD in San Antonio, Texas?
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Summary of Findings

The research findings of this study were related to there¢hieal context of
bridging the gap between school and home in low secamomic families. This
research investigated the use of family specialist@baeorkers as it influences
parent involvement. Provided below is a review of my findifgseach research

guestion.

Research Question |
What influence do the family specialists have in fgnmivolvement, as reported
by parents and family specialists at the selected TiH&ementary schools in the

North East ISD, in San Antonio, Texas?

Conclusions

The results of this study support the use of a familyigpsi¢social worker in the
schools to influence parent involvement. Question | redettiat parents felt the
family specialists had a much stronger degree of infleeat their parent involve-
ment than the family specialists felt. Table 7 (in @ka V) shows that 74.3% of the
parents believed encouragement from the family specmadsst “Very Much” or
“Almost Always” the reason they became involved inirtlehild’'s school. On the
other hand, Table 7 shows that 30% of the family spetsabslieve their encourage-
ment to families is “Very Much” or “Almost Always” threason parents get involved.

These findings are similar to those of Altshuler (20@8nd in Chapter Il. Social

workers are in a unique position to provide a bridge betweetwo worlds of school
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and home. The Chrispeels and Rivero study (2001) also defiae@ddrent programs,
or facilitators, help provide parents in redefining rodesl therefore enhance their
potential involvement. Decker and Decker (2003) suggested assigmerg paordi-

nators as a way to help teachers make the initial achrevith their students’ families.

Implications for Practice

The review of the literature is similar to the resudf this study. It is apparent
from the review of the literature that there are bigheéd having a link of communi-
cation between the school and home. The link, in #ge cis the family specialists.

The school works as a potential anchor for students\w@bgve commitment and
collaboration among the social worker, the school #red home takes place. The
barriers between the home and school include factofsasipoverty, poor health or
an unstable home situation (Decker & Decker, 2003). Schetiiatls will want to
hire school social workers or family-community coordanatto provide the necessary
link that will bridge the gap between home and school (Chaad00). Parents feel
encouraged to participate in their child’s school. Thaadavorkers/family specialists
are a built in support system for parents who otherwiag not consider family

involvement in the school.

Research Question 2
What selected variables influence parental involvememeported by parents and
family specialists, who are participants of the Ravkcademy at the selected Title |

elementary schools | the North East ISD in San Antohéxas?
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The five variables which were specific to this study weke dommunication
between the school and home, (2) the school beingowaihg to parents, (3) parents
being employed outside the home, (4) education of paredt&araring for younger

children at home.

Conclusions for the Five Variables

Variable I. The results of this study indicate the importance ahmunication.
Question 2 shows that both the parents and the famégialists indicated strong
communication exists between the home and school éfwatpportunities for family
involvement. Tables 8 and 8.1 show the family speciafestt slightly stronger (90
%) than the parents (81.9 %) about the existence ofrtoncation.

These results are similar to the findings of Ree®k Gillimore in Chapter II. A
parent’s concepts about their role can be changed by iatmmprovided by a parent
program. Communicating by providing information to parengsssential in a parent

outreach program.

Variable 2. The results of this study strongly support the idea thatschool
environment is inviting and welcoming to parents. Both the ntsrand family
specialists strongly agreed that their campuses weteomgg and inviting to
parents. The data in Tables 10 and 11 show a strong tomelzetween the 90
percent response from the family specialists and the 8e8ponse from the parents
indicating that their campuses were “Very Much” and “Alinésvays” welcoming

and inviting to parents.
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The results of this study agree with Nieto (2002) in Chdptéte argued that the
school’'s curriculum is not only about subjects. Theuraltof the school's families
comes into play when attempting to bring them into tt®sl. This study was limited
to parents who were already members of a Parent Acageogram. Therefore, a
connection had already been established between theagarehthe school. Parents
who took this survey had already begun establishing resdtips: with different
school personnel. This, in turn, may have accounted & tigh degree of positive

feelings for their child’s school.

Variable 3 The results of this study support the fact that paemngloyment does
influence the amount of parent involvement in schooé f@search findings in Tables
10 and 10.1 contain data indicating 30% of the family spstsafind 42.4% of the
parents felt employment had at least some influencel@otmvolvement.

