10:20-11:35
12:15-1:30

Lecture 02
The Power of Story
September 4, 2019

Today
· “Curriculum:  Year Three”[footnoteRef:1] [1:  Third Year Medical School Curriculum. 2016; http://www.utsouthwestern.edu/education/medicalschool/academics/curriculum/thirdyear.html. Accessed 08/27, 2016.] 

· “First Day”[footnoteRef:2] [2:  Murphy RE. First day. In: Young RK, ed. A Piece of My Mind: A New Collection of Essays from JAMA. Hoboken, NJ: John Wiley & Sons, Inc.; 2000:3-5.] 

· “The Good Doctor”[footnoteRef:3] [3:  Elmore S. The Good Doctor. JAMA. 2011;306(14):1525-1526.] 


Next Wednesday

· Literary Analysis Rough Draft[footnoteRef:4] Due [4:  For a description of this assignment, see:  http://hdl.handle.net/1969.1/177783.] 

· “Mrs. Kelly’s Monster”


Attendance

Pass attendance sheet around

Name Tents[footnoteRef:5] [5:  Despite what I tell students, there are actually several reasons for doing this. First, I actually do have terrible face-name recognition.  Name tents assure that I can call on people by name during class discussions.  Students have expressed how meaningful it is to them that I’m at least trying to learn their names, so this has the effect of establishing rapport.  Second, whether students share their pronouns or not, asking them to share them signals that my classroom is a safe place for LGBT+ students.  Finally, it helps students learn each other’s names.] 


My brain has served me well, for the most part, but it has some serious flaws.  Last week I mentioned the issues it has with depression and anxiety.

For some reason, its name/face recognition module is woefully inadequate.  I even forget people’s names in my own family if it’s been a while since I’ve seen them.  When I do learn someone’s name, it’s often context specific.  I might remember your name in class, for instance, but then have absolutely no idea who you are, or even know that I should know who you are, if I see you in the grocery store.  It’s, frankly, embarrassing.  

To cope with this deficiency, I stole an idea years ago from one of my teaching mentors.  I’d like each of you to make a name tent. Recognizing that we may have people here all along the gender spectrum, please feel free to share your pronouns if you’re comfortable doing so.

Pass out paper and sharpies.

I’d like you to give these to me at the end of each class and I’ll leave them out each week.  

Readings

How was the reading?  
· Reasonable?
· Interesting?
· Enjoyable?

Which essay was not like the others?
· At least two possible answers, but I’m looking for genre

“Curriculum:  Year Three”

Let’s start with “Curriculum:  Year Three.”[footnoteRef:6] [6:  This set of question brings back a theme established in the first lecture: http://hdl.handle.net/1969.1/177776.] 

· Who is the author?
· Who is the audience?
· What is the message?

What things stood out for you in this essay?

Does UT Southwestern seem like a good program?

Would you consider applying there?
· Have any of you applied there?

So, overall, “Curriculum:  Year Three” is an informative piece that tells about UT Southwestern’s third year program for medical students.

Did you enjoy reading this essay?
· Why or why not?

What about the other two essays?  

Did you learn anything about medical school from “First Day” and “The Good Doctor” that you didn’t get from “Curriculum:  Year Three?”

Direct the discussion to the actual, lived experience of being a medical student.

This is the power of story and it is what we mean by narrative writing.

Narrative can address questions such as:
· What kinds of meaningful relationships will develop from a shared experience?
· How do students in a highly competitive program socialize and manage to cooperate?
· How can a person maintain a sense of humanness in a clinical setting?

And, of course, narrative plays to the mirror neurons in our brains, allowing us to imagine what it’s like to have these experiences.

How narrative accomplishes this will be the subject of much of the rest of the course.

“First Day”

Let’s turn out attention, next, to “First Day,” by Robert E. Murphy.

· Who is the author?
· Who is the audience?
· What is the message or overall effect?

How, specifically, does Murphy create this effect?[footnoteRef:7] [7:  This discussion helps establish what I’m expecting students to do for their literary analyses.] 


Use annotations to guide discussion.  Some points to draw out:
· Hook
· Characterization, particularly of the student and Mr. Hunt
· Use of dialog
· Deliberate use of jargon
· Foreshadowing
· Temporal anchoring
· Generic names
· Informal speech
· Word choices
· Twenty eyes
· Confessed
· Conclusion

What we have done, here, is a very informal literary analysis
· We have identified a particular effect or message conveyed by the author
· We have broken down the essay into component parts
· We have identified how these parts contribute to the whole

This should feel like a familiar activity to BIMS students.  How many of you have performed dissections?
· Why do dissections?
· What do you learn from them that you don’t get from studying a whole, living organism?
· What do you get from a dissection that you can’t get from, say, a textbook?

Literary analysis serves the same functions in learning to write as dissection serves in learning anatomy and physiology.

As I said, what we just did was pretty informal.  For instance, we talked about different parts, but we didn’t give them concrete, formal names.  Different techniques used by authors to create effects and move the story forward are known as literary devices.

Literary devices go by all sorts of formal names:
· Cliché
· Foreshadowing
· Alliteration
· Double entendre
· Etc.

I have provided a link on eCampus to a site that has a pretty comprehensive list of literary devices, along with clear definitions (for the most part) and examples.  Think of it like a literary equivalent of Gray’s Anatomy.  

Understanding how to recognize literary devices and thinking consciously about how these devices affect the story will help you make more deliberate choices in your own writing and, consequently, to become better writers.

“The Good Doctor”

Let’s put this into practice with “The Good Doctor,” by Shekinah Elmore.

Pair/share

Break into groups
· Evaluate “The Good Doctor”
· Identify 3 literary devices
· Discuss how they contribute to the whole

Bring them back for class discussion.



Who’s the author?
Who’s the audience?
What is the message?

Go around the room, each group sharing a literary device that stood out to them.

Use annotations on my copy to guide discussion if things get stuck.

Some points to emphasize if they don’t come up in the discussion:
· Even the smallest details make a difference (the hand, a hand, her hand)
· Elmore reinforces the point above about the power of story
· “We are never taught to think about not being able to breathe…”
· “…what I’ve learned about each disease.  But what have I learned about each illness?”
· “I don’t, however, detach myself from my story or theirs.  I acknowledge their pain as part of the process of getting to know the clinical facts.”


Questions?

Literary Analysis

Your first writing assignment is due next week.  

[bookmark: _GoBack]Pass out and go over writing prompt