This was similar to what was stated by Mistry, Vandewdtuston and McLoyd
(2002) in Chapter Il. Negative associations were found dmtwncreased economic
pressures and the ability of parents to devote time andj\ete their child’s well-
being. When a parent has other obligations, one of theimg providing for their
family, parent involvement can become limited. Chin aedviian (2002) found that
while low socio-economic families were trying to mes temands of work and pay
attention to their child’s school work, the fine lin&en led to their children having

difficulties at school.
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Variable 4.The results of this study show that a lack of parentattdoes not
result in less parent involvement. The research findimgables 14 and 15 show that
the educational background of the parent does not sigriificaiffect parent
involvement at the participating campuses. According t® study, the responses in
the “Very Much” and “Almost Always” categories were 30fom the family
specialists and 21.2% from the parents.

These results do not support the study by Richman-Prakasht &wd Deton
(2002). They listed the parents’ education level as onsixobarriers of parental
involvement. The difference in the studies may be duthéoeducational level of
parent respondents in this study. According to Table 2hap€r 1V, 39.4% of the
parent respondents had completed high school, 21.2% hadcedlege and 18.2%
had completed college. The difference may also be duketdact that the specific
group of parents who were surveyed in this study were mendietge Parent
Academy and therefore were parents who may not beidaied with learning new

ideas.

Variable 5.The results of this study strongly support the ideahb&ing younger
children at home limits parental involvement. The dafBahles 16 and 17 in Chapter
IV show having younger children at home does significamifjuence family
involvement in school. The data show 47% of the pareat&ed the “Very Much” or
“Almost Always” categories and the family specialigtslicated 40% for the same

categories.
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These findings are in agreement with the literature by GutrBameroff and
Eccles (2002) that identified the number of children inrailfaas one of the at-risk
factors. Epstein’s (1995) research, referred to in Chaptstates that a parent’s time
restraints and obligations in their daily lives are twg kéments which influence

family involvement.

Implications for Practice — Research Question 2

The results of this study strongly suggest that manyoifacaffect parental
involvement in school. Communication, environment of $hkool, parent employ-
ment, parent education and young children at home alitaffie degree of parental
involvement.

In Chapter 2 Nieto (2002) referred to the chief matter efgthool as not only
being about subjects. One of the chief matters is thealculture of the school
towards its families. The Parent Academy parents warce the participants of this
survey, were parents who had begun establishing relatgsnshih the school. It is
evident that open communication is needed to bring pacemtsthe school campus
and the culture of the school is what will ultimatédgep parents involved in the
campus.

Joyce Epstein (1992) identified communication as one ofdhegories of her Six
Levels of Involvement Model. Communicating by talking aneetmg with families,
using newsletters, home visits, and teacher notes peipgde cooperation between
the home and school. Family involvement increases Vidweilies receive frequent

and effective communication (Henderson & Berla, 1994).
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A welcoming environment is essential in establishing parenbhiement in
schools. Auerback (2002) pointed out that rebuffs to patgnthe school, such as
rudeness, no follow through, or exclusion in discussi@w lthe potential for having
a cumulative negative effect on family-school relagioThe welcome and response of
professionals expressed to families is a major fagtoattracting parents to get
involved and feel a part of the community (Aspiazu, Ba&e3pillett, 1998).

According to Mistry, Vandewater, Huston, & McLoyd (2002) negaassocia-
tions were found between increased economic pressudesharparents’ ability to
devote time and energy to support their children’s watideSince many students
from low income communities have parents who work loogré, or even more than
one job, educators must be aware of the needs of plaeticular communities.
Meetings, conferences, classes need to be offered a$ wonvenient for parents
working long or odd hours. Further implications are thatlents may not always
have help available at home. This is not due to parents amd uninterested, but
parents whose time revolves around putting bread onllee ta

Teacher preparation programs which include engaging effectwith diverse
families are necessary. Henerson and Mapp (2002) suggestdtertgaograms
include how to build partnerships between the school amiiés. This is relevant
when the majority of teachers’ experiences are whffefrom those of the children in
their classrooms.

The role of schools is changing as the needs of s dre changing. No longer
does schooling take place only within the school day os ddake place only for the

children. Educators must look at creating a school tthditfamily, not the family to
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fit the school. Chapter Il notes Chadwick (2002) suggeshiagprograms are needed
which not only meet the needs of parents but are availableose who need them

most.

Research Question 3
What influence do community agencies have in assisting wie needs of
families, as reported on the end-of-year summary shgetee family specialists at

the selected Title | elementary schools in the N&dbt ISD, in San Antonio, Texas?

Conclusions

The results of the study indicate that community agsncio provide a large
number of services through the family specialists atidbatified schools. The data
reveal that a total number of 624 social services wereiqaed by the family
specialists during the 2006-2007 school year. This number onbueisc for the
family specialists that completed the form numencallhese services include
assistance with food, clothing and shelter. Chavkin (200@yested districts look at
the possibility of positioning some community servicestba campus site. The
services become more easily accessible families Mthsocio-economic circum-
stances.

It should be noted that data regarding Question 3 weralezl/éo be incomplete
by Table 18 in Chapter IV. Family specialists at five casgsuused checkmarks,

rather than numerals, complete the forms.
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Implications for Practice

The review of the literature is consistent with theults of this study. In Chapter
II, Chavkin (2000) proposed positioning some community/so@avices on the
campus site. A wide range of materials, resources atidtias must be provided.
Parents want teachers to understand the realitiebeaf tommunities and family
situations, according to Miretzky (2004). Only in doing so ttenproper services and
outreach be provided for families in need.

Written policies and data are essential to identifyingribeds of at-risk families
and being able to service those needs. If family invodm@ns to be a priority of any
school district, mandates must be made to ensureuatadulity. One of the two
important elements identified by Williams and Chavkin (1980jo have written
policies for school-parent programs.

As educational practitioners, it is necessary to acleuye we are responsible for
much more than simply reading and arithmetic. In ordgrovide the best learning
situation possible for our children, educators must addressasic needs of the

families they serve.

Research Question 4

What influence do parents have on determining the classéstsefor the Parent
Academy, as reported by the parents and family spdsialiso are participants of the
Parent Academy at the selected Title | elementarypoass in the North East ISD in

San Antonio, Texas?
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Conclusions

The results of this study support the need for parentave a voice. Tables 19
and 20 address the statement of parents having a voicededis®on of classes. Both
parents and family specialists agreed that parents do énaxdce in choosing the
classes taught in the Parent Academy. Combining they“Waich” and “Almost
Always” categories when identifying if the parents hacb&e;, the family specialist
total was 80% and the parents’ total was 72.7%.

The challenge is not merely to increase the numbpragrams to address parent
needs, but to ensure that these programs meet the olggalents and also to ensure
they are available to those who need them most (Chkd2002). With every school
community having specific needs and wants, the focus s$etaat each campus may
vary. A study in Chapter Il by Henderson and Berla (1994) titatdparents became

more involved when they were treated as partners.

Implications for Practice

The review of literature is consistent with the firghrof this study. The Diversity
Project, created by Pedro Noguera and Jean Wing (2006), caae kab giving
parents a voice and bringing equality into the schootkeif children. Parents have a
say in what is needed when choosing topics for pareiffidsteelopment. Topics vary
widely in different parent programs. Classes range fpanent-child communication,
anger management, health awareness, nutrition, atteddéficit disorder, presenting
oneself at an interview, parenting skills, student riglgtsvell as classes just for fun,

such as cake decorating.



89

Washington (2001) cited that one of the roles of the pategort specialist in the
Parent Support Specialist Program in Austin, Texas, mvdk with families and
students to provide presentations and workshops in a vafiatgas of interest.

School social workers must not only have a clear uraleistg of the proble-
matic conditions of poverty but must also develop a cohgeive knowledge of
minority cultural characteristics (Teasley, 2005). Gledrs in the best interest of the
schools to gain input from the families they serve. Bug these relationships with
parents validates that their voice matters.

Schools are increasingly being asked to take on much mare gimply the
educational responsibilities of teaching children. Schoolwirge impoverished
neighborhoods are quite often spending much of their teachmeg grappling for
solutions to the problems their students face. Famiigoverty face many emotional
stressors. These may include the realities of humpedequate housing, child neglect;
inadequate health care, unsafe neighborhoods and the malbiligmilies are an
everyday issue. With collaboration, the schools aoone the hub to agencies which
provide social services needed by families in the community

Community based schools, or full service schools, asedaipon the idea of
linking schools to the outside community. The schoohtbecomes not only a place
for children, but for the whole family. Children no longmply get dropped off at
the front door, but parents enter the doors and know wbege aand who to ask for
help.

The driving force behind full-service schools is that sttglemust have their basic

needs met before they can learn effectively. Thiessic needs include having



90

adequate food, clothing, shelter and health care. Evelatd®t and most innovative
curriculum cannot benefit students who are sick or @ady to learn when they arrive
at the school door.

With public school districts needing and wanting the suppbthe communities
they serve, what better way to develop relationships thlr constituents than to
work directly with them? Education is the business ofisg and providing for
people so they can better help themselves. This is wuestudents entering
kindergarten to those in higher education. Partnershipsueage this type of learning
to take place.

Through this effort, educators will no longer be isolaitedheir work. Families
will share the responsibility of education. As commusitistates and this country
become more diverse, it remains the job of public sshtwmlservice all children
equally and provide all children the same opportunities focessc School social
workers begin this process through building respect anddetsteen school staff and
the families they serve.

As parents become involved with the school system, thead district will
benefit. Parents will be more likely to support the stlgystem and vote for bond
elections.

With parent support, and the support of social services, rdtateendance will
increase. The more a child is in school, the more @dme has to succeed

academically.
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The better a student does in school; the more likey #re to attend on a regular
basis. This in turn means they are less likely to drop ®be school district
attendance rate will go up.

School policies need to take into account the changing giepbics and needs of
the future. This will impact not only the hiring of socmdrkers as school personnel,
but the budgeting of funds, expansion of staff developmamatviding enrichment
opportunities for children before and/or after schoa@ltking with community service
people, but also the design, placement and size of bhddings. Our schools are
no longer the one room school house which fits theseéall.

It is clear that the voices of diverse and econonyichsadvantaged parents must

be heard and respected by the schools.

Recommendations

At a time of changing demographics and with schools bewpmasponsible for
more than just the education of our children, the rolecbbal outreach through a
social worker is critical.

This study was intended to serve as basic researchdah East Independent
School District to evaluate their family specialisogmam and use the findings for
future planning purposes. The study’s primary purpose wasatmie& the influence
of the family specialists in parent involvement aestdd Title | elementary schools.

In conclusion, schools are increasingly being askedk® ¢ much more than
simply the educational responsibilities of teaching chiidf&chools serving impover-

ished neighborhoods are quite often spending much oftdeshing time grappling
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for solutions to the problems their students face. Familn poverty face many
emotional stressors. These may include the realifidainger, inadequate housing,
child neglect; inadequate health care, unsafe neighborhoodshanthobility of
families are an everyday issue. With collaboration sttfeols can become the hub to
agencies which provide social services needed by familig® inommunity.

Community-based schools, or full service schools, asedaipon the idea of
linking schools to the outside community. The schoaohtbecomes not only a place
for children, but for the whole family. Children no longamply get dropped off at
the front door, but parents enter the doors and know wbege aand who to ask for
help.

The driving force behind full-service schools is that sttglemust have their basic
needs met before they can learn effectively. Thiessic needs include having
adequate food, clothing, shelter and health care. Evelatd® and most innovative
curriculum cannot benefit students who are sick or eady to learn when they arrive
at the school door.

With public school districts needing and wanting the suppbthe communities
they serve, what better way to develop relationships thilr constituents than to
work directly with them? Education is the business ofisg and providing for
people so they can better help themselves. This is wuestudents entering
kindergarten to those in higher education. Partnershipsueage this type of learning
to take place.

Through this effort, educators will no longer be isolaitedheir work. Families

will share the responsibility of education. As commusitistates and this country
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become more diverse, it remains the job of public sshtmlservice all children
equally and provide all children the same opportunities focessc School social
workers begin this process through building respect anddetsteen school staff and
the families they serve.

As parents become involved with the school system, thead district will
benefit. Parents will be more likely to support the stlgystem and vote for bond
elections.

With parent support, and the support of social services, rdtateendance will
increase. The more a child is in school, the more @sdme has to succeed
academically.

The better a student does in school; the more likely #re to attend on a regular
basis. This in turn means they are less likely to drop ®be school district
attendance rate will rise. Taking care of children reet@king care of education.
Everyone wins.

The literature for this study along with the findingwvealed in this research
support the following recommendations.

1. The data in this study indicated that the presence afmayf specialist/social
worker on a school campus influences parent involvenmeatpositive way,
according to parents and family specialists in the N&®#st Independent
School District. Encouragement from the family spestigb get involved at
school is a primary reason parents are participating.

2. The data collected indicated that the variables of @pemmunication between

home and school and the school being inviting to pareetp@sitive factors
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in parents getting involved. Employment outside the home,a¢idnal status
of the parents and the presence of younger childrere dtaime did not appear
to be factors that hindered family involvement in school.

3. The data collected from the end-of-year summary sheets not completed,
using numerals, by all the family specialists. Sonsethwere completed with
check marks. The data available demonstrates familyiadisés use specific
social services to assist families throughout the cicywar. The data collected
in this study indicated that parents are given the oppbyttcuse their voice
in choosing classes taught at the Parent Academy. Hssed address the
needs and wants of the parents. The classes at eaghus may vary,
according to the needs of the particular community.

4 . The data collected in this study indicated that pareetgiaen the opportunity
to use their voice in choosing classes taught at tlienP@&cademy. The
classes address the needs and wants of the parentda3ses at each campus

may vary, according to the needs of the particular coniiy

For Further Research
The following are recommendations for further reseeaetdted to this area.
1. This study was limited in scale and should be replicatedther districts to
further explore the influence of family specialistetial workers in parent
involvement at Title | elementary schools. Similaggch program should be

researched.



95

2. Social work/family specialist programs should require phoper collection of
data in order to track the history and effectivenegb@program. It would be
beneficial if this data is checked by a supervisor of thgnara to ensure data
is completed correctly. It is recommended that datadflected twice yearly.
Such data could be very helpful in determining the needthefvarious
campuses, as well as determining the work each family ajgtds contri-
buting.

3. Itis recommended that staff development be providedisfag on the culture
of poverty, to all school social workers/family speisiasl.

4. 1t is recommended that staff development be providedsiag on the culture
of poverty, to all faculty and staff who work at Titledhools.

5. Universities should provide a class not only on multicalism, but on the
effects of poverty on a family. Many young educatorsmedo the Title |
schools with a naive sense that everyone is middés cl

6. There is room for improvement in family involvementograms. It is
suggested that free babysitting be made available while paaeatattending
classes on campus during the school day. This would commnginedcome
and acceptance of all the children in the family. Thereeschool children will
soon be students on the elementary campuses.

7. Comparisons of parent involvement programs should be netdedn Title |
schools that received the “Recognized status and thossh whceived the

“Acceptable” status from TEA.
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8. Examine attendance rates at Title | schools with farspecialists/social
workers as opposed to those Title | schools withoutlfaspiecialists.

9. Track the grade history of students before and after gaj@ined the Parent
Academy or a similar parent program.

10. Examine the overlapping duties and responsibilities db@ccounselors,

social workers and school administrators. Would thisrbé&ssue on a school

campus?
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Family Involvement Survey for Parents

Please circle the letter you feel best fits theestant or question.
A) None B) A Little C) Some D) Very Much  E) Almost Always

1. Communication exists between the school and BAC D E
home about the opportunities for family involveme
2. The school and staff are welcoming and invitmgarents. A B C D E

3. Having a job outside the home keeps parents frombegomA B C D E
involved with their child’s school.

4. A parent’s lack of education keeps them from getting A C D E
involved in their child’s school.

5. Caring for younger children at home prevents parents froA B C D E
participating in school activities.

6. The Family Specialist has provided assistance formmeyor A B C D E
family through referral to community agencies.

7. | have become a better parent through my involvemenyinAn B C D E
child’s school.

8. My family and friends support my decision to attend Paren A B C DE
Academyclasses or participate in other ways at my child'esth

9. | feel my involvement at school will help my child tmore A B C D E
successful at school.

10. 1 will continue to stay involved in school activitiesrag chid A B C D E
goes on to middle school.

11. My limited English keeps me from being active inschorol A B C D E
activities.

12. Encouragement from the Family Specialististhereabané A B C D E
become involved in my child’s school.

1 3. The reason | am involved in the Parent Academy A B C DE
at my child’s school is to help betterseif.

14. The reason | am involved in my child’s schog@dd canhelpmy A B C D E
child with his/her school work.

15. Parents have a voice in choosing the classes tauiet in A B C D E
Parent Academy.

16. My parents were involved in my elementary schoolnahe A B C D E
was growing up.

17. 1 talk with my children about going to college. AB C D E



18.

19.

20.

21.

22.

23.

24.

25.
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The Family Specialist has provided assistance fandeny family for...(circle all that apply)
A) health care
B) food
C) clothing
D) shelter
E) parent classes

| feel the role of the Family Specialist is mainly...
A) to provide classes for parents
B) to help in getting health care to families
C) to help families find emergency shelter
D) to help families with food & clothing
E) to help with communication between the schodl the families it serves

My educational background
A) some high school
B) completed high school
C) some college
D) completed college

| have been a member of Parent Academy for
A) this is my first year
B) one year
C) two years
D) three years
E) more than three years

Myageis A)17-21

B) 22— 26
C) 27-31
D) 32-36

E) 37 and older

I am currently employed outside the home.
A) yes
B) no

| have pre-school age children at home.
A) yes
B) no

Race — please mark only one.
A) Anglo
B) Hispanic
C) African American
D) Other
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Por favor marque con un circulo la letra que corrrespada mejor a lo expresado o a la pregunta

A) Para nada B) Muy poco C) Poco  Mucho E) Casi siempre

1. Existe comunicacion entre la escuela y el hogaedab A B C D E
oportunidades de participacion de la familia.

2. Laescuelay el personal son acogedores y agraganéeks A B C D E
padres de familia.

3. Eltener un trabajo fuera de la casa no les peaite padres A B C D E
involucrarse en la escuela de su hijo.

4. La falta de preparacion de los padres impide que skeangn en A B C D E
la escuela de su hijo.

5. Eltener que cuidar a nifios pequefios en casa impide que los A B C D E
padres participen en actividades de la escuela d@su hi

6. La especialista de familias nos ha proporcionado ayudliay a A B C D E
mi familia enviandonos a agencias comunitarias.

7. He llegado a ser un mejor padre de familia a través de A B C D E
participacion en la escuela de mis hijo.

8. Mi familia y amigos apoyan mi decision de asistasaclases de A B C D E

la_Academia para Padres de Fanali@e participar de otras
formas en las actividades de la escuela de mis hijo

9. Pienso que mi participacion en la escuela ayudara aiquem A B C D E
hijo tenga mas éxito en ella.

10. Continuaré manteniéndome involucrado en las actividades A B C D E
escolares cuando mi hijo vaya a la escuela intkame

11. Mi dominio limitado del inglés impide que sea activdesn A B C D E
actividades escolares.

12. El &nimo que me da la especialista de familias ez&mmpor A B C D E
la cual me he involucrado en la escuela de mi hijo.

13. La razén por la que participo en la Academia para Pdére A B C D E
Familia de la escuela de mi hijo es para ayudammgj@ar a
mi mismo.
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14. La razén por la que me involucro en la escuela dejongsi A B C D E
para poder ayudarle con sus tareas escolares.

15. Los padres de familia tienen voz al escoger lassiqise se A B C D E
ensefian en la Academia para Padres de Familia.

16. Mis padres participaban en las actividades de milascue A B C D E

primaria cuando yo era pequefio.

17. Hablo con mis hijos acerca de asistir a la univeisida A B C D E

18. La especialista de familias nos ha proporcionado ayoda a

y a mi familia en...

(Marque con un circulo
lo que aplique)

A) el cuidado de la salud
B) la alimentacion

C) el vestuario

D) la vivienda

E) las clases para padres

19. Pienso que el papel de la especialista de familigsiesipalmente el de ...

20. Mi preparacion

A) proveer clases para los padres de

familia

B) ayudar a las familias a obtener cuidado

de la salud

C) ayudar a las familias a encontrar refugio en
emergencias

D) ayudar a las familias con comida y ropa

E) ayudar con la comunicacion entre la escuelay

las

familias a las que sirve

A) algo de secundaria
B) terminé la secundaria
C) algo de universidad
D) terminé la universidad

21. He sido miembro de la Academia para padres de fgoilia

22. Mi edad

A) este es mi primer afio
B) un afio

C) dos afios

D) tres afios

E) mas de tres afios

A)17-21
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B) 22 - 26
C)27-31
D) 32-36
E) 37 o mas

23. Actualmente estoy empleado fuera de casa

A) Si
B) No

24. Tengo nifios preescolares en casa

A) Si
B) No

25. Raza, por favor marque solamente una

A) anglosajona

B) hispana

C) africanoamericana
D) asiatica

E) otra
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Family Involvement Survey for Family Specialists

Please circle the letter you feel best fits theestant or question.
A) None B)AlLittle C)Some D) Very Much E) Almost Always

1. Communication exists between the schoolandhome A B C D E
about the opportunities for family involvement.
2. The school and staff are welcoming and invitingtopaten A B C D E

3. Having a job outside the home keeps paresrtstiecoming A B CDE
involved with their child’s school.

4. A parent’s lack of education keeps them from getting involvéd B C D E
in their child’s school.

5. Caring for younger children at home prevents parentisfro A B C D E
participating in school activities.

6. | provide assistance for families through referrals to A B CDE
community agencies.

7. Involvement in the Parent Academy improveemiarg skils. A B C D E

8. A parent’s involvement in the Parent Academy helpséis/ A B C D E
child to be more successful at school.

9. | feel a parents in the Parent Academy will continudrth A B CDE
school involvement into their child’s middle schooaye

10. Parents with limited English are hesitant to becomelied A B C D E
in school activities.

11. Parents become involved in school activities aftecbarage A B C D E
them to do so.

12. Parents become involved without my encouragem A B CDE

13. Parents become involved in the Parent Academypohel A B C D E
better themselves.

14. Parents become involved in the Parent Academypahher A B C D E
child with his/her school work.
15. Parents have a voice in choosing the classes tautiie in A B CDE

Parent Academy.

16. The parents in Parent Academy talk about the possibility A B C D E
of their child going to college.



17.

18.

19.

20.
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| have been a Family Specialist in North East ISD for
A) this is my first year
B) one year
C) two years
D) three years
E) more than 3 years

Most of my time helping families is spent providing
assistance with A) health care

B) food

C) clotgin

D) shelter

E) pareldsses

| feel the role of the Family Specialist is mainly

A) to provide classes for parents

B) to help get health care for families

C) to help families find emergency shelter

D) to help families with food & clothing

E) to help with communication between the school &fémilies
it serves

The number of parents involved in the Parent Academy
on my campus for the 2005-2006 school year was
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INFORMATION SHEET

“The Role of the School Social Worker in Family Invexinent as Identified by
Family Specialists and Parents in Selected Title b8Ishin North East I.S.D. in San
Antonio, Texas”

You should know that this study is part of my doctorial nequents. With your
input, |1 hope to learn that various roles, conducted by théyfgpecialist, that
impact family involvement at the elementary schoe¢leAs parents and as family
specialists, your perspectives and opinions are very tapoPlease keep in my
mind that in no way is this survey about any particulanet parent, or family
specialist. It is about the roles the family spedisiay in family involvement.

The Purpose of the Studihe primary purpose of this study is to identify the
activities and initiatives that build a positive workiredationship between the school
and the families it serves. A secondary purpose ofttity $s to provide data that can
focus on training and staff development needed to developgasthat build a sense
of community and cooperation between the school andiésmi

The survey should take about 5 minutes to complete. Theeey low risk to
participation in this study. It is totally voluntary analygparticipant can refuse to
answer the questions and/or quit at any time without penalty.

You will be one of approximately 75 participants from TitElementary schools in
North East I.S.D. whose campus received the “Recognizatiissirom the Texas
Education Agency in the 2005-2006 school year. There are nt pasitive or
negative benefits to you from responding to this surVagre is not risk to you
because your responses are completely anonymous. Inyncawgou or your
responses be identified. Please do not put your nanahoolsname on the survey.
Upon completion, the surveys will be collected and planean envelope to ensure
the anonymity of all responses.

This research study has been reviewed by the InstitutiReaew Board — Human
Subjects in Research, Texas A&M University. For redeaetated problems or
guestions regarding subjects’ rights, you can contadngtiutional Review Board
through Ms. Angelia M. Raines, Director of Research gl@nce, Office of the Vice
President for Research at (979) 458-4067 arahes@vprmail.tamu.edu

If you have further questions you can contact me, Gloaiga@a at (210) 564-1775 or
atgcanada@satx.rr.canvou may also address questions to the co-chairs of my
committee, Dr. Stephen Starksattark@tamu.ed(979) 845-2656

and Dr. John Hoyle ghoyle @tamu.ed979) 845-2748
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HOJA DE INFORMACION

“El rol de la trabajadora social escolar en la partaifpade las familias como lo identifican
las especialistas de familia y los padres de familitas escuelas seleccionadas de Titulo |
del North East I.S.D. en San Antonio, Texas”

Usted debe saber que este estudio es parte de lositosqds mi tesis doctoral. Con su
informacién, espero aprender sobre los varios papeleslagespecialista de familias
desempefia y el impacto en la participacion de las fangifidas escuelas primarias. Como
padres y como especialistas de familias, sus perspegtiopmiones son muy importantes.
Por favor tengan en cuenta que de ninguna manera esiastn se trata sobre alguna
escuela, padre o especialista de familias en particekatrata de los papeles que juegan las
especialistas de familias en la participacion de ladiéam

El proposito del estudidel proposito principal de este estudio es identifiaaractividades e
iniciativas que crean una relacion de trabajo posititeeda escuela y las familias a las que
sirve. Un propésito secundario del estudio es el de prapaicdatos que puedan enfocar en
la capacitacion y desarrollo que el personal necesitademarrollar las practicas que creen el
sentido de comunidad y cooperacion entre la escuelafgrtal&as.

La encuesta deberé tomar unos 5 minutos. Hay un riesgbajoign la participacion de este
estudio. Es totalmente voluntario y todo participante punegarse a contestar las preguntas
0 a dejar de contestarlas en cualguier momento sin nirgmsacuencia.

Usted seréa uno de aproximadamente 75 participantes delsdassprimarias de Titulo | de
North East |.S.D. cuyos planteles han recibido Idication de “Reconocida” de la Agencia
de Educacion de Texas en el afio escolar de 2005-2006. No hagibsrdifectos positivos

ni negativos para usted al responder este cuestionario.yNioekgos para usted porque sus
respuestas son totalmente anénimas. No hay ninguna manque dsted o sus respuestas
puedan ser identificadas. Le ruego que no ponga su nongdreombre de la escuela en la
encuesta. Después de que las encuestas sean llemaldasrexogera y se las pondra en un
sobre para asegurar el anonimato de todas las respuestas.

Este estudio de investigacion ha sido revisado pamsgitutional Review Board — Human
Subjects in Researche la Universidad A&M de Texas. Para problemas o ptegusobre
los derechos de sujetos de investigacion, puede comunicarse twstitational Review
Boarda través de la Sra. Angelia M. Raines, DirectorResearch Compliance, Office of the
Vice President of Researglor el (979) 458-4067 o paraines@vprmail.tamu.edu

Si tiene preguntas puede comunicarse conmigo, Gloria Cgoadd (210) 564-1775 o por
gcanada@satx.rr.cormambién puede dirigir sus preguntas a los codirectores demité,

Dr. Stephen Stark pastark@tamu.ed(979) 845-2656

y Dr. John Hoyle pojhoyle@tamu.ed{979) 845-2748
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